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Abstract

This capstongortfolio is ademonstratiof thec a n d i ekpettig=i0 thefield of
EnglishLanguagd.earnereducationA functionalPhilosophyof Teachings developedhrough
anexaminatiorof ELL literaturealongwith influentialwork on contemporaryocialstudies
instructionandCritical RaceTheory This philosophyis anexpressiorofthec a n d i deaws e 6 s
andguidingprinciplesfor fosteringSecondLanguageicquisitionthroughsocialstudiescontent
masterywith explicit attentionto theimpactof racepowerdynamics.The conceptuaframework
is thensupportedy ananalysisof artifactsproducedduringthec a n d i graalwagpéogram
thatdisplays requisiteprofessionaknowledge Theseartifactsarepertinentindicatorsof
fulfillment of thefive TESOLdomainsof languaye, culture,planning/instructionassessment,
andprofessionasm. Theanalysisalsoservedo documenthec a n d i aptitudefod s
purposefuimplementatiorof the personateachingphilosophy.The portfolio concludeswith
selfreflectionandexaminatiorof possibilitiesfor bridgingtheoryandpractice.lmplicationsfor

ongoingprofessionatlevelopmenandpotentialprofessionathallengesreconsidered.
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Philosophyof Teaching

As a preservice teacher in a program for Midsidool Education, | had taken a minimal
number of courses at my undergraduate institution that focused on the needs of students who
originally spoke languages other than English. As a novice who was preparing to enter the work
force with the goal of teaniy social studies, cultural and linguistic diversity was something |
expected to teach about, more so than something | would need to structure my teaching for.
However after numerous field experiences and two years of teaching, coaching, and
volunteeringn schools and districts where the number of Spasp&aking students equaled or
surpassed the number of students who only spoke English, | realized that the teaching of English
Languagd_earners was something | needed and wanted to be capablesofoncurrenineed
and desire brought me to Vanderbilt, so that | could discover the complexi8esarfd
Language\cquisition that serve as barriers to academic success for so many students. As a
competent native speaker of English with a moderate profigiena second language and a
mild interest in language syshs, | felt that | could be effective in equipping ELLs with
necessary linguistic skilldt is important to make the distinction that | have madertaken this
program of study simply to becoradeacher of languagkly courses, colleagues, and
professors haveperated in conjunctioto ensure that | do not see that as my only ©fe of
my primary responsibilitieas an educator &@econdLanguagd. earnerswill certainly be
facilitating the aquisition and comprehension of practical forms and functions of langlibge.
being saidl am simultaneously a very eager and dedicated teacher of social stbeigsirpose
of | an g asaognething ®© mérely be possesdeds meant to be usedl. Kowing and
being able to use generalandconemieci yc vocabul ary, specialize

structures, and multifarious language functions and discourse stradBadsy, 2007, ppl0i



ELL Capstone Portfolio 5

11)is anessetial componenbf academic proficiencyWe guide students through these
linguistic functiondor the purpose dii e | p i n gcquiemevrknowledge and skills, interact
about a topic, or impart information to othe(Bailey, 2007, pp1Gi 11). As a social studies
educator, | view language aetmechanism through which students will gain skills such as
chronological thinking and historical comprehension, analysis, and interprefadioBLLS,
many of whom have engaged in vgsbgraphicaimovements, these skills are of the utmost
importanceWhile English acquisition and historical thinking will be pivotal to the success of
my studets, the most profound shift my educational philosophgoncerns mattersf racial
injustice in American schoalMost ELLs belong to one or more marginalizgdups. As race
and racism are endemic to American society, a crjtiaakconsciousview of education is

necessary to teach and support these students.

The central tenets of schooling multilingual children are wooted with the idea that the
most reponsible and ethical decisions will be made to ensure that language learners have
equitable opportunities to develop social and academic language proficiency, while also
mastering contentn my educational philosophy, an adherence to identity affirméianthe
forefront of an effective approach to instruction for ELLs. The Principle of Affirming Identities
Adraws attention to how | anguages and cul tur a
2011, p. 175. Teachers who strive towards thisnmiplei d e monstr at e respect f
l inguistic and cul tur al i d $tudenis bringetteio enteensdlvey a | i d
into schools and classrooms. No part of them stays at home. Teachers who wish to educate all of
their students successfully take this into consideration and account for language, culture, and
experienceThis is best att@ded to through what Gay (2010) calls Culturally Responsive

Pedagogy. In this methodology, teachers look to capitalize on stGdantais strengths, but do
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so with great emphasis dattitudes, expectations, and behaviors about students' human value,
intellectual capability, and performance responsibiliti€ay, 2010 p. 48. These core beliefs

are critical i n demonstrating that studentso
especially when misguided, ignorant program models do not prdvatisipportWith more

than half of our states institutiignglishronly laws (de Jong, 2011fbo many ELsare subjected

to policiesthatpromote subtractive bilingualisrBubtractivebilingualism carries primary

language loss, as well as a loss of idenlitythese places, the message is sent that their

|l egi sl ators and admini saspraéthblremha@ezl@8dtpit @ed. @
Through thigperspective i | a cnky inaHe stdntlatdesocietal language i sesea major

cause of social, economic, and political problems and educational underachievement by minority
st ud @elorsgn2011, p. 105he onusof countering the harmful effects of these policies

falls onteachers.

By adopti ngsra ghhltamgwagerasfesabl gyed |l amigematlga
teachers can impart a sense of efficacy and a belief that additional linguistic repertoires are
actually beneficialWhen we value and build onahwhichstudens already knowstudents find
themselves in an environment where they are a
learning.Thisiswhyi t i s i mportant t o Funrds aafc hKoamvdl eodbgses,r
Ahi storically acc welopddhadiessdf kmowledgecand skilla essehtibl for d e
household or individual functioning and wélle i (Mgllo Amanti, Neff, & GonZlez 1992) A
purposeful and dact home visitill reveal a host of useful information that can be used to
deliver tailored instruction and continue affirming identit@snilarly, a brief investigation of
student communitieswould showthat students are engagecimmerous linguistic practices of

their own volition.Many immigrant students participate in a wide array of complex literacy
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activities that involve communicating across and traversing national bor¢erscbrporation

of thesetransnational literaciegdiménez Smith, & Teagug2009)is a practical method for
capitalizing on student strengtti®entyof these experiences instill abilities thiagir native
counterparts have never even attempted to utilizestigation into transnational literacies
suggests$o us that many of our Englidlanguagd_earners are already operating at cognitively

robust and demanding levels.

The complication comes from the way in which they access and make use of such skills.
Emotionally injurious Englistonly policies and viewprevent multingual students from
capitalizing on linguistic repertoires that may be deeper than those of their monolingual
classmatelRej ecti on of these | imitations is strongl
Common Underlying Proficiencyis work asserts that sineeademic proficiency is common
across languagedevelopment of competence in a second language is dependent on first
language competencE.hi s fA Du a l |l ceberg Theoryo suggests
accessed through aspmmunicative systenin keeping with this more comprehensive and
holistic view, | encourage students to engage in translanguaging and any other practices that
allow them to interact with the content as deeply as possible. Translangudiime is
deployment of a speaker's full linguistic repertoire without regard for watchful adherence to the
socially and politically defined boundaries of named (and usually national and state) languages
(Garda, 2016) Simply stated, it promotes the most efficiaotomplishment of a given task
through whatever mix of languages is necessary. When ssudtenot feel constrained and
arenét forced to subdue a part of themselves,

more confidence.
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In developing this Philosophy of Teaching as a synthesis of my learning through my time
in the EnglishLanguagéd.earners program, it is of great importance that | contemplate the
implications of educating multilingual students in the area of social studiesis the
framework through which | intend to deliver both language and content knowledge. One of my
first steps in this endeavor involves an exploration of the work of foundhtionolar John
Dewey.In My Pedagogic Creefll897) heexpressed abefie t hat s chool A must
| i fMere explicitly, he says this authentic representation should resemble life as it exists in
studentsé homes, nei gThbimplidationisdecededyadtaeménay g r o
t hat education Ais a process of Cdldactvealydtoka n d
this to mean thagchool needs to offer skills and ideas that help students interpret and navigate
the life that they are already livingfoundthis canclusion to be congruous with my views
considering howttis goal is met practically and appropriately in language instruction for ELLs
with the incorporation of Funds of Knowled(jdoll et al., 1992)and transnational literacies
(Jiménez et al.2009) Thequestion of how this is accomplished for content objectives is the

fundamental challenge of social studies.

A good way to begin answering that quesi®iofirst establish what | see as the purpose
of social studiesJust as Dewey had done, | felt itwd be practical to formalize my views into
concrete statements of beliebelieve that social studies should be regarded as the study of
human behaviors and tendencies and their role in shaping the course of events at local, regional,
national, and glodl levels. | believe that the educative purpose of social studies is to equip
students with an understanding of international, cultural, religious, etc. dynamics, so that they
can safely and adeptly navigate the world around them. | believe that if tobgese, with

these skills and sensibilities at their disposal, they can go about effecting meaningful change in

un

no
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their communities and societies. | believe that my job as a social studies educator is not only to
equip students, but to demonstrate for thieenneedor effective agents of changdlith this

tangible expression of my philosophy in plaités easier to tease out the implicasai social

studies for language learnersi€ellived experiences and nuanced understandings of broader
culturalsystems and customs that ELLs possess serve as the starting points from which they are
better prepared to interpret the worTdhis richculturalcapital must be leveraged sncha way

that they and others will benefit from Krom an individual standpat, these are the things that

social studies should accomplish.

From a societadtandpointthe question of social studies is what purpose it should serve
the community. This is most often approached
Plainly: what should students gain from social studies to bg fallized citizens®artorella
(1996) provides f i v encifizarshipeeduoatigithemostusefdofs pect i ve
which for EnglishLanguagd_earners is most likely Informed Social Criticisihis view is
aimed at fAproviding opportunities for an exam
existing soci al pract i c @artorelia, @6, ;m @AEELs almokt pr o b |
by definition empl practicésrarmdmbdesaotiprobléenosahdhgtd s oci al
Martorella(1996)refers to in his workAccentuating these alternative ways of knowing and
thinking is the perfect way to mold social studies to their abilititgnately though, the most
important aspect ofogial studies education ike fostering of historical thinking. In the grand
schemeSecondLanguageéicquisition should honestly be very complementary to the acquisition
of historical thinking skills. In the same wdyatwe dondét hand ahdtellithermnar i e:
tomemorized i st of wor descyclopedias thoyroftour sthdantsdnd tell them t

memorize dist of facts. Sometimes we teach language a word at a time, but for the most part, we
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teach language patterns and structures, thaetegtudents in applying the rules to different
scenariosln social studies, singular, isolated facts are important at times, but of greater
significance is the process of interpreting history, questioning it, challenging it,aleiseat,
andrejecting or defending i{Lesh 2011)Through social studies, Englisanguagd_earners

have the opportunity to acquire operational language that can help them interpret and navigate

other aspects of their lives.

It is unacceptable to attempt to educadeondLanguagd.earners without giving full
consideration to each aspect of their iderditgthe relationship that exists between the various
forces at work in American societgegardless of race, ethnicity, gender identity, sexuality,
religion, or immigration status, all Englishanguagee ar ner s suf fer from an
establishes them as fAdeficiento | Mhacketowpyar i s on
studieshere at Vanderbilt, | have had the opportunity to explore the principles of Critical Race
Theory(CRT) and investigate some i$ seminal literaturel benefitted greatly fronother
educational professionadmd the perspectives they developed ftinimg in a racialized world.
These experiences afforded me a more nuanced understandingeftfamence of race and
racism and their role in determining actualized life outcof@eésical Race Theory emerged in
themidl 990s as a way i thecauseofandtiee cont@xt fer digparatbamd h t
inequitable social and educational outcotnes( L y n n , Z13pi Ix GRJd as a conceptual
framework is a methodologhat can be usefdr analyzing, investigating, documenting, and
describing thempact ofrace and other facets of identity in educatMith it, we can challenge
beliefs that rationalize inequity as determined by differing cultural practices or poverty, rather

than race.
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Among the central tenets of CRT is adherence to the beligfird@smis normal, not
aberrant, in US socieby{LadsonBillings, 2013 p. 37. This is to say that racism is not only
incidental or even institutional, but that it pervades the everyday experiences of people. of color
It is crucial to establish that racigmnota thing of the past. It also does not merely exist as overt
di splays of bigotry and hatred. Racism is fAno
operationGiven my experience with Spanispeaking, Latinx students and my intention to
continueserving themit is vital that | understand how racism manifests through
intersectionalityl nt er secti onal ity argues for fAan exami
account how multiple forms of oppression like race, ethnicity, class, gender, language,
immigrant status, and sexuality work in concert to form a unique set of experienceste @f
col or dUymm & Biksbny2613 p. 5. Since Latinos constitute several different ethnicities
and nationalities, they are regularly subjected to multiple forms of discriminkatiorany cases,

they are targetedue to their immigration stas and use of Spanish.

While theattitudes that are display@dblicly toward Hispanic students in education
policiescan be contradictory and inconsistent, theg no less demeaning and marginalizing. No
Child Left Behind was intended to create greatmountability for ELLS, yet poor performance
on standardized tests ensures that these students and their schools receive even less funding and
support.In many statesESL services are available for a limited number of years, regardless of
whether a stud# has reached proficiency by the time of eiiten whereducators find success
in alleviating the achievement gap for ELLs and students of color, theogisarantee it will be
supportedr evenacknowledgedThe critically compassionate intellectualism (CCI) medel
based Raza Studidisat existedn Tucson, Arizona saw Latino students enrolled in the program

outperform all other students and achieve a 93% graduation rate in the twelve years during which
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it wasactive (Romerqg 2013)It wasultimatelydismantled because it promoted a raoascious
educationThe threats to Englishanguagé_earners of color are often heavily veiled, but

t heydre not c¢ ompMy edpenkibility is to pentifictieepso thab llcan.

advocate for restorative policies and work to counter them in any way that | can. My secondary
responsibility is to train my students to uncover these threatisat they can adequately protect
themselvesAll of this is done in thestruggle towards social justiceecausé¢he ultimate goal is

what Chapman (2013) explained as the purpose
undeserved, sy sntesmppooachitseemsprdent to breesagain situate the

idea of citzenship education. To do da;onsider howVestheimer & Kahne (2004) wrestle with

what kind of citizens we create in the push for democratic educatiey.ask whether the

Agoodo citizen is one that c @articipabrip ortfustise by bei
oriented.The differences in these iterations can best be seen in how each would respond to a
systemic issue such as hunger. The participatory citizen donates to a food dtive and

participatory citizen organizes one, whereas the justiented citizen explores why people are

hungry and acts to solve the root caus&sow that | advocate for justieariented citizendy

unifying the principles of Englishanguagd.earner pedagogies, social studies education, and

Critical Race Theory.

Artifact Analysis

Domain 1: Language

Thefirst TESOL standardappropriatelydealswith thedomainof languageasvaried
linguistic capabilitiesamongsstudentss the definingcharacteristichatdistinguishe€LL
educatiorandpromptsour adaptedapproachLanguages the essentiabuilding block becausét

Is the systemthroughwhich we communicatelearningdoesnot occurwithout effective
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methodsof conveyingandreceivingideas.In practicalterms,we prioritize this domainbecause
neitherSecondLanguage cquisitionnor contentmasteryareachievedvith standardnstruction
andwishful thinking. Until thecommunicativebarrierthatexistsbetweerstudentand
teacher/classmates/school/commurstgreachedthereis little hopefor successkorthesevery
reasonsadeepemunderstandin@f languageasa systemis essentiafor teachingenglish
Languagd._earnersl view myselfaswell-preparedn this regard,givenmy perspectiveéhatboth
languageandsocialstudiescomprehensioaresystemati@andstructured While socialstudiess
built on a batteryof critical thinking skills thatrequirestrategicapplication Janguages
comprisedf bothcognitiveandphysiologicalabilitiesthatareall utilized in successful
communicativeexchangesThe constituentanguageabilitiesvary in compkexity, butare
progressiven nature, ascommandoverthebasicss necessarjor masteringeachsuccessive
componentFromallinguistic standpointthe coreelementof the systemarephonology,
semanticsgrammarmorphologyandsyntax),andpragmaticsPhonologyencompassebe
ability to recognizeandaccuratelyproduceall of the soundsn agivenlanguageSemantics
dealswith word/'sentenceneaningandthe procesof choosingappropriatavordsto express
ideas Morphologyentailsanunderstandingf word partsandthe ability to modify words
throughchangesn verbtenseor theinclusionof prefixes/suffixesSyntaxamountgo word
placementindorderingthatadheredo the normsandrulesof the givenlanguagePragmatics
involvesthe productionof utteranceghataretruthful, relevant,andprovideneithertoo muchnor
too little information.To demonstrateinderstandingf this domain,my first artifactis acase
studydedicatedo analyzingSecondLanguageAcquisition.(SeeAppendixA) In this project,
muchattentionwasgivento the developmenof the aforementionedinguisticcomponentss

theyweredisplayedn my subject The participantwasa 23-yearold, female,graduatestudent
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from China,in hersecondyearof the InternationaEFL program.Thoughconnectingheoryto
actualexhibitionsof thesdinguistic featuresvasundoubtedlyuseful,theinherentvalueof this
projectwasthe opportunityto assesshe gamutof contextuafactorsthatcontributeto the

s u b j g@rengtiissxdweaknesseasanEnglishspeakerFor examplethroughinterviewsand
otherwork samplesHenrietta(pseudonympresentassomeoneavhois quite shyandreluctant
to speakoutin eitherherL1 or L2. Shehadatendencyto concludeoral responseabruptlywhen
the correctmannerof expressioreludedher.Her habitof sayingless,ratherthanmore,seemed
to reflecthertimidity anda deliberatechoiceshemakesto avoidembarrassmenity not risking
errorsatall. In additionto thecases t u @dsgdssmemomponent,its utility camefrom
consideringmplicationsanddetermininga possibleplanof actionfor improving English
languageability. Basedon this limited characterizatioof Henrietta,onemight reasorthatshe
would benefitfrom furthervocabularyinstruction.However reviewof herwritten work suggests
thati s ne@edssarilyhe case ashertextualproductionindicatesgreatsemantiovarietyand
control. Giventhis information,| wasled to the conclusiornthatHenriettasimply needsnore
thinking time in speakingsituations.The Think, Pair, Sharestrategywould be atremendouselp
to her,justasit is for manyELLs. Furthermoreanalyzingherlanguageacquisitionfrom a global
perspectivalsoprovidedinsights.Henriettad i dstatiléarningEnglish until adolescence
Froma Critical PeriodHypothesigerspectiveit is possiblethatshehadpassedhetimeframe
Aduringwhichit is possibleto acquirealanguage...tmormal,nativelikel e v €éBlrdsaing,1999
p.1). Thephonologyof ac h i prichérglanguagas effectivelyestablishedndsealedoy early
adolescencdrecognizingandreproducinghe patternsandtonesof newlanguageshata r e n 6 t
corgruentwith their own becomedlifficult. Shealsoonly learnedfrom otherSecondLanguage

Learnes andnot nativespeaker®f English.As aresultof bothherageandherinitial language
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models shehasdifficulty approximatinghativespeechandstruggleswith theinvariance
problem Thisrefersto the challengethatcomeswith interpretingunfamiliaraccentdecausef
thevariedfrequenciesandphysicalcharacteristicef the soundwavesemittedby individual
speakers(Byrnes& Wasik 2009)With thisin mind, | recommendethatsheobservanusical
concerts, poetry readings, theatricalfpenances, standup comedy, and film and televjsion

activities in which she can receive English input in various iterations and delivery styles.

Of equalimportanceo thetenetof languageasa systemis understandinghatsucha
systemis notcompletef it is confinedto a singleenvironmentwhich anEnglishLanguage
Learneinnhabits.Thelinguistic formsandfunctionsthatstudentshavecontroloverdo not
instantlyshift themomenttheycrossthes ¢ h otlrésiioksl Their preferredmodesof
communicatiordo not changeon awhim andtheywill continueto choosehosethataremost
effective.In orderfor ELLs to seeEnglishasaviable option,theyhaveto be givenpractical
opportunitiego applyit acrosgnultiple settingsandin scenarioghatgrantthemthelevel of self
efficacytheyalreadyholdin afirst languageMy secondartifactdemonstratethis principle.|
composed CommunityLiteracyProject(SeeAppendixB) afterinvestigatinga myriad of
immigrantcommunitieghatmaketheir homesandbusinessealongNolensvillePike herein
Nashville Thetaskgivento megeneratedwo distinctopportunitiesinitially, it wasafirst foray
into the procesof familiarizing oneselfwith the communityin which oneexpectdo teach
Secondlyjt wasalsoa very focusedexaminatiorof how SecondLanguagd._earnersandtheir
familiesleveragditeracy practicesasa normalpartof their lives outsideof academigursuits.
Thefinal stepof this projectinvolveddevisinga possibleplanfor incorporatinghese
transnationaliteraciesthatJiménezetal. (2009)advocatdor into the classroomAs a social

studiesteacher) envisioneda seriesof learningexperienceshatpromotedanincreasedylobal
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awarenessoupledwith anemphasi®n practicallanguagerts andliteracyskills in English.The

first componentnvolved analyzingcellulardata planshat might beavailable tostudents in their
communities A brief study of service contracts and agreements would lead to selection of an
appropriate plan based eristingfunds. The next step of the first componesteedon the
still-valuable skill of letter writing. Studentgould initiate contact and establish communication
with a foreign correspondent in the style of the-algk pen pal tradition. Once contact
information had been exchanged, students would be free to continue communicating through
more modern and practicethannels. The second component of the deatiswith a hypothetical

di saster that greatly affects their foreign c
his/her family, but their home has been destroyed. As the students have sperdeaatapsi
amount of time fostering this new friendship, they care a great deal about his/her wellbeing.
They wish to aid their friend and will do so by sending remittances to the family. The students
would receive instruction on a few concepts relating tokivag and finances and will choose a
sum of money to transmit as a gift. The third component of the awithe foreign friend and
his/her family all back on their feet. They were overjoyed and thankful to receive the financial
support and are now invitinthe student(s) to come visit them in their country. The students
would select their means of travel and baokip. | felt that such a unit would be appropriate
because it successfully incorporated several Funds of Know{btigeet al,, 1992)and

pradices that many of the Nolensville businesspeople and consumers already seemed to be
engaged in. They were buying and selling cellular data plans, sometimes expressly for the
purpose of communicating with family who remain in their country of origin. @ftes,
establishments that offered these deals also provided the mechanism through which money could

be sent to those relatives. Many families may opt for a direct connection by booking bus trips
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that travel straight to Mexico. Much of this business wasgeonducted in L1s. My aim was to
shift it to English to provide language acquisition opportunities through experiences that many
students could already be familiar with. They already have a conceptual understanding of these

activities and their purposeSuch familiarity makes the linguistic transition much simpler.

Domain 2: Culture

Therole thatcultureplaysin educatingenglishLanguagd_earnerscannotbe
understated. havealreadycontendedhat,if promptedwe asteachershouldprioritize
languageastherealmof studentdevelopmenthatis mostdeservingof ourimmediateattention.
Languagas themediumandall effortsarenearlyfutile beforeit is establishedHowever,in
orderto bestservestudenieedsgultureshouldtakeprecedencel hatbeingsaid,languageand
culturearealmostnevermutuallyexclusive.ln fact, languages very muchafacetof cultureand
thereversds alsooftentrue. Neithercanbeignored,but my assertioris thatthefirst domain
addresseknguagen termsof functionalityasa fundamentaimperative. This seconddomain
addresseknguageasanaspecbf culture,whichis acomponenbf identity. This configuration
is entirelycongruentvith the Principleof Affirming Identities.deJong(2011)positsthisideaas
amerefi d e mo n sof rreast pf@oimgudstic andculturalidentities,but | feelthati s guitet
far enoughWhendemonstratedespectransitionsto classroonmincorporation studentgan
beginto relaxasbothattitudesandactionsbecomea welcomingsignalto theirwhole selves.
Gay(2010)takesthe necessargxtrastepin alludingto the significanceof fbehaviors about
students' humawalue 6 Every decision regarding | esson
human value. Instructional design holds numerous implications about who is meant to benefit
from teaching and who is meant to learn. Ultimately, these implications are thetcleares

indicators of who Amatters. o0

c

(
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Cultureholdsgreatimportancebecausef its everpresennature.In the United States
andaroundtheworld, not all immigrantsandlinguistic minoritieshavethe ability, opportunity
or desireto acquirethe dominant privilegedlanguageln theseinstancestheyaredeniedfull
participationin societalactivities,yetthesepeopledo notimmediatelyceasdo exist. Though
theiraccesss barred their culturalcustomspeliefs,andvaluesstill remain.In this country,
Englishmasteryis not paramounto fulfillment. Recognitionandacceptanceanbeachieved
irrespectiveof it. Thatis why ELLs mustbe honoredandacceptedor who theyare,regardless
of languageability. Evenif thechannelof communicatiorbetweerteacheandstudent s n 6 t
completelysecureijt is still possibleto demonstratéo studentghattheirwaysof living are
legitimate.This wasa majorgoal of multiple lessond taughtat Apollo Middle School.l was
placedin asixth-gradeclassroonof only eightstudentsAll of the studentsvereEnglish
Languagd_earnersvho hadbasicconversationalluency,but hadnot advancedeyondwWIDA
Levels2 or 3. As aresult,theywereplacedin this classfor additionallanguagerts support.
Usingthe ShelterednstructionObservatiorProtocol(SIOP)model,l designedalessonwith the
objectiveof textualsummarization(SeeAppendixC) It wasalsodesignedo fit within their unit
onthe Civil RightsMovementandthe contributionsof actorsbothwell-knownandunfamiliar.
As onemight expectthe studentdhadalreadybeenintroducedo Dr. Martin LutherKing Jr. The
problemwith Dr. King, throughno fault of his own, is thatheis too oftenelevatedo anear
saintlystatusandhislegacyis overly sanitized Many times,heis positionedasa bastionof
socialmorality who foughtfor theinevitableupheavabf systemghatpropagateppressionn
all of its forms. In reality, his tacticsandprinciplesweredeeplyupsettingto manythroughout
variousBlack communitiesvho fearedanydisruptionof the statusquoandthe semblancef

peaceandsecuritythattheypreviouslymaintained By no meansvasheuniversallyembraced
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by thosehechoseto fight for. Healsow a s al@nécrusadein his pushtowardsequality.Once
again,throughno fault of his own, Dr. King occupiesmuchof the spotlight,leavingscoresof
otheractivistsin shadowandobscurity.Making the entiretyof the Movementandits continuing
implicationsmoreaccessiblevhenK i n gpwesinglegacygarnersso muchattentionis diffic ult,
but notimpossibleln fact, thesestudentshada tailor-madeexperienceo serveasanentrypoint.
At thetime, a nationwideprotestknownasthe Day Without Immigrantshadrecentlybeen
orchestratedh responseo thenewU.S.P r e s i rdstriciMe &nddemeaningmmigration
policies.Giventhatall eightof thesestudentsvereimmigrantsor childrenof immigrants their
familieshada personaktakein theseevents Severabf thesestudens familieshadchoseno
keepthemout of schoolthatdayin orderto participatein thedemonstrationdVly intentionfor
thelessonwasto contextualizeheir motivationsfor gettinginvolved,thenchallengehemonthe
effectivenesandtangibleimpactthe protestactuallyhad. The nextstepwasto link theiractions
to Dr. King andposesimilar questiongegardinghis efforts. With a shortpiecewritten abouthis
work andaccomplishmentsye employedseverakeadingstrategiegsettinga purposefor
reading textannotationreadingaloud,multiple reads useof a graphicorganizer) Our goak for
thetextweresummarizinghereading,answeringext-dependentjuestionsandverbally
defendingour answerdy citing textualevidencel observednoderatdevelsof success this
lessonandbelievedthatour leson objectiveshadbeenmet. Despiteeffectivelyrepresentingnd
incorporatingseveraklementf theses t u d eulutalsdéntities,| failed to explicitly unmask
theracially stigmatizingpracticeghatwe andthe protestersvereworking to counter.Had this
notbeenalanguageartslesson] mayhavetakenmoredeliberatestepsn thatdirection.| would
haveliked to call greaterattentionto ways in which discriminatorypoliciesarerationalizedfor

the purposeof nationalsecurity. The assumedariminality of Hispanicimmigrantsandsupposed
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terroristicproclivities of Muslimsareunfoundedyet still serveasjustificationfor attemptgo
excludethem.Also, the seeminglyintentionallyburdensoménmigrationprocessnakes
citizenshipnearlyunobtainale for many.As aresult,this normalizesandsanctiongacism,
becauseéntoleranceofii i | | imrgigrdnteis morepalatablehanoutrightdiscriminationbased
on ethnicity, countryof origin, or languageability. Theseunwrittenprincipleshavethe effect of
keepingmanyimmigrantsquietandout of sight.| couldhaveusedthis scenarido demonstrate

thewaysin which thesestudentanchallengesilencingandconcealingharratives

Domain 3: Planning, Implementing, and Managing Instruction

Ourthird domainis the placewhereintentionmeetsaction.Domainsl and2 require
empathyandunderstandingdndergang a comprehensivexaminatiorof theidentifying
featurenfs t u d language@ndculturesto determinetheir needss anadmirableendeavor.
More commendabilstill is a senseof obligationor desireto attendto thosestudenineedsn
someway to securdor thema future of greaterpossibility. The maindistinctionof Domain3is
theincorporationof practiceandapplication.Compassia for ELLs canonly takethemsofar,
becauseénconsistentunsubstantiateteachingwill alwayshampermrogressit is notenoughto
carefor thesechildrenandvaluetheiridentities We mustbe preparedo enactsound research
basedstrategieshataremostconduciveto Englishacquisitionandcontentmastery.
Understandinghelearningenvironmentandthe differentabilities of the studentsn it is
imperativefor creatingopportunitiesn which ELLs canreceiveandproduceanguagen

multiple contexs for avarietyof purposes.

Theartifactthatl haveidentifiedasindicativeof my capabilityfor deliveringeffective
instructionto ELLs is onewhich wasnot actuallydesignedasa partof my ELL preparation

coursesThis artifactis alessonl planna andimplementedn conjunctionwith a social studies
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educatiorcoursel ondthadthe benefitof a propermethodscourseat my undergraduate
institution. So,with nearlyall of my ELL requirementsatisfied, felt | hadthe perfect
opportunityto suppementmy skills in the contentareato which | ammostdevoted What|

d i dreabzewashow practicalandadvantageousiy chosenearningsequencevould be.With
asocialstudiescontentknowledgefoundationalreadyin placeandnewly acquiredEL standads
andprinciplesnow at my disposal] wasbettersuitedto attendto languagdearningthroughmy
subjectof preferencehanl hadeverbeenbefore.As a partof theassociategracticum,| was
placedin aneighh-gradeAmericanHistory classroomat Wright Middle School.Through
weeklyvisits, | observedhe classroomatmosphereparticipatedn andled severalearning
activities,andevenconductedaninterviewwith two studentdo gaugetheir historicalthinking.
Much of thiswasundertakerasa meansof preparatiorfor implementingalessonof my own
design.Fortunatelyfor me,ELLs werepresenin bothof the periodsl attendedandconstituteca
majority of the studentsn thesecond As my cooperatingeacheihadrecentlyguidedhis
studentghroughA me r itrangitiosfrom alooseconfederatiorio a constitutionaldemocracy|
determinedhatalessonemphasizingheC o n s t i Biludf Rightswiosld beappropriateand
relevant.(SeeAppendixD) Thelessorbeganwith afi F i ThisgsF i rasmy@ooperating
teachettermedit. It wasa questionfocusedon makinga casefor the mostcritical itemin the Bill
of Rights.Theyhadto determinevhich amendmentheyfelt wasmostimportantandwhat
concerngheywould haveif thatprotectionw e r e@nclidéd.Theywereto write theiranswersn
preparatiorfor thewhole classdiscussiorthatfollowed. This led to anotherquestionl posedo
them.Theywereto considerthe actualeffectivenes®f theBill of Rightswhile watchingavideo
detailinga policetactic (StopandFrisk) thatis commonlyseenasacivil rightsviolation. Written

responsandwhole classdiscussioragainfollowed. It wasthentime to establishthelesson
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objectivesThisincludedcontentobjedivesfocusedon analysisof possibleviolationsand
inferencesaboutthe effectivenes®f the Bill of Rights.Languageobjectivescenteredn the

ability to explaino n eréasoningrerballyandcorrectuseof thewordi v i o | iadpeéechA 0

brief word study of thekey termwasdivided betweerdeterminingwhattheword meansand
identifying thewaysin whichi t u8esl.This naturallyguidedusto anoverarchingstatement
madeaboutthe differencebetweerunderstanding n erightssandknowingwhent h geypéen
violated.l assertedhatcomprehendinghe entireBill of Rightsw a s asimportantas
recognizingwhenits spirit of protectionfrom the governments not beingmaintainedFor this
reason] providedeverystudentwith a chart hat outlined théasic tenets of each of the first ten
amendments, while also rewording them in terms tloatichoe more familiar to eightgraders

It was essentially meant to serve as a refere
Students wee assigned different legal scenarios and it was their responsibilijdiermine

which amendment it pertained &),whether a violation occurred, aBiiprovide the reasoning

that supported that decision. They were to individually read their asssgeedrios and use the
accompanying graphic organizer to accomplish each of the three underlying components.
Afterwards, they would turn to a partner, share the scenario, and explain their thinking, so that
the partner could also record the informatiothi@ graphic organizer. Once they had an
opportunity to do partner work, | led the class in a review of each scefhisowvas donso that

| could get a sense of collective student thinking and ensure that everyone had a similar
opportunity to engage witthe scenarios to which they were not assigned. The conclusion of the
|l esson included an Exit Ticket task. | asked

supposed to and gives us enough protection. Theytowengte their answers on poegtnotes
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and use insights from the scenarios as support. Once complete, they posted these tickets on the

white board and | collected them.

In reviewingthis lessorwith my universitymentor,who waspresento observat, |
foundmanyfacetsin which this lessonalignedwith bestpracticesor manystudentsbut ELLs
in particular.Reviewingit now, with the benefitof extendedindsight | amableto recognizean
adherencéo multiple TESOL instructionalstandardskirst, theincorporationof thefour primary
languageskills is presenthroughout.Studentsnustlistento bothmeandtheir partnergo
receiveimportantinformation. Theymustspeakio accommodatéhe partnerwhois dependent
uponthemandto participatein whole classdiscussionTheymustreadto accessheassigned
scenariosndutilize the chartandgraphicorganizer.Theymustwrite in preparatiorfor whole
classcontribution,aswell asfor completionof the graphicorganizerandExit Tickets.The
lessonobjectivesthat| constructedllow for this attentionto multiple linguistic elementsThey
werenotified aheadf time thattherewould be emphasigplacedon the appropriatauseof the
keyterm.Therewasalsoanexpectatiorthattheywould devoteeffort to convertingtheir
thoughtsto speehin English.Secondthelessonwasvery visualandthereforenot completely
dependenbn receptiveskills to inform context.Thevideothatwasshownwasa newsreportthat
pairedappropriatémagesandrelevantdocumentationvith thereporteés narratel delivery.
Also, thegraphicorganizemwasdevisedout of consideratiorfor my own strengthsandmy
understandin@f bestpracticedor ELLs. Languagdearnerdenefitgreatlyfrom toolsthat
configureideasin logical/thematigroupings yet manageo mantain cleardelineations.
Everyonebenefitsfrom a physicalrepresentationf the kind of thinking thatshouldtakeplace.l
took theseprinciplesa stepfurtherby codingeachof thethreetasksassociateavith the graphic

organizetin differentcolorson the PowerPoinslide. This wasin anattemptto deliberately
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highlightthe distincttasksthatneededo beaccomplishedLastly, | wasvery purposefuin
establishingnyselfasbothalanguagenodelanda modelof specificsocialstudiesskills. After
eliciting studentinputin thewordstudyforfi v i o | hoffaredrapeatediemonstrationsf its
appropriatause.Not only that, | providedmultiple contextuakpplicationghatservedo inform a
morerobustunderstandingf its utility. Whatwasperhajs evenmorevaluablewasmy decision
to modelthetaskthroughanexaminatiorof the scenaridhatwe wereall familiar with. | used
the StopandFrisk exampleto exhibit successfuidentificationof the correctamendment,

determinatiorof aviolation, andprovisionof supportivereasoning.

Domain 4: Assessment

Assessmentansometimesppeaiasonly anancillarycomponento the procesof
teachingwhethert h awitlonativespeaker®f Englishor SecondLanguagé_earnersin reality,
assessmeris anextensionof instruction.lt is acommensuratéacetof a systemthatwould be
renderednertwithoutit. If t h e oneaementof educationin which my views have undergone
themostdrasticshift from the beginningof my teachetrainingto my currentposition it is
unquestionablyhe areaof assessmenily understandingf why assessmertccurredor whatit
wassupposedo accomplishhasbeenfundamentallytransformedlt seemghatl maynotbe
alonein this progressionbecaus¢heimperativeof asessmenhasonly drawngreateremphasis
in thetime sincel beganeightyearsago.Assessmeris notafinishline; i t a@teckpointWhile
it will continueto beanindicatorof progressbothof the studentandtheteacherijt servesan
arrayof otherpurposesaswell. In essenceassessmenmteterminesvhatactionsshouldbetaken
first, whatactionsshouldbereconsidere@ndreattemptedandwhatactionsshouldbetaken
next.In thecontextof ELL educationassessmertells uswhatstudentsarealrealy capableof,

whatfactorsmightbelimiting their potential,andhow our effortsareimpactingtheir English
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acquisition.In contrasto Domainsl-3, assessmeris wherewe discoverif our compassiorand

empathyhavebeeneffectively operationalize@ndappliedfaithfully.

During my placementt Apollo Middle School,wherel implementedhetextual
summarylessoncenterecbn MLK, | alsoconductedanextensiveStudentAnalysisProject.(See
AppendixE) Choosinga singleEnglishLanguagd.earnerasmy subjectthefive-partproject
mandatedbservatiorandevaluationofthes t u d e n t Airguistclbackgrounerid
educational setting, the degreetowltiths t udent 6 s needs are being me
and federal assessmenu@ementshis stage of Englistanguage acquisition, his language
abilities in a content area, and possible instructional recommendations and an assessment plan.
This project, and thassociated Peabodgurse, encompassed certain facets of assessraeht th
had never considered for which Iwas unaware aheir measurability and the availability of
appropriateools. In Part 1, my task was building context and isolating oral language use,
sociocultural factors, and sociocultural environment. My styaemdbm | will call Torvald, was
a 12yearold boyfrom Burma, or Myanmar. He identified both his ethnicity and his language as
Zomi. What made his inclusion in this project unique, was the fact that he had no other first
language peers present in thisaay other class. It was crucial that | learn more about the
frequency of his L1 and L2 use. An Oral Language Use Survey revealed that he speaks Zomi
with all of his family members and rarely travels without them. Additionally, they attend a
church with adrge Zomi population and Torvald knows of only one other Zgpeiker in his
entire school. Taken in conjunction, this indicates his language output is almost exclusively L1
outside of school and2.in it. A Sociocultural Checklist was also useful in measphis
acculturation level, cognitive learning style, culture and language, experiential background, and

sociolinguistic developmenthis tool made it much easier to conceptualize the experiences he
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brought with him and how they manifest in his educatkor instance, the multiple interruptions

in his schooling were put into perspective. His family spent a year in Malaysia before arriving in
the U.S. and has lived in two different homes in Nashville. The Sociocultural Environment
Rubric that | completedias also helpful for informing my understanding of how his teacher and

the school view Torvald, his family, and their language.

Part2 of the projectestablisheé& moreobservabldrameworkfor the Metro Nashville
Public Schoolsntakeandplacemenprocess.Giventhathis HomelLanguageSurveywould
obviouslyhaveindicatedthat Englishwasnot his optimalmediumof communicationTorvald
hadpreviouslycompletedhe WIDA ACCESSPlacement est.While | hadno accesgo either
of thoseassessmentanundestandingof the previousstepswasconstructivefor appreciating
T o r v adrrehtplacemenanddetermininghis currentstageof Englishacquisitionin Part3.
Forthisthird componentl observedhathis mostrecentACCESS2 scoressituatedhim just
within Level 3, or the DevelopingStageputby hist e a c jndgmedthebarelysurpassed
Level 2. However,l hadto takeinto accounthereliability andvalidity of this test,which serves
astheannualassessmermf EnglishLanguageProficiencyin MNPS. The manualdid not report
very consistenteliability scoresacrossall four languageskill componentaindl concludedhat
listeningandreadingscoresshouldnot beimmediatelyacceptedin termsof validity, the
ACCESSreportmakesareasonablargumenfor it, yetwithout seeinghetest,| hadno way of
knowinghow well thetool matchedheinterpretationghatwerebeingdrawnfrom it.
Furthermore] couldmakeno assertiongsto whetherit wasculturally responsiveor relevant.
Forthesereasons| choseto implementmy own observational protocol in order to further
measurd o r v #&hgdafesgrowth and developmeNiy selection was the Student Oral

Language Observational Matrix (SOLOM) because | already had some familiarity witksed
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classroon observations, as well as an informal intewwte rate Torvald on a scale of5lin
comprehension, fluency, vocabulary, pronunciation, and granW/idr a total of 12 out of 23,
found that my understanding of his Second Language Acquisition genaatitel the one
provided by his ACCESS scorése was just beyond the Emerging Stage (Level 2) and into the

Developing Stage (Level 3).

Part4 prompteda morespecificexaminatiorof his Englishabilitiesin languagerts,
sincethatwasthe contentareain which I wasobservinghim. Havingalreadydevelopeda good
senseof his orallanguage| neededo know moreabouthis readingandwriting. Basedon my
previousobservationsTorvaldwasawilling oral readerandwasnot overly-consciousof
pronunciatia errors.This ability to notfixate is valuable however it alsomanifestedcasa
behaviorconsistentvith hisrelativeinability to retainor applyreadingstrategiesin someways,
it seemedhatheonly readsfor completionandfew otherpurposesThatbeingsaid,| electedo
carryoutarunningrecord,hopingthata betterunderstandin@f his accuracyratewould offer
insightsinto his textualcomprehensiostrategiesWith areadingpassagéailoredto hisinterest
in soccerwrittenata 720 Lexile level for fourth-graders;Torvald producedanaccuracyateof
76.1%.By itself, this scoreindicatesheis well belowgradelevel asareader.Yet, | wasmore
interestedn the specificbehaviorshe exhibited.It wasclearthathe haddifficulty with longer
wordsandseemedo rushthroughthem.He frequentlyproducedsubstitutionghatwerevisually
similarto thetargetword, yet he demonstrate no consistencyvhenencounteringhe sameword
multipletimes.Hist e a c d&sgertidebouthis lack of straegyretentionwasdisplayedn these
instance. As for writing, anevaluationof oneof his piecesthrougha 6-Trait ScoringRubricwas

helpful. After assessing scoreof oneto six pointsto thetraits of voice, word choice, sentence
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fluency, ideas, omnization, and conventions t he sincerity of his writ

was clear that his sentence fluency, organization, and use of conventioedimggdvement.

Part5 wasthe culminationof all previousdata collectingefforts,aswell asa continuation
of theinstructionrassessmeryclein which eachis informedby the other.Beforeproceeding
with aninstructionplansuchastheonel proposed! would wantto gathera few morepiecesof
information.A languagefile comparinghedifferencesetweerEnglishandZomi couldclarify
anyof thephonologicaproductionissuesheis havingdueto the globaldissimilarity of thetwo
languagesAlso, | dwantto identify which readingstrategiedeis actuallyretaning and
applying.Thatway, | coulddecidewhich oneswould bestsupplemenhis existingskillset.
Preliminarily,cognitive strategiethat could prove beneficial for himclude story previews,
establishing a purpose for reading and checking for comp|édtighlighting and notetaking,
subvocalization or reading aloud for clarification, regular use of different graphic organizers,
and interaction with a variety of text structurigetacognitive strategies that | li&éor Torvald
were making predictionggenerating and answering his own questions;msetfiitoring with
teacherselected checkpoints, summarization, and making mental or physical pittisres.
language learning abilities could also be bolstered through strategiesoligological study
andword component disassembBs a writer, Torvald needs a deliberate introduction to
process writing and the stepprewriting, drafting, sharing, revising, editing, and publishing
He also needs explicit instruction on different text structures angff@tanity to practice
writing every day, perhaps through journaling or blogging. To improve his more solid listening
skills, | would prescribe regular choral or partner readsggthahe benefits from not bearing
the sole responsibility of vocalizirtge text and has the opportunity to hear othedcan

simultaneously connect the spoken language to the writterGasen his interests, rehould
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watch soccer games, while listening to American announcers and commentators. With his

affinity for soccey he should be much more intrinsically motivated to receive their language
production and try to understand their analyBieviding him with English subtitles would add

another layer to the process of sharpening his receptive skidipite of his midting score on

the SOLOM, Torvald doesndét experience too muc
words and determining his meaning can require additional effort, though. Continued interaction

with proficient speakers as language models will be thiesgport for his oral productive

capabilities.

Domain 5: Professionalism

| have already stated that reverence of language and culture are the necessary starting
points for educators dedicating themselves to Englestguagd_earners. These domains
encompass ideals that are structured specifically around the importance of identity. By mastering
those standards, we verify that the only effective education is one that stems from and capitalizes
on the studentods identi ty.randMutethosebalisfdimauct i on a
actions predicated on the collective knowledge and experience of the teachers who are constantly
learning and adapting in this area of the field. In this fifth and final domain, we maintain the
centrality of student and teachesile also turning our attention more explicitly to the multitude
of dynamics that exist alongside and around that relationship. Professionalism requires us to be
attuned and receptive to each of theudéesndi vi du
parents, families, community leaders and members, administrators, colleagues, and other
educational professionals. Professionalism also demands a cognizance of the duration and the
diversity of ESL teaching. Considering its history is crucial for ustdeding the changes it will

consistently undergo.
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The prospect of English as a Second Language seemed a new phenomenon to me before |
was entering my teacher training program. This view was informed by experiences, which,
unsurprisingly, were bereft @iny considerable interaction with actual Englistnguage
Learners at various stages of acquisition. Outside of the handful of occasions nfg sister
kindemgarten teachewryas able to engageein volunteer activities at our local commuritguth
center, | was largely oblivious to the presence and sheer scope of the various linguistic
populations in communities across America. Retrospectively, | surmise that several political and
social interests worked in tandem to conceal and ignore theirmoestéo a degree. However,
the steady flow of linguistically diverse persons and students into the country ensured that
ignorance and suppression would inevitably be unfeasible. When | finally took notice, | naively
wondered how such a critical issue coliéve gone unaddressed for so long. | continued without
a true sense of ESL education until this program provided me with the proper foundations. In my
introductory course, | had the opportunity to investigate the historical, political, and legal
implications of ELL education(See Appendix Fl) learnedthatour national views on language
education have constantly fluctuaadevolved, with seemingly contradictory stances
managing to exist sidey-side. One of the first times the language of schoolingevas
addressed legally qolitically was in response to fear from global threats. A3grman hysteria
associated with the first World War resulted in an attack on a school teacher for reading from the
Bibleinwhatwae s sent i al | y an hdieasuiegiitgationlled to g Buargnee. T
Court ruling that foreign language instruction could not be prohibited in scliblgger v.

Nebraska, 1923)ittle else was done for a near hadntury afterwards to protect minority
language students and their tighThe Bilingual Education Act (1968) offered resource

incentives, not mandates, to districts for bilingual education, but it exclusively emphasized
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transitional language program models. Submersion of ELLs inErglish vy ¢l assr ooms v
prohibited unti 1974, when a court case determined that Chinese students in San Francisco
werenodét receiving an equal education. The <cou
with the Equal Educational Opportunitty Act. C
Castafieda v. Pickafd981) a case alleging racial/ethnic segregation in a Texas school in 1981,
prompted specific guidelines for bilingual education programs. The-flart@ssessment

indicatesthat bilingual programmustbe a) based on sound edtimaal theory, b) implemented

effectively with resources for personnel, instructional materials, and space, and c) proven

effective Having derived a more complete sense of the legal, social, and instructional trends that
have governed ESL from this inviggttion, | felt better able to draw my own conclusions about

effective program models. From my perspective, any modelsattugt full English proficiency,
maintenance of native language proficiency, and concurrent high achievement/competence in all
subject areasre preferable optionMaintenance bilingual/heritage language educaimtwo-

way immersiorboth accomplish these goalhese models clearly align with theories like those

of Cummins (1979) that imply a set of metalinguistic skills can strengthen proficiency in all of a

| ear ner 6 s Thapnoglenmaigtieat feavet treese programs truly exist, so demonstrating
thatthy ar e fAproven effectived can be difficult.
feature that | endorse necessarily has to be provided within the content classroom. Though
Englishonly laws in some states may prohibit whole class instruction inthey @nguage, no

legal stricture can prevent students from participating or responding in the language of their

choice. When teaching aides/assistants provide support, it need not be restricted to English.
Teachers should also look to parents and commonganizations as potential sources of

cultwural/linguistic guidance. When an L1 cano
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must be explored. The responsibility of an ESL teacher is not to ensure that English is prioritized
above all else, buhat students have the means to acquire it while also meeting their other needs

and maintaining their identities. When a school does not provide the resources necessary for this
endeavor, the ESL teacher must leverage their knowledge of school and contymaitycs to

enlist stakeholders that can.

Application to Practice

My time at Vanderbilt has opened my thinking and pedagogical approach to possibilities
that | never would have been presented with before. To say it has been transformational is not an
ovestatement. Before | arrived, | had gained a number of useful experiences in various settings,
but | was still lacking confidence in some areas. Two years as a substitute teacher gave me
insight and familiarity with the dynamics of schooling. However, $ sl missing a balanced
appreciation of the full weight and rewards of the act of teaching. In essence, | was confronted
with a complete reevaluation of what it means to be responsible for the cognitive development
and the fundamental success of a cHiidall spheres of influence, from individual relationships
with students to deliberate cooperation with community stakeholders, | found new dimensions to

the role | am expected to serve.

A

Just as no oneds identity idedsityasateacheed by on
sefassessed it to be quite complex to begin wit
layers throughout this program. Though | knew | was bound for Nashville, Vanderbilt presented
itself as a timely opportunity to pursue fuetreducation and a higher degree. The fact that one of
Peabodyd6s strongest programs matched what | f
that | had chosen the nepthaseof my journeycorrectly. As mentionegdreviously | had a great

interest in Lanho cultures and the Spanish language, as well as the studesishehtage
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derivedfrom them. The problem was that outside of possessing a lipriédidiencyin their

' inguistic tradition, I didndét havVhesfattivas t ool s
even truer for students from other linguistic backgrounds. | had the chance to address this
deficiency from the very first days of class. Not only did | get a vaidigle view of the history

and progress of English Language Learner educdiigrglso a familiarization with the

foundations of language itself. Determining an appropriate course of action for a student with a
new or unigue L1 need not be a daunting task now that | can see language as a system. Though
the tones and phonemes wiiffdr, the processtarts with understanding where a student is in

terms of language and academic developmErnis will determine where they are ready to go.
Moving forward, the likelihood of success is automatically bolstered when language, culture, and
most importantly identity are regarded as strengthe/hich to capitalizeThis process is a
demonstration of the agenapd autonomy the students have over their education. Encouraging
practices such as translanguaging is an effective way to ShoondLanguagéd_earners the

incredible mastery they have over communicative function by performing such a complex,
metalinguisic exercise. When doubts arise, | can draw inspiration directly from their homes and
communities. Many ELLs, and students in general, possess a much greater skillset than they
realize When | incorporate the unique liteyacustoms they already practickese students can
gainconfidence and validation because their competencies are finally being valued. This
insistence on cultural reverence is central to the newest and most consequential component of my
teacher identity. Dut any number of intersectirtgaits and characteristics, all of my students

will experience marginalization and efforts of some kind to reduce their significance. Factors of
race, ethnicity, religion, immigration status, and language capacity mean that their human

expressioh doemsnantf Ameri can nor ms. Because t
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their ways of knowing and being will not be reflected in the favored/required curriculum and

they will be coercetihto shedding any behaviors that make them less like their native
counterparts. This is why it is my responsibility to help them reject these hidden policies of
suppression and invalidation. As a social studies teacher in particular, | have the ability to
counter privileged knowledge that is manddigagtandards with grnative, critical voices that
analyze the same themes and events to question the assumptions inherent in the master
narratives. Given that people of color and those of minority languages rarely have access to this
emancipatory knowledge, | take my resgibility very seriously. Lessons where we can
contextualize the impact of a protest or question the legality of policing practices carry my
students and | on a path towards fulfillment and equitable life outcomes. These goals can only be

accomplished if take the steps to equip my students with the necessary tools.

Perhaps the most critical element of my identity that will guide me as a teacher is my
appreciation for social studies and a firm belief that it is a discipline of skills and procedure. As
too many former students will tell you, names and dates are ratsting. They are
unequivocally correct in this assertion, because neither history, nor social studies more broadly,
are supposed to be focused on th&he mere reproduction od€tsis notuseful in any field
Facts are only usefw h e n  t abpliegauthemtically This is true of social studies. The
principles of historical thinking and Adoing
events/circumstances and effective argumentation over their significance and implications. My
adherence to tenets of ocdl theories acts as a perfect supplement to the tfmslytical and
evaluative work | want students to do in my content @gacombining these ideals with the

almost limitless well of concepts and approaches that ELLs will bring from their unijuees
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my students will have ample skillsets and resources to effect the change they want to see. This is

the core of my teacher identity and the education that | intend to provide.

Anticipating the excitement t Hmdthodsomes wi t
enacted in the classroom is a healthy exercise. However, preparing for the challenges that may
arise is of equal importance. When | start readying myself for them, | think an important first
step is understanding that they will come. Every teadieé and new, wants to manage a well
ordered classroom that is conducive to demonstrating professional effectiveness. The reality is
that nothing will ever go exactly according to plan. Flexibility is an imperative, especially when
navigating the unceraty that can surround so many ELLs. Personally, the biggest challenge
that | expect to encounter involves my ability to literally recognize theory in practice. | have a
tendency, as | 6m sure many others &o, to | ose
situationalobstacles from the same theoretical lens that | used to craft my instruction. More
practically, | have trouble realizing that a failed effort stems from a mismatch between lesson
design and a variety of student needs. My inclination at tisn@ssimply press forward under an
assumption that either poor execution or lack of student commitment are the only problem.
While eithermay occasionally beontributing factorstherearestill underlying principle that
can explain those circumstancesor t he student s, it could be th
a fight with their parents |l ast night. Oon my
students enough time to interact and discuss with one another on an idea that would really b
buoyed by multiple perspectives and peer support. My greatest challenge will be understanding
that everything happening in the classroom i s
classroom. When | inevitably encounter a situation in which my pxjpergences offer little

insight, that will be my best trial as a teacher. The most practical and responsible way to see
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myself through it will be to rely on the other experts around me. This could include fellow
teachers who have a relationship with thalent | need to reach. It could be teachers with
experience with students from similar linguistic backgrounds. It could be administrators,
therapists, or other paraprofessionaliose positions bringerceptions dondét have as
classroom teachelt most certainly should include parents, who are always the greatest experts

on their childrenl feel it should also involve community partners and organizations specifically
tailored to supporting ELLs and migrant families. They may be able to provide haluab

resources and information that is not accessible through school. Cooperation and professional
development will be the best ways to improve myself as a teacher. Professional development is a
requirement for most teachers, but | will advocate specififatlgessions and topics that are of
interest and necessity to pes well as those that will benefit my colleaguesll not limit

myself to areas of strength and comfort. Each opporttmityork on behalf of the English

Languagd_earners entrusted toe is one that | will take.
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Appendix A: CaseStudy of a Non-Native English Speaker

. Introduction to the LearnerHenrietta Zolaisasend® S NJ al 4 SNRa &adGddzRSy i
international strand of the English Language Learners Program in Peabody College at Vanderbilt
University. She is a 38arold female from Hangzhou, China, near Shanghai. Her first language

is (Mandarin) Chinese, howev@&rK S R2Sa alL)SlF{ a2Y$S 2F gKI i akKs
local dialect of her home town. Her primary L2 is English. Her secondary L2 is Spanish, which

she chose as her required second language at her undergraduate institution in Taiwan.

Henrietta admits hat much of her Spanish language ability has lapsed due to her inconsistent

class attendance and her initially low investment in the language. She has, however, reengaged

with the language because of her recent experiences. Given that Henrietta is aiteache
OFYRARFIGS Ay GKS aladSNNa LINPIANIY F2N 9y3IfAak
had multiple field experiences in Nashville classrooms. Accordingly, she interacts frequently

with Spaniskspeaking students and now sees great value in leathiedanguage. She has a

very limited knowledge of the German language, as well. Henrietta was first exposed to English

while she was in the sixth grade, when her parents took her to a training center to begin

learning the language. English was taught tthbieA y a OK22f | a LI NI 27F / KA
curriculum beginning in the seventh grade. Therefore, Henrietta has been learning English for
approximately ten years.

Sociocultural Factor3here are several factors that have either helped or hindered Henrietta in
acquiring English as a second language and must be taken into consideration when analyzing
her proficiency. The first is her introverted personality. In aselécted writing prompt,

Henrietta wrote about what she considered to be her most unforgettaitenent. It was an
experience from elementary school, in which her classmates unexpectedly voted her into a
prestigious position. She gained more courage as a result and realized that she needed to make
her voice heard more often. While she has undoubtediyked hard to overcome her timidity,

she is still quite shy and introverted at times and it seems to inhibit her language production. In
most instances, this displays itself as a conscious decision to limit her speech at points of
uncertainty. Essentiall she would rather say less than risk an inappropriate utterance and
possible embarrassment. The second factor is her greater access to English Language
instruction. English is a curricular requirement in China and instruction begins for most in the
severth grade. As previously mentioned, Henrietta was introduced to and instructed in English
a year or more prior. Though it may not seem to be a drastic difference, that early familiarity
came during preadolescence and what is considered by some expertsatoriieeal period. It is
possible that Henrietta had many more of the necessary language learning tools that would
allow for a more complete acquisition of English phonemes and a sense of structure than her
peers would have been afforded. The third fad®her background in English/Western

Literature. Henrietta greatly enjoys reading, both in Chinese and in English. Her great interest in
literature developed in middle and high school and she followed that affinity into college,
where she got her degrea English/Western Literature. Her background gives her a nuanced
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understanding of the various cultures of Englggieaking peoples and the different forms the
language takes. The last factor is her current course of study. Henrietta is enrolled in the same
program in which this researcher is studying. She has even taken the very course for which this
case study is being conducted. Consequently, she has knowledge of multiple facets of the
second language acquisition process and the theories that support.tiiara provides her with

a unique metalinguistic awareness that most English Language Learners do not have. Included
in this metalinguistic awareness is a desire for cultural reverence. Henrietta is cognizant of her
mistakes and shortcomings, so she waiksemediate them as she feels it is incumbent upon

her to show respect to the culture and the language of her host country. Furthermore, she has
a good comprehension of her own learning style and expressed her belief that additional
thinking time allows br to demonstrate her language abilities most efficiently. She appreciates
opportunities to edit and revise all of her work.

Context:This researcher believes that a sense of the setting and the structure of the collected
language samples is necessarygorcessing the results of their analyses. The
conversations/oral language samples used for these analyses consist of responses from an
AYGSNIBASSG [ 062dzi GKS LI NGAOALNI ydiQa €+ y3dz 3S
narrative task, the pdicipant was prompted to tell a story based on a series of line drawings
presented to her. In the retell task, the interviewer told a story based on a different series of
line drawings and the participant was asked to reproduce the same story as clopelssise.

As for written samples, the first is a piece of descriptive writing about a personal experience,
produced in response to a selélected prompt. The second written sample analyzed is a
section from a piece written for academic purposes. It isssignment that was completed as

LI NI 2F GKS LI NIAOALIYyGQa 9y3ItAaK [Fy3dzZ IS
samples are of a similar nature.

LL®d 5SaO0ONRLIGAZ2Y 2F (KS [ SI NY SnganiaatiomNils ectibny R 2
of the case studjollows the recommended order in which each language ability was to be
analyzed. The researcher believes this order is appropriate as it progresses from the language
abilities that are the most basic to those that are theshoomplexThat order is as follows;
phonology, semantics, grammar (morphology and syntax), pragmatics.

Phonologyin a specific assessment of her English phonological abilities, Henrietta is quite
competent in terms of her fluency and cohesion. UsingSh&dent Oral Language Observation
Matrix (SOLOM), her fluency should be graded as a 4. She is generally fluent, but does display
occasional lapses as she searches for the correct manner of expression. For example, in

LJIN.

[ S

NA

ASIENDODKAY3I FT2N 0 KSYyMRINRII0GA YIRABE Sd§d RAZY$a &t 26SH

O2YLX SGSa | NBGOGSttAy3a 2F | aG2NB aKS KSINRY

a

ay2s 2FF RSKXRSK aONXS 6aONBSyyv 2F RSK OF NX¢§

on her thoughtsshe often suspends her search for the appropriate manner of speech without
having found it, in an attempt to conserve time and effort, and spare herself possible

SYOI NN} aaYSyao ¢tKSasS AyaillyoSa INB GB8LAOITtTte
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| Sy NJ &hkerlialess to be developed may also be one of her strengths. She tends to repeat

small portions of words or sentences. Henrietta expressed her belief that she should show

cultural respect to the country she is in by speaking its language. She madedctioarin
RSAONAROAY3I 2SS/ KFEGZ | /KAYSAS Ayadlyd YSaal 3aay
So, these repetitions seem to result from her awareness of the listener and a desire to correct
mistakes and clarify for his/her benefit. It also alkher the opportunity for improvement.

| SYNASGGlF Q& LINRPyYydzyOAl GA2Y &aK2dZ R faz2 o6S 3ANI
always intelligible. However, a definite accent is present and she has difficulty with a few
particular vowel and consonant soundisappropriate intonation in vowel sounds primarily
comes withthe shortd® a2dzyR® ¢KA&a Aa KSINR Ay (GKS §g2NR
LINR ¥y 2 dzy OSRazin®d SSHBRENOdzZ & gAGK O2ya2fyRib)aa 2 dzy R:
phonemes. This & y 2 dzySELISOGSR IAGSY (GKS t1 01 2F RA:Z
fA1S alyRIENARY oO6[ SOGdzNBEZ 2SS{ cO® LYAGAFE af¢é
a2dzyRa | NB LINRPyYy2dzy OSR | gad fiOWES (X LA & JbNERRditiE & MhS189a 180 3
(lod)],2 NJ  NB 2YAGUGSR ckazd 02288 RAZORDAA &4 SE GAlF
also understandable, since we know that it does not exist in Mandarin (Class Discussion,
hOG206SNI HAaMcO® | SYNARSOHGI Qa D2 EHARGMBGAR NS SAQ
WalKAY | SGBgGEA yA NI6a T ézeat]].(HEr Istierdgiiin proniintiétion comes from
her understanding of fossilization and a concern that some of her language has undergone this
process. She is occasionally able to prodtcét a 0 K¢ LIK2ySYS Ay ¢g2NRa f
| SYNASGGlI Qa K2y 2t 23A0Ff RAFFAOMzZ GAS& Yl & 06S
(Baker, 2008). In the sixth or seventh grade, it may have been too late for Henrietta to develop
accurate L2 categas. However, it is my view that her phonological tendencies are exhibitions
of the Markedness Differential Hypothesis (Gass & Selinker, 2001). The phonological forms that
AKS a0N¥z33ftSa gA0K INB fSaa O2YY2y ntkajandi KS 4 2 N
east Asia. Thus, she did not learn them early enough.

A

SemanticsA. Word Choice: SYNRA SG G Qa g2NR OK2A0S Ay KSNJ alLkR
on the assessment provided by an online text content analysis tisshgEnglish.coyf, the
lexical density of her oral language is 42.99%. This means that out of 328 words spoken, only
141 (less than half), were unique words used only once. She frequently repeats words when
speaking. In terms of the sophistication of her vocabulary, Henrie#a o®ostly high
frequency, Tier 1 words. They are characteristic of casual, everyday communication. The few
g2NR& (KIG O2dzZ R 0SS OflaaATASR 1020S ¢ASNI m A
While her spoken English is semantically noncomptag appropriate in most contexts. Her
language is neither too formal nor too informal and adequately conveys her message. The only
y2ilotS SEOSLIIA2Y OFYS gKSy |1 SyNARSGdGlI AydiSyRS
AG A I aaONBSy odé

Analysie ¥ | SYNASOGF Qa RSAONALIGAGBS gNARGAYT RSLIA
English. Her first written sample scores at 55.95% in terms of lexical density. That is nearly 13%
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greater than her oral language. Her vocabulary is much more diverse in tinigpkxas well.

Henrietta utilizes Tier 2 words more frequently and adeptly in this format. These included
GAYKSNBylGfezé aAYUNRBOSNISRZ¢é FyR aSy3alr3asSzé |y
more sophisticated vocabulary in her writing also opensupeto a few more errors. More than

2y 0Ss aKS dzaSa GUKS GSNY aYSNARGoave (G2 RSAONRDOG
without seriously muddling the message, merit is most often used in English to describe

something that has been earnedliny 2 FFAOA I f OF LI OAGed a1 € dzZ 6f S
F LILINR LINRFGS NBLX I OSYSy G | SYNASGGOF |faz2 dzaSa
NBf dzOG I yOS G2 LI NLAOALI GS Ay Oflaad 2KSNBFa a
202SO0A2ydzLIG 303z 1R yo3S Y2 NB | LILINBLINRAF G0S Ay (KAZ

¢KS NBadzt §a 3 GKSNBR FTNRBY +y lylfteara 2F |
nuance to her semantic capabilities in English. The lexical density of this writing sample
(54.96%) is actually about opercent lower than that of the more informal piece. However,
what should be noted is that her word choice is much more elaborate in this example.
Henrietta demonstrates a mastery of many Tier 2 and Tier 3 words. The Tier 2 words used
AyOf dzRS o« HERITERIZNEXZE dyR aAYLIE AOFGAZ2yadé ¢KS
KSNJ FASEtR 2F aiddzRé Ay 9y3IfAaK [ly3dzr3S [ SIFNYS
GO2ZRBA I OKAYyIde | SN g2NR OK2AO0S Aa FeW¥Ift |yR |
As already noted, the area that most needs development in terms of semantics, is the
NAOKYyS&aa FyR a2LKAAGAO0FGAZ2Y 2F | SYNASGOF Qa @2
writing. Her word choice also tends to be repetitive in these two erts. This deficit does,
however, highlight one of her strengths, as these improvements are not necessary for her
academic writing. Henrietta also has solid control over the facet of word knowledge referred to
as polysemy (Lecture, October 2016), as dertratesd by her use of figurative language in her
informal writing. In expressing her surprise at being elected for a prestigious position despite
KSNJ GAYARAGEZ | SYNASGOGF RSFGfteé dzaSR | LINROSND
LJX dzY R2y Qi (idzNI] 2t & KISIZLIEUIl fext dandlyse3 2adzbeNoBrid Gedow. f

Text Statistics(Oral Language)

General Statistics Word Length Breakdown
Total Word Count: 328 Length Count Graph
Total Unique Words: 141 1 letter words 12 B3.7%
Number of Sentences:20 2 letterwords 70 E21.3%

3 letter words 92 E?3.0%
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Average Sentence 4 letter words 62 E18.9%
Length: 16.40
5 letter words 28 mm8.5%
Number of Paragraphs1 6 letter words 21 m6.4%
Hard Words: tlh?i’s(%-%%) Whats 7 letter words 19 m5.8%
. . .. 8letterwords 3 10.9%
Lexical Density: 42.99% (what's thisy
_ 9 letterwords 5 11.5%
Fog Index: 8.15(what's thisy
10 letter words 1 m0.3%
11 letter words 3 10.9%
Text Statistics(Descriptive Writing)
General Statistics Word Length Breakdown
Total Word Count: 336 Length Count  Graph
Total Unique Words: 188 1letterwords 24 m7.1%
Number ofSentences: 21 2 letter words 60 E17.9%
Length: 4 letter words 65 E19.3%
Number of Paragraphs1l 5 letter words 37 Em11.0%
Hard Words: t2h2is(’63.55%) Wwhat's ¢ letter words 35 mm10.4%
7 letter words 28 B8.3%
Lexical Density: 55.95% (what's thisy
8 letter words 14 B4.2%
Fog Index: 9.02(what's thisy
9 letter words 11 13.3%
10 letter words 6 11.8%
11 letter words 3 10.9%
12 letter words 1 m0.3%
13letter words 2 10.6%
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Text Statistics(Academic Writing)

General Statistics Word Length Breakdown

Total Word Count: 504 Length Count  Graph
Total Unique Words: 277 1 letter words 17 13.4%
Number of Sentences35 2 letter words 68 Em13.5%
Average Sentence |, ,o 3 letter words 69 Em13.7%
Length: 4 letter words 71 mm14.1%
Number of Paragraph1 5 letter words 46 mm9.1%
Hard Words: t7h8is(’.135.48%) what's 6 letter words 36 m7.1%

7 letter words 47 mm9.3%
Lexical Density: 54.96% (what's thisy

8 letter words 66 Em13.1%
Fog Index: 11.95(what's thisy 9 letter words 37 m7.3%

10 letter words 17 13.4%

11 letter words 17 13.4%

12 letter words 6 11.2%

13 letter words 3 10.6%

14 letter words 2 m0.4%

15 letter words 2 m0.4%

17 letter words 1 m0.2%

18 letter words 1 H0.2%

B. Influencing Factors: SNII I Ay | AaLJSOGa 2F | SYNASOGlI Qa 62 NR
in spoken language, seem to be influenced by a difficulty that most ELLs experience. Many of

KSNI NBLISGAGAZ2Y & || NB adzKk dzZKY¢ 2 NJ LJ Nihig I £ SELINB
FylFrfeaagqQa o0StAST GKIG GKAa NBadzZ §a FNRY GKS ¢
LI I OS FNRBY | SYNASOGlI Qa OSNE RAAAAYATINI[mM 6al
of her careful selection of appropriate words to avoid esrand embarrassment, which is in

keeping with a similar assertion made in her phonological analysis. | believe that the reasons for

| SYNASGGOGFQa oNARGOSY NBLISGAGA2Ya NB aLISOATFTAO
Ay al y R Irepdatgd in-otiehto give the listener or reader clarity of what is being

statedPé¢ | SYNASGGFQAa O2YYFYR 2F FAIdzNI G§AGS | y3Adz
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idioms are widely used in Chinese. Lastly, her academic writing is more precise because she has
plenty of time to process and even revise the words she chooses.

Grammar:A. Morphologyt 2 Ol £ Odzf F S GKS aSly [Sy3adk 2F '
language, the number of morphemes (M) in the chosen excerpts was divided by the number of

words (W) diided by 10, the average number of words in an adult sentence, representdd as

Thus, the equation appears ass(V/cp ® CNRY | SYNAS{GGF Qa NBalLkyaSa
chose 120 words, which contained 138 morphemes. Therefore, her oral MLU is $&&. *

tables for complete detail€ 2 NJ | SYNASGGF Qa gNRGGSY fFy3dz 3S>
From her infornal writing piece, 141 words, containing 180 morphemes, were chosen.

| SYNASGGI Qa ¢ NBe@ talBeg foracdnipletd detailm.s yYwNIPS F i Qa Y2 NLIK 2 f
areas of improvement are very few. It is clear that she still needs practice with the present
progressive tense and the inflectional sufiixg, as she does not use it at appropriate times in

her interview responses. This is less true of her writing and she does demonstrate

understanding of this suffix during the Narrative and Retell tasks. Ttheks involve
A02NRGSEETAYIS AY HKAOK GKS LINBaSyid LINRPINBaaAg
morphological errors result from syntactical shortcomings. This will be attended to in her

syntactical analysis. Henrietta has many morphologicahsfths. In her spoken English, she has

good command of the past tense and uses the suffix appropriately. Her knowledge of other
O2YY2y adzFFAESE A48 RSY2y&aiNl SR o0& KSNJ dza$ 27
morphological strength is best highihted by her mastery and frequent use of the derivational

f@& AdZFFAED 22NR& adzOK | & dadzadzr tfesé aF OGdz £ ¢ @
aLISSOKd {KS Aa Fftaz2z OFLIO6EtS 2F YAEAY3I TFdzi dzNB
O2YUNRPSYMNIRSDEIHNQE Y2NLIK2f 23A0Ft FNBFa 2F ySSR |
mirror those of her oral language. In writing, she is more likely to include prefixes

6al O02YLI yeed YR ¢g2NRa ¢A0K Y2NBVLOKablgscang 2 Y2
be found below.

Mean Length of UtteranceOral Language Sample

Morphemes Words Average Words per MLU
Sentence
138 120 10 11.5

ff SN g2NRa adzOK |a dadzKé¢ |yR adzKYé GSNB y2i
S 62NR af A1 S éfilleg tindess lit Was direcilyNEetl i ke d camparison. The

NR dae&SlIKé¢ gla Y2adte RAANBIINRSR T2N GKS al
| 2 FyagSNI 2 | ljdzSadAzy LI2aSR Radz

NE AyOfdzRSR Ay (KS g2NR O2dzyix

Mean Length of Utterance: Writtethanguage Sample
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Morphemes Words Average Words per MLU
Sentence
180 141 10 12.8

Proper nouns in the written sample were assigned saee values as those in the oral sample.

B.Syntaxx KSNBF & | SYNASGGOFQa Y2NLIK2f23IAO0Ft | g NBYyS
are not as robust. Her abilities were assessed based on overall proper word order and usage,
sentence completeness, cefence, and use of linking devices. As previously mentioned, some

2T I SYNARSGGIF Qa Y2NLXK2ft23A0rf yR aeyidlrOiAO YA
dzy ANI YYI GAOIf aSyiadSyoSaod Ly |y AYyUuUSNIASG NBaL)
fienRa ¢ Ay NBFSNBYOS G2 a20Alf YSRAF® 2KAfS (K.
FRRAGAZ2Y 2F | @SNDB 63S0G0 YR dzasS 2F a02yySOi¢
the sentence ungrammatical. She also has difficulty with subjerdi ageement as evidenced

08 (KS LIKNIXasS aAaiQa O2Y0AYS SOSNRIKAYI®DPE hyS
adzOK & abxé¢ ai2zé YR aK2gXé Ay 020K KSNI 2N
very little trouble producing complete sentenées CNJ 3YSy ia GKI G0 R2y Qi Ay«
a verb mostly result from expressions that are continuations of previously expressed thoughts

AY KSNJ 2N}t €Fy3dza3S FyR R2 y20 ftSIR (42 02y ¥Tdz
speech and her wiing have solid coherence. Her ideas are cohesively connected and her

syntactic register is appropriate given her audience. Use of linking devices is one of her
AGNBy3aGKaszs a ¢Sttt a 2yS 2F KSN) I NSIH&ESeF ySS
are used sparingly, but adequately in both contexts. However, the logical linking devices in her

ALISSOK O2yarad LINAYINREE 2F aazzé alfazzzé¢é | yR
have command of more varied linking devices in heryiliz a4 dzOK Fa &l G GKFG G
OFasSz¢ odzi GKSAS IINB faz2 dzaSR a2YSgKFG NBLISE
/| ® Df26Ff DNIYYINI!&daasSaayvySydy Ly | 3f20lf | aa

rate her development as a Level 4 on the Student Oral Language @tiseMatrix (SOLOM).

Her morphological and syntactic errors are not frequent enough or intricate enough to obscure
meaning, but her grammar does not yet approximate that of a native speaker. As previously
AGFrGSRZ I SYNASGOGOF Q& YyxsthahgkKShé Hagekodllerit knowietghl& y Sa a A
inflectional and derivational suffixes. Her biggest area of need is a greater understanding and
confident use of words with prefixes. Her morphological mistakes are confined mostly to her
ALISSOK® | Sy NESES dré anly océasioyial, buDribticeable. Incomplete sentences

can be found in her speech. Her repertoire of logical linking devices is small, but more varied in

her writing. Her greatest strength is overall coherence.

The contrasts between Henrie®a 3INJ YYIF NJ Ay KSNJ 2N}t FyR &N
keeping with the trend that has emerged through analysis of her phonological and semantic
abilities; the areas that most need improvement are elements of her oral performance. Once
again, her writing skils N3 Y2 NB RS@Sf 2LISR (KIFy KSNJ &LISI {1 AYyS=
11.5, while her Written MLU was 12.8. The difference of 1.3 may not seem large, but in
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childhood development, that could be the equivalent of 8 months to more than a year. This

morpholagical gap is highlighted by the inclusion of words containing both prefixes and suffixes
in her writing. Syntactically, she is more prone to unintentional word drops in her speech. Also,

the range and variety of linking devices utilized when she spediksitisd compared to those in

her writing. Grammatical contrasts between oral and written language are based partially Text

Easability Assessments found below.

Text Easability Assessment: Oral Language (Interview)

_EE*

Narrativity

Syntactic Simplicity
Word Concreteness
Referential Cohesion

Deep Cohesion

Percentile

Flesch Kincaid Grade Level 55

This text is high in narrativity which indicates that it is more story-like and may have more familiar words.
More story-like texts are typically easier to understand. It is high in syntactic simplicity which means that it
has simple sentence structures. Simple syntax is easier to process. This text has low word concreteness,
which means there are many abstract words that are hard to visualize. Abstract texts may be more difficult
to understand. It has low referential cohesion, indicating little overlap in words and ideas between
sentences. Cohesion gaps require the reader to make inferences, which can be challenging and even
unsuccessful without sufficient prior knowledge. This text is high in deep cohesion. There are relatively
more connecting words to help clarify the relationships between events, ideas, and information. Because
of this added support, comprehension may be facilitated, especially when the topic is unfamiliar.

Text Easability Assessment: Written Language (Informal Writing)

Narrativity 92%

|$

Syntactic Simplicity

Referential Cohesion 67%
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Percentile

Flesch Kincaid Grade Level 7.6

This text is high in narrativity which indicates that it is more story-like and may
have more familiar words. More story-like texts are typically easier to
understand. It is low in syntactic simplicity which means the sentences may
have more clauses and more words before the main verb. Complex syntax is
harder to process.

PragmaticsA.lL Linguistic Contex@he roughly 3@ninute interview consisted of basic,
LINBRSUSNNYAYSR ljdzSatGAaz2ya o2dzi GKS LI NGAOALI yi
interviewer adhered to the selected questions. The interviewer deviated on a minimal number

of occasions task specific follovwup questions when presented with information that

extended beyond the scope of the questions that had already been chosen. The interview
progressed through a typical questiamswer sequence, in which the interviewer would ask a

guestian and Henrietta would respond. This was occasionally interrupted when the interviewer
AaKIFNBR LISNBR2YIf ySOR2GSa GKIFG NBEFGSR G2 | Sy
interjected to clarify or reframe certain questions. Henrietta interjected to somthe
AYUSNIDASESNRA NB A GAINdituatloRal/TonteXtfhe KGN N&S & LI2 Y 4 S & @
conducted in a vacant study room in the bottom floor of the Peabody Library. This room was an
access point for other study rooms and contained vending mashswother library visitors

OFYS GKNRdzAK 4 dAYSao . 20K LI NIASa ¢gSNB &Sl i
phone was used to record the conversation. As active students, both parties had their

backpacks and other school supplies on hand, wisicklevant as scrap paper and a pencil

were needed during the intervievA.lll Social ContexBoth the interviewer and the

participant are graduate students enrolled in the English Language Learners program at

Vanderbilt University. The interviewer i2dyearold, American male in his first year of the

program. The female participant, an international Chinese student, is a year younger, but is in

her second year of the program. Accordingly, the participant has more formal education, but

the interviewerhas more formal teaching experience. The participant does have specific

teaching experience, as she teaches Mandarin to a small group of students here in Nashville.

While Henrietta graciously accommodates the interviewer in agreeing to the case study, she

also expressed her desire to gain a better understanding of her own language abilities. In this
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way, both parties are doing a service to the other and are socially situated in relatively equal
terms.B.d DNA OSQa a | ThéMaxirg & Quantdygly RPAYISE 2 F | SYNASG G Q&
Most of the time, she provides as much information as is expected or needed. Her responses

are typically short, but she is able to elaborate when she intuits that her answer was

insufficient. She seems to intentionally lirhiér response length until such a time when more is
necessary, so as not to say too much. For example, when asked to introduce herself, she

provided her first and last name, enroliment status, and country of origin. She was unsure if she
should give morerd intended not to do so until prompted. Violations of this maxim are rare,

0dzi R2 KILIWSYyd 2KATS RSAONROAY3IA [/ KAYlIQa Yzal
compared it to two other apps that are still unfamiliar to the interviewdkld D NA S a al EA
Quality:¢ KAa adAK2dzZ R 0SS O2yaARSNBR | SyNASGGFQa 3ANBI
Maxim of Quality almost to a fault. When asked if she writes often in her native language, she
RSGFAf SR KSNJ ¢ NW WaANWE yHiIf ®é vidth niyipéyi axperdaligiTiusé the
O02YLzi SNWé¢ ¢KS AYGISNIBASHESNI 6Syid 2y G2 SELXIAY
Henrietta had wanted to guarantee that she was being truthful. She also was asked about her

L2(s) and said she had learrsaime German, but quickly explained that she had forgotten most

of it, save for a few phraseB.lltb  DNA OS Q& a I EHanWettRadheres3d ti8s@riayhO S Y

to an adequate degree. She is not particularly weak in this regard, but she can still improve.
somewhat informal back and forth regarding the nature of the previously mentioned social

media platform took place during the interview. Henrietta was very insightful in helping the
interviewer understand its forms and functions. However, she also meeti general concerns

that the site is used for data mining, which was no longer pertinent. Again on the subject of L2

writing practices, Henrietta mentioned that her undergraduate major was English Literature.

This is not completely irrelevant, but shenist immediate in explaining how it affected her

preference for writing in English. In this case, her presentation hinders her adherence to the

Maxim of Relevancd./Mdp DNA O0S0a alEKMAYM AR dISWWINNI G Q& 3INBI
of improvement.When she does elaborate on a response, she gives plenty of extra examples,

but that tends to drag on. Her issues with filler words tends to compound this problem. The
FTNBIljdzSyoOe 2F g2NRa adzOK |a adzKY>Zé aeSIKZI¢E | yR
regularly results in ambiguous, undescriptive responses. The other area of Manner that should

be addressed is her engagement with yesquestions. Henrietta was presented with multiple
jdzZSadAz2ya F2N) sKAOK daeSaé¢ 2N dovinére inSdeSredi SOK Y A

LLL® !aaSaavySyid 2F GKS [ SINYSNRa HedomtBYy & { G 3
currently at High Intermediate Fluency, or Level 4, of language acquisition in terms of her

second language of English. In assessing heiskraddility, | found many of her behaviors to be
consistent with the student behaviors detailed under Level 4 of the Language Acquisition Chart,
while | also considered a few to be consistent with Level 5. Henrietta is only slightly dependent

on context. @tside of her confusion over the progression/order of the series of line drawings |
presented to her as part of a narrative task, she typically does demonstrate comprehension in
decontextualized situations. She does not yet make use of many complexplgramhmatical
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structures, but she also does not make complex grammatical errors. The only reason for her

lack of complexity in structure is that it adheres to the more succinct and deliberate nature of
Mandarin Chinese. Yet this does not hold true of Blier language production. She provides

short, discrete sentences when acceptable and longer, more detailed sentences when

necessary. Thus, she may currently be transitioning to Level 5 in that regard. Henrietta

possesses excellent comprehension. She retpeeno further explanation of any term or

concept that we discussed. | rarely had to repeat myself and she provided complete and

F LN LINRFGS NBalLkRyasSa G2 |ttt 2F Yeé ljdzSadAirzyao
enriched, but certainly as expdad. | suspect that her receptive vocabulary is very robust, as

she herself expresses a belief that she is better at reading and listening in English than she is at
producing English. She is still building the confidence necessary to produce or appliall o

G2NR& Ay KSN) @20l o0dzf I NBd DAGSY | SYNASGGI Qa adz
GKIG akKS FdzyOlAizya 2y Iy IOFRSYAO tS@St 6AlK
Acquisition could easily be designated as Advanced Fluency (Lev&i Spme improvement in

only a few areas. For these reasons, | will designate her as Level 4.

¢2 TFTAdNILIKSNI FaasSaa | SYNARSGGOlIQa OdzNNByd adl 3
has been analyzed and graded using the five components of the Studenta@rlage
Observational Matrix (SOLOM). Comprehension, fluency, vocabulary, pronunciation, and
grammar are eachratedonafikd2 Ay G aOF f S® | SYNASGGF Qa Ff dzSy O«
still has occasional lapses while searching for the correct masfretpression. Her vocabulary
has been graded as a 4, due to occasional use of inappropriate terms and a generally infrequent
YySSR (2 NBLKNIaS ARSIF&a 0SOFdzasS 2F fSEAOLE Ayl
graded as a 4, as her difficulties dot require elevated concentration on the part of the
listener, but a definite accent is always noticeable. Inappropriate intonation patterns do occur.
| SYNASGGFQa 3ANI YYFENI KIFHa faz2 oSSy 3INIRSR Fa |
never obscre her meaning. Her strongest category is her comprehension, which has been
graded as a 5. Repetition on the part of the interviewer/researcher was not necessary and the
participant understands everyday conversation. Though Henrietta was rated as a 4tin mo
categories, her proficiency in each is bordering on a 5 and the only distinguishing marker that
prevents a higher classification is her distant approximations of native speakers. Otherwise, she
is nearly full proficient. Her overall score is 21, whiuis tesearcher will label as High English
Proficiency.

¢CKS {[! OKS2NBOAOFt FTNIYSg2N] GKIG ¢éla Yz2a
fly3dzZZ 3S FoAftAdGe Aa || a20A20dzf GdzNF £ FNI YSF2N]
(Lecture, September 2®) provides vital insights into the process by which Henrietta acquires
language. This assertion is made with consideration to her struggle to gain access to and
participate in social activities in even her first language. The Investment Model may ast be
altASyld AY dzyRSNEROGFYRAY3I 20KSNJ 9[ [ &axX odzi GKS
dadza3dsSada GKIFIG KSNI LINPRdAzOGAZ2Y A& YdzOK Y2NB aidN
own construction of her identity has undoubtedly changed sinaefingt English lessons. She
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makes a concerted effort to resist her instincts and present herself in the manner that she

desires. Due to this, her identity is constantly in flux and being renegotiated, as it changes with
continued English exposure. Alscgoh 3y A FA Ol yOS Ay dzy RSNEGFYRAYy 3 |
b2NIli2yQa fSya Aa | SYNARSOHGGIQa Ay@SaildySyido Ly K
cultural capital that allowed her to access an activity/practice that was of great interest to her.
Curreri f @2 | SYNASGOFQa Ay@SadayYSyid Aa SOSYy KAIKSNI
likelihood that she will attain her degree and secure a job.

IV. Specific Instructional Plan for this Learn€rganizationThe instructional

recommendations deviseaf Henrietta in this section are provided in a format similar to that

2T {SOUGA2Y LL® 910K 2F (GKS LI NIHIAOALIVYGEQA f I y3
complexity.

PhonologyAs Henrietta is almost fully proficient phonologically by all meaments used, my
recommendations would address the invariance problem (Byrnes & Wasik, 2009). Henrietta
indicated previous difficulties understanding English speakers with accents. Her focus should be
on resolving this issue for her own students, eitheéufe students or current Chinese class
students, who may not yet have the phonological skills needed to overcome her intonation
patterns. Once she is made aware of the areas that need to be developed, | would recommend
numerous and varied experiences inialn she can receive input from multiple, native English
speakers. These could include musical concerts, poetry readings, theatrical performances,
standup comedy, and film and television. High interest podcasts would also be an excellent
resource. Henriett@ould expend less effort on comprehending the subject and focus more
directly on recognizing the intricacies of native speech if it were related to a topic that she is
very familiar with.

Semanticst KS FANRG adSLI (2 A YLINRWovgsIvhat tBig/réshaliedl | Qa 2

KFra RdzoS&ERYGANBPE adzOK 2F KSNI RAFFAOdzZ & 6A0K

cognitive energy that she must spend in simply deciding how to express her thoughts in English.
FaSR 2y (0KS RAs@dtbidEvacabalan? ifapgeds/thafitidaicould®@e her

biggest obstacle or her greatest aid. If she were given sufficient time to think about what to say

before thinking about how to say it, Henrietta would be better prepared to demonstrate her

semantic nastery. In order to attend to préhinking,Henrietta can ask for previews of class

material, so she can generate her thoughts and word choices in advance. Her professors can

make materials (PowerPoints, relevant websites, etc.) available to all studelirie prior to

class. Professors/teachers can accommodatetpheking through classroom/seating structure.

Group work and strategies like Think, Pair, Share will allow valuable time for appropriate word

selection. This also gives Henrietta further expesiar classmates who are native speakers. All

of this should be conducive to fewer repetitions and improved semantic skills.

{AYyOS Y2al 2F | SYNASGOFQa AYFLILINRBLINARI OGS 62
similar meanings, | would recommend regular usamd referral to a thesaurus. | would also
recommend the continuation of a semantic practice that Henrietta already performs. She has
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expressed her preference for the online version of Merrear$ 6 4 4 SN a [ S NY SNR&a 5
when she encounters words thate unfamiliar to her.

Henrietta would also benefit from designing and creating her own word cards. |
recommend that Henrietta and her professors identify a few of the words that most frequently
give her difficulty. Henrietta should write the word and fwevn definition on one side of the
card. Her professor(s) should write his/her definition and a list of common synonyms on the
other side. Henrietta should keep these with her during class and while completing academic
task for quick referral.

GrammarMyFTANB G NBO2YYSYRIF(GA2Yy F2NJ AYLINRGAY3I | Sy N
sentence shortening (Peregoy & Boyle, 2008), as several of her errors result from the addition

of unnecessary morphological or syntactic features. Encouraging her to focus on cosgisene

will help her improve the overall grammaticality of her language. | would also recommend the

use of a list of linking devices, almost in a manner similar to that of a thesaurus, to reduce
repetitiveness and expand the types of devices she uses. Ligtemand reading books on tape

could also supply Henrietta with some linking devices that are not used exclusively in

conversational contexts. Daily Oral Language practice can help her eliminate word drops and

correct subjeciverb disagreement.

Pragmatics2 KAt S | SYNASGGF A& ljdzAdS adNRy3aI Ay | RKSN.
adhering to others, my instructional recommendations attend to all of them. The first is the use

of logic and board gamea.| y& LJ NI & 3 YSa | yR @HiflefeiR&&SyYy Qa 3|
between what is said and what is meant. Apples to Apples, The Game of Things, and Guess

Who? would all be suitable options for adding nuances to pragmatic understanding.

Henrietta might also look into a set of commercially produced conviensaiards. A set
of cards containing conversation starters/topics could help develop skills for small talk, which is
highly dependent on pragmatics. This would also give Henrietta practice identifying meaningful
conversation and receptive audiences/listeae

The final recommendation is participation in or observation of debates. Exposure to
skilled debaters would greatly benefit Henrietta. Debaters are scored and judged on the
guantity, quality, relevance, and manner of their statements. Interviews adtoesemilar
Maxims. Henrietta might look into high interest podcasts that also include formal interviews.

V. Critical Reflectiontn conducting this case study, | have learned a great deal about the
process through which English Language Learners actpiresecond language, in addition to
expanding my own knowledge of language systems themselves. | now hatter b
understanding ofhe different language component$n my own education, | came to possess
of solid control of phonology, semantics, morpbgy, syntax, and pragmatics. However, | was
never adequately taught the terms and labels that were necessary to discuss their different
components. It was only upon acquisition of my second language that | was given a more
complete foundation to work fromThis case study has allowed me to explore the different
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facets of our communication systems and develop a real appreciation for how they are formed

FYR | RFLIISR® L frabandndfitter prafidiehciemay yot nededsadlpe 2
equivalenttoone anothe®® L F L GSNB (2 lFaasSaa | SyYNARSGOHl Qa f
interview and ensuing conversations, | would have an incomplete and inaccurate picture of her
capabilities. She is a very strong writer, but her oral language is constriayngeveral factors

and does not represent her capacity for language. Conversely, many ELLs become proficient
conversationalists, while their writing skills languish. As | have seen to be the case with

Henrietta, many ELs are more comfortable/confidentagsticipating when given enough time to

prepare Lastly, | learned thdlLs may acquire English differently due to certain aspects of

their identity. My participant has no cognitive gap that prevents her from engaging fully with

English and producing uttances that are comparable to those of native speakers. Almost all of

| SYNASGGlIQa tAYy3IdAAGAO aK2NIO2YAy3a NBadzZ G FN.

Implications for Future Work with English Learn&te impact that these new insights will have

on my teaching are goirtg be both broad and casgpecific. First, no fiall is ever needed.

9FF2NI A& dzy RSNIF1Sy G2 AYLINRGS Ittt 2F | &GdzRSYy
remediation, can lead to exhaustion. | and my fellow teachers must diagnose the problem and
address it with specific, targeted instruction. Second, | mdentify and draw oranELl Q a

strengths to fortifyhis/herareasofnee®d Ly | SYNASGGF Qa OFasSs AdG g2d
figure out how to translate her strong written language into oral priehcy. Next, | intend to

provide all ELLs with class materials in advance, whenever possible. Just as Henrietta could

benefit from prethinking, so might others. Finally, | mustderstand the learner before

analyzing the languag&o assume that a studeis having trouble learning a new language

simply because he/she must contort his/her mouth in new ways or it does not follow familiar

patterns is somewhat ignorant. This view does not account for the student as a whole person. A
languageisonlyonepar 2F | LISNBR2y Qa ARSyGAGeI 6KAOK Aa .
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Appendix B: Community Literacy Project

The immigrant community that | will be examining is the Hispanic/Latino immigrant
community of Nashville. Nashville, as a city, is growing at an incea@itd. Some analysts
estimate that about 85 people move into the city each day (Ward, 2016). Many people from
various backgrounds come for two particular reasons: the low cost of living and a healthy job
market (World Population Review, 2016). Thisidlarf @ GKS OF &S F2NJ bl aKJA
population. According to Census data, Nashville experienced a 446 percent growth in its
Hispanic population from 1990 to 2000 (ComexAnericas). The population still grew another
134 percent from 2000 to 201(@ensusViewer), and stands at just over 65,000 today (Gomez &
Solano, 2015). From those 65,000 people, 20 different countries of origin are represented
(Gomez & Solano, 2015). While Puerto Ricans, Dominicans, Colombians, Venezuelans, Cubans,
and more havell made their homes in Nashville, Mexicans are the largest Hispanic group living
here (Maria Zapata; Conéxi AméNA Ol & a il FFOd bl aK@AttSQa [lGAY
Meeting the needs of such a robust population is not an easy task.

Asofi nnni GK2a$S ySSRiaNoérgayization wadlfHI$ookisedlnyi Y S @ &
Latino families in a comprehensive viay 6 / ¢ Jréiicas). So in 2002, ConémiAnéricas
merged with the Hispanic Family Resource Center to offer a wide range of services ané apg |
K2t Aa0AO0 | LILINEI OK 2 6nkétichs). [Tdn jieary |ater, Theyopehed Sa ¢ 6 /
their permanent home, Casa Azair on Nolensville Pike. Today, CodexAngricas and nine
other resident partners offer everything from education and ldgzp to health care and
exercise classes to showcases for various art forms at CasarAZaftiday kindergarten,
parent engagement classes, college readiness classes, daycare, a health clinic with OB/GYNSs,
tax help, deportation relief assistance, andnm@ownership programs are all made available to
immigrant families at this location. Casa Aaafeven houses Mesa Komal, a commercial
kitchen that provides culinary entrepreneurs with the necessary prep space that they might not
otherwise have access to.dda Komal is perfectly situated on Nolensville Pike, where these
professionals can find their supplies at the bevy of international markets nearby. At Casa
Azaf@én, Latinos and other immigrant families can find support, regardless of their goals or their
means.

Conexbn Angricas provides many wonderful opportunities to Latino immigrant families
2T RATFSNBYG SO2y2YAO o6FO13AINRdzyRad |1 26SOSNE
immigrant community as a whole do not seem to be as varied. AccordiagHispanic
Population Profile assembled by The Center for Business and Economic Research at The
' YADGSNARAGE 2F ¢SyySaasSSs Y2NB GKIFy KFEEF 2F GK
high school education. Consequently, ttvords of Hispanic makand onehalf of Hispanic
females hold jobs in industries that require what could be considered loatre skills in
G2RIFeQ&a f1F02NI YIENLSGP 1 AALIYAO 62N SNE | NB F2
landscaping, manufacturing, food service, and cditbcareers. Latino immigrant families in
Nashville tend to fall in the lower and middle classes. This profile of the Latino labor force has a
multitude of implications for these families and their children who will be attending Nashville
schools. The dkisets required for these jobs translate directly into a type of cultural capital
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GKFG az2fft Sd f NBFSNI 02 a aFdzyRa 2F (1yz2s6ftSR
to historically accumulated and culturally developedites of knowledge anskills esential for
household or individual functioning and wéking. Based on artifacts collected from the

community, Latino students in Nashville have these in abundance. During the community

literacy excursion which served as the foundation for grigect, | observed examples of

literacy artifacts from several Funds of Knowledge categories. Latinos are providing automotive
repair and selling accessories, such as tires and rims (Figures 1 and 2). They are butchering meat
and preparing it in their ditional cuisine (Figures 3 and 4). They are specializing in cosmetics

and serving as beauticians (Figure 5). They are working as carpenters and cabinetmakers (Figure
6). They are even maintaining their religious customs and informing others of its YBlgases

7 and 8). Nashville is rife with community literacy artifacts and opportunities for Spanish

speaking ELLs and their teachers.

My investigation into community literacy yielded numerous, practical demonstrations of
the concepts within our previolssreviewed literature on ELLs. Additionally, | generated a
greater sense of the possibilities and challenges presented to the teachers wishing to familiarize
themselves with their immigrant students in Nashville. In this class and the accompanying
practiaum, we have been provided with a taitorade, authentic experience in the communities
of our potential ELL students. While teachers of ELLs should be encouraged to immerse
themselves in the communities of their immigrant students, not all teachers havintieeor
the ability. Furthermore, Casa Azairand its neighboring, international establishments seem
G2 068 FANXYte [FFAESR (2 b2tSyagattsS tA1$sS |
international corridor may not be a feasible excursionforfa 2 ¥ (KS OAde&Qa GSI O
having had it myself, | see this community experience as worthwhile and even necessary,
especially for teachers wishing to employ Culturally Responsive Pedagogy and demonstrate
authentic caring (Gay). As a resultlof trip, | observed the different facets of the practice of
transnationalism, which | was only anecdotally aware of before. | found multiple illustrations of
transnational literacies (Jimenez et al) along Nolensville Pike. Latino, particularly Mexican,
immigrant families in Nashville are regularly sending remittances to family members still living
in other countries (Figure 9), purchasing data plans to call and text them (Figures 10 and 11),
and even traveling by bus to visit them in person (Figure I&thp@red to their classmates,
most of these students have a better understanding of the scope and size of the world we all
live in, even though this knowledge is not often acknowledged and celebrated in school.

| believe that these types of literacies da@immediately leveraged to foster higher
level thinking and develop applicable rembrid skills in a Language Arts or Social Studies
curriculum. These basic transnational literacy practices could serve as a foundation for an entire
project or unit on ineérnational communication and travel. | envision three distinct components
in this unit. The first would involve analyzing available data plans. A brief study of service
contracts and agreements would lead to selection of an appropriate plan based orbévaila
funds. The next step of the first component would center on thewilliable skill of letter
writing. Students would initiate contact and establish communication with a foreign
correspondent in the style of the ag#d pen pal tradition. Once contattformation had been
exchanged, students would be free to continue communicating through more modern and
practical channels. The second component of the unit is dependent upon the first. At this point,
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the students would be faced with a hypothetical diggighat greatly affects their foreign
O2NNBaLRYRSYyld ¢KS aiddzRRSyiaQ yS¢g FNASYR Aa
been destroyed. As the students have spent a considerable amount of time fostering this new
friendship, they care a great deabout his/her wellbeing. They wish to aid their friend and will
do so by sending remittances to the family. The students will receive instruction on a few

concepts relating to banking and finances and will choose a sum of money to transmit as a gift.

The third component of the unit sees the foreign friend and his/her family all back on their feet.
They were overjoyed and thankful to receive the financial support and are now inviting the
student(s) to come visit them in their country. The students wikaetheir means of travel and
book their trip on their own. As a teacher with a certification in middle school Social Studies, |
believe that a unit such as this would prove incredibly valuable. Some of these skills have
previously been included in the kmiculum of Home Economics classes, but few schools offer
those classes today. The students who regularly engage in transnational practices would be
able to serve as experts and provide guidance to others through the unit. In turn, these
students would hopfully become more invested and benefit from a great sense of recognition
and contribution. While these are my initial ideas, | feel that this unit could easily be adapted
and expanded for numerous other purposes. This unit readily incorporates the cortynamnali
transnational literacies of many Latino students in Nashville, the state of Tennessee, and the
entire United States.
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LLEVESE UNO

PIDALO EN SU IDIOMA
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Llegamos a donde nos necesita

Figure 11 Figoreddo Bus Company
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Appendix C: LanguageArts Civil Rights LessonPlan

Standards: 6.1: Cite textual evidence to support analysis of what the text says explicitly
as well as inferences dr awn from the text.

Theme: Social Injustice and Change
Lesson Topic : Dr. Martin Luther King, Jr.

Objectives : Language: Students will write textual summaries and use the last word
protocol to verbally defend their answers to text -dependent questions.  Content: Students
will summarize pieces of text and make inferences to answer text -dependent questions.

Learning Strategies . Vocabulary preview, establishing lesson objectives and purpose
for reading, text annotation, reading aloud, multiple reads, using graphic organizer,
inferring, summarizing, defending a position/answer

Key Vocabulary . minister, determined, encouraged, boycott, accomplished

Materials : CNN video, Vocabulary Powerpoint, Dr. King packets, Dr. King T - Chart graphic
organizers

Motivation

(B uilding background)

Watch CNN Day without Immigrants Video (http://www.cnn.com/videos/us/2017/02/17/a -
day -without -immigrants -orig -llr.cnn ); Do Now: Why did you participate in the protest? Did it
make a difference? How do you know? If you didn't participate, why not? Students will write

and share out.

Presentation
(Language and content objectives, comprehensible input, strategies, interaction, feedback)

Class wil | break into small groups. Teacher will present lanaguage and content objectives.

Teacher will introduce/review Tier 2 and Tier 3 vocabulary words that are necessary to

comprehend the passage. (See powerpoint.) First Read: Teacher will read as students fol low
and annotate. Teacher may model. Second read: Students and teacher will choral read one

paragraph at a time. Students will use sentence starters on t -chart to summarize each
paragraph after it has been read. Third read: Teacher and studnts will preview text -
dependent questions, underlining clue words. Students will read independently.

Practice and Application
(Meaningful activities, interaction, strategies, practice and application, feedback)

Students will answer text  -dependent questions as they complete their third read. Students
will then share answers using last word protocol. Each student will have the opportunity to

ask one of the questions to their classmates and and prompt them to defend their answer

by citing their textual evidence. If tim e, continue on to discussion questions.


http://www.cnn.com/videos/us/2017/02/17/a-day-without-immigrants-orig-llr.cnn
http://www.cnn.com/videos/us/2017/02/17/a-day-without-immigrants-orig-llr.cnn
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Review and Assessment
(Review objectives and vocabulary, assess learning)

Class will review review lesson objectives. Students will rate the degree to which they were
met on a scale of 0 to 4. Exit ticket: Do prot ests actually change anything? What is your
proof? Students will write their answers and ratings on a piece of paper to be submitted to

the teacher before leaving. Exit tickets and Dr. King packets will be used to assess student
learning.

Extension

Discus sion Question 1: The class will complete charts listing the pros and cons of nonviolent
protests, violent protests, and social media activism.
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*Content Objective: We will summarize
Do Now pieces of text and make inferences to

. . . . answer text-dependent questions.
*Why did you participate in the protest? Did . . .
it make a difference? How do you know? If *Language Objective: We will write textual
you didn’t participate, why not? summaries and use the last word protocol

to verbally defend our answers to text-
dependent questions.

Minister *Definition: Someone who is authorized
by or leads a church.

*Sentence: My uncle is the minister at
our church. He preaches to us and the
other church members every Sunday.

*Definition: Very focused on and
unwilling to change your goal.

*Sentence: | am determined to push this
rock up the hill. Nothing will stop me
and I’'m not going to quit.

*Definition: Feeling confident and
supported.

*Sentence: The boy felt encouraged to
learn how to ride a bike because his
parents were there to help him.




