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Abstract
The capstone project briefly introduced my teaching philosophy, which shaped by
the knowledge I learned and the experiences I gained from Peabody College,
Vanderbilt, in the past two years. The whole paper is divided into three main sections,
including my teaching philosophy, artifact analysis, and final reflection.
In my teaching philosophy, I describe my target students and the challenges they
are currently facing. Then, I explained the reason why I believe that communicative
language teaching, culturally responsive caring, and scaffolding are the fundamental
frameworks for my future teaching. Next, I discuss how the artifact I developed
during the past two years demonstrate my strengths and weaknesses as a qualified
language teacher, Finally, In the reflection section, the anticipated challenges and
potential solutions are explored. Furthermore, how will I further develop myself is
also carefully considered in the last section.
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Teaching Philosophy
As a teacher candidate, I learned all kinds of language teaching and learning
theories, tried multiple teaching methods and pedagogy, communicated with
culturally and linguistically diverse students in real teaching contexts. All these
valuable experiences help me to become a qualified, supportive, and professional
English language teacher. In the following sections, First, I will introduce who my
target students are and what the issues they are facing due to the curriculum and
educational system. Based on the problems I explored, I will establish my personal
teaching philosophy which guides my current and future teaching career.
Target Students
Going back to China and starting an English language teaching career is my
long-time intention. During the two-year study at Peabody College, Vanderbilt, I get
the chance to teach students in different grade levels. For kindergarten and Pre-K
children, I once read picture books with them in Vanderbilt Children Hospital. For
High school students, I had the practicum teaching and observing in Glencliff High
school with twenty-five 9th graders. For adult learners, I observed the adult English
class at Belmont church. These teaching or observing opportunities enable me to
further understand the characteristics of various age level students. Finally, based on
my experiences, I will prefer to work with high school students in China.
I am a Chinese student myself. I studied English for more than 15 years. I
experienced all kinds feelings a English language learners might feel. I was excited
when I first encountered English. Frustration happened when I struggled with English
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grammar and endless vocabulary lists. However, I was also delighted by the praise
from my English teachers. I enjoyed the feeling when I fluently communicated with
my foreign English teachers. These complex feelings made me an English learner and
all these experiences help me understand Chinese English learners better than others.
Nowadays, Chinese high school students are stressed due to the high
requirements of College Entrance Examination, Known as Gaokao. The academic
pressure comes from the traditional Chinese family and social expectation towards
high level universities. There is an old saying in China that “Knowledge changes the
life.” People believe that entering colleges and universities is an effective way to
change you life path. To some extent, it is true that the society offers more
opportunities for undergraduate students than high school graduates. Nevertheless, the
expectations from family and society make high school students suffer. They are not
studying in comfortable environments. Peer pressure, scores, examinations,and
ranking push high school students to work like test-taker machines. I am upset about
their study conditions. In my teaching philosophy, creating a comfortable and safe
learning environment is one of the most significant issues I will work on.
Targeting my intended students’ current language learning issues, I selected three
core ideas to establish my personal teaching philosophy, including communicative
language teaching (CLT), Culturally Responsive Caring (CRC), and Scaffolding.
Communicative Language Teaching
Communicative language teaching is one of the core idea in my teaching
philosophy. It is well-accepted theory among the U.S.. Brown (2001) believes that
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there are numerous theoretical interests underlying CLT. Basically, in the CLT
classroom, we pay considerably less attention to grammatical rules than authentic
language use. Moreover, building fluency is also important for the CLT classroom.
Students are highly encouraged to deal with unrehearsed situations with the
appropriate guidance (Brown 2001).
I firmly believe that the ultimate purpose of language learning is to use the
language to communicate fluently and clearly in various registers. Thus, I would like
to emphasize the importance of using language rather than the grammatical
frameworks or language patterns, especially after witnessing many Chinese students
fall into the hole of “Dumb English”.
Dumb English refers to a unique phenomenon in China, where students can reach
extremely high scores in standard English tests but can hardly speak a complete
sentence in English. The reason for the abnormal situation is the teaching style in
China. High school teachers face the pressure of intensive teaching content. They
have to squeeze the time to teach what the College Entrance Examination tested. The
method they commonly used is traditionally grammar translation teaching pedagogy.
Teachers write down grammatical rules and words and sentence patterns on the board.
Students copy the information from the teacher, recite it, and practice the usage by
doing piles of exercises. There is no sign of communication or any other forms of oral
language. As a result, students are good at multiple choice grammar knowledge but
fail to be successful in communication in English.
I sincerely want to change the inflexible situation and break the traditional
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grammar translation teaching methods in my classroom. What I want to do is 1) create
a communicative environment that is safe and comfortable for my students to learn
English, and 2) help learners to develop their communicative competences from
carefully designed tasks and activities.
From my personal perspective, communicative language teaching is an
environment rather than a single activity or lesson. I believe that if we want to
increase students’ English agency, we need to make them feel that the environment is
one in which it is safe to speak, and tolerant of mistakes. To achieve that, one
important thing is establishing the class norms with all students together at the very
first days of class. For example, I will explicitly tell my students that mistakes are
welcomed because we all make mistakes and we all can learn from our mistakes.
Furthermore, several activities can be designed as routines to make students feel safe
and comfortable about speaking in English. One activity I loved is jigsaw talk.
Students are randomly divided in groups to talk about certain topics I assigned. It is a
low monitored process; students do not have to worry about the grammatical errors or
the word choices problem but try to speak as fluently as they can. After they talk with
one partner, they can change the interlocutor to continue their conversations. The
jigsaw activity is a good way to lower students’ affective filter, to make learners enjoy
communication in English.
However, as I said before, Chinese students and teachers are all pushed by
stressful examinations and curricula. As a future English teacher in China, I need to
take reality into consideration. From that perspective, I think I can balance the
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teaching of form and meaning. When emphasizing the importance of authentic
language use, I would like to integrate the forms, such as grammar rules and sentence
patterns into meaningful activities, to provide both conscious and subconscious
learning. For example, one task I learned from Methods and Materials for Educating
ELLs class is sentence sequencing. In a small pocket, there are several sentences
which can be sequenced into a short story. Students need to discuss the meaning of
each sentence and discover the clues to help them reorder these sentences. During the
process, students are engaged in meaningful communication when they negotiate the
meaning. Moreover, the discussion itself helps students develop their linguistic
competence. When they are trying to figure out the correct order of the story, they are
actively developing linguistic competence as well as discourse competence.
In short, from my point of view, I will try to create a safe and comfortable
learning environment for my future students and help them develop their
communicative competence through authentic language. This process illustrates my
ideal implementation of CLT.
Culturally Responsive Caring
Just like CLT, culturally responsive caring is also a big idea which aligns closely
with many other theories and terms, such as sociocultural backgrounds, and
history/herstory. From my personal interpretation, culturally responsive caring means
that teachers should fully consider students’ cultural background information
whenever they are planning, teaching, and assessing.
The reason why I treated CRC seriously is because I witnessed how the violation
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of CRC harm students’ language learning. When I was in middle school, my foreign
English teacher chose “marriage and divorce” as the topic for his lesson. As teenagers,
we were sensitive towards the topic, especially for those students whose parents had
got divorced. If I were them, I would have felt embarrassed, even shameful, because
of the topic. Some students might be traumatized by their parents’ marriages.
Apparently, my foreign English teacher was not well trained. He ignored the
importance of CRC. The consequence was that many of my classmates who were
really active before kept silent in that class. Every time I think about that lesson, I feel
deeply sorry for those classmates who had been hurt, and I tell myself that I will never
do a similar thing to harm my students’ feeling or cut down their learning motivation.
The only way I can avoid taboo topics with my students is to know them as much
as possible. Gay put forward an opinion that we, as educators, need to create a
“functional profile of culturally responsive caring-in-action” (Gay, 2010, p.51). I want
to make pre-assessments through various tools for all of my students, to explore their
backgrounds and establish unique students’ portfolios which I can refer to in the
future. For instance, if I can design a survey, or a KWL chart (Appendix 1) to discover
what their most interested topics are, and what they want to learn the most, I can
design lessons that cater to their natural curiosity. No one wants to learn things they
don’t like. Thus, one important thing of my CRC is knowing students, avoiding
controversial topics, and catering to students’ needs.
Apart from what I said above, I also think that caring is a mutual system, which
means teachers should not be the only ones who care. There should be caring
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exchanges happening between teachers and students. Even the most committed
teacher would get exhausted if he/she stayed in an unbalanced caring process where
the teacher is the only one who cares (Goldstein & Lake 2000). Ferreira and Bosworth
(2000) summarized that the main obstacle for students to care for people in school,
like their teachers, is the lack of reciprocity. In sum, authentically “caring” between
teachers and students is an extremely challenging task. To form a well-functioned
caring exchange, I will patiently communicate with my students to make them feel
that I care a lot for them and I will definitely respond to all of their caring. I will tell
them that I have high expectations and confidence toward all of their intelligence and
potential achievements. Once they feel that they are highly valued, they may be more
actively engaged with language learning.
Scaffolding
I believe that Scaffolding is a designing and instructing principle I want to follow
in my future teaching. From my perspective, Hammond and Gibbons’(2005) design-in
pattern and the avoidance of over-scaffolding are the two key points that contribute to
successful scaffolding in language teaching.
As I discussed above, I want to incorporate CLT and CRC into my future
teaching because I suffered from the failure of these two theories. The reason why I
highly valued scaffolding is because I take the advantage of the successfully
implementation of scaffolding.
In terms of the design-in pattern (Hammond & Gibbons, 2005), there are seven
features included in the macro design-in level, such as linking students’ prior
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knowledge, selection of tasks, sequencing tasks, participant structures, etc. (Appendix
2). These features inform teachers’ instruction to better help students by pushing them
step-by-step. For example, when teachers deliberately select tasks, what we are doing
is trying to fit the learning within the zone of proximal development (ZPD). Vygotsky
(1978) defined ZPD as the distance between actual development and potential
development. Vygotsky points out that students could achieve cognitive growths by
engaging in challenging and meaningful tasks with appropriate supports and
scaffolding from teachers and parents (1978). In other words, the way teachers select
tasks and scaffold the tasks determined how effective students can learn from them.
In addition to the task selection, another example from my language learning
experience indicates that the sequence of tasks is also an influential factor for learners.
When I studied French last summer, my French teacher organized her tasks from the
easiest lexicon level to higher required syntax level. Even though these tasks are
challenging for me, with the assistance of my French teacher, I didn’t suffer from this
process. From that experience, I realized that the sequence of tasks and the supports
given by teachers are crucial factors that influence students’ language learning.
In my future teaching, I want to sequence my tasks in a well-functioned flow
which enables students to complete the task with proper assistance and to transfer
their ability to similar tasks later (Hammond & Gibbons, 2005). I would like to create
a classroom with high degree of challenge and high levels of support where
scaffolding happens a lot. Within such classes, I want to design multiple tasks and
activities then sequence them according to the “I do We do You do” or “I do You do
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We do” model. Within each lesson, I would like to refer to Hammond and
Gibbons’(2005) design-in pattern . Involving students’ prior knowledge and
experience is the very first step of scaffolding as I mentioned before. Then I will
select and sequence the tasks that match students’ current English proficiency and still
require them to challenge themselves a little. At the same time, supports will be given
to assist them to accomplish the tasks one after another in case they feel stressed out
and compromise their learning interests. During their learning, I want to apply various
grouping technics, such as peer work, group discussion and whole class talk to create
more opportunities for students to interact and communicate with each other.
However, even though I want to support my students as much as possible, I
believe that scaffolding should never be implemented at the expense of students’ best
development. If learners can learn more from independent tasks or activities with less
scaffolding, I will never hesitate to change my lesson plan to maximize students’
learning outcomes. In other words, I want avoid overscaffolding in my language
teaching. According to the research of Daniel, Martin-Beltran, Peercy, and Silverman
(2015), over-scaffolding limited students’ productive and substantive engagement.
Moreover, it is very likely that the overscaffolding class fell into the
Initiate-Respond-Evaluate (IRE) model. I want to respect my students’ independent
study and support them as needed. If I closely control every task, students may
heavily rely on my support rather than challenging themselves.
In short, regarding the scaffolding of instruction, I want to balance the
proportions of scaffolding and independent learning space. I will provide sufficient
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support if students needed and be sure to stand aside if they can develop more by
themselves.
All in all, there are three big ideas in my teaching philosophy, including
communicative language teaching, culturally responsive caring, and scaffolding. I
sincerely want to incorporate these three core theories into my future teaching and to
become a patient, supportive, and professional English language teacher.
In the next section of my capstone project, I will analyze the artifacts I developed
during the program by critically comparing each of them with TESOL Domains and
my teaching philosophy to explore my teaching strengths and weaknesses.
Artifact Analysis
Professional Knowledge Area 1: Learner
Learner refers to the recipient who acquires knowledge under the professional
guidance in educational context. The most concerned issue for teachers is who our
learners are. Learners are shaped by numerous factors, including students’ identities,
their social and linguistic backgrounds, and the personal motivations. All these
elements could be the potential influencing factors that positively or negatively
impact learners’ learning. Therefore, knowing who our learners are and what
influence their learning becomes extremely important for any teacher who sincerely
care for students.
There are two TESOL domains under the learning area and they inform teachers
to understand learner’s identity and context as well as support the learning process.
TESOL Domain 4: Identity and Context
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In the Identity and Context domain, teachers are required to have a
comprehensive understanding of who learners are and how their communities,
heritages and goals shape their learning and expectations. Furthermore, teachers need
to recognize the importance how context contributes to identity formation and
therefore influences learning. Finally, it is necessary for teachers to address the
information above to conduct planning, instructing and assessing.
Specifically, teachers need to explore students’ histories/herstories by dig out the
sociocultural and linguistic backgrounds as well as their identities to truly
acknowledge who learners are. Additionally, teachers need to take these information
into consideration when we design lesson plan, give instruction or take out
assessment.
Artifacts Analysis A
Since I was really concerned about culturally responsive caring as I mentioned in
my teaching philosophy, when I navigate all the artifacts I made previously, the
background investment I did in my practicum setting, Glencliff High School, stands
out among all other artifacts. In Language Assessment of English Language Learners
(ELLs) course, we were required to select a participant in the practicum setting and
conduct several assessments for that particular student. For the Part I of the final
project paper (Appendix 3), I designed several activities for my participant in order to
fully identify who she is. First of all, I asked her to fill out an Identity puzzle
(Appendix 3). In that puzzle, she came out with nine of the most important factors of
herself, such as her family, friends, education, and future career ambition.
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Additionally, I had a fifteen-minute interview that included 15 questions (Appendix 3)
with my participant, to explore her sociocultural backgrounds, including cultural
backgrounds and linguistic backgrounds.
From my perspective, the artifact I described above exemplifies the TESOL
domain 4: Identity and Context. First of all, the Identity Puzzle helped me have a
rough understanding of who exactly the learner is. There are nine blanks in the puzzle,
and I asked my participant to write down what she thought were the most important
things for her. The first thing she wrote was “Family”, then “Friends” and
“Education”.I realized, at that point, that she valued a lot about the relationships she
had among family and friends. The following items she wrote down were Future
career, Cultural, Pharmacist, Hiking, Soft-ball and Kurdistan. I considered the nine
elements that described who my participant was. Knowing a student’s identity
formation elements is the key requirements of TESOL Domain 4. Furthermore, in
order to have a deeper understanding of my participant and recognize how her context
shaped her identity, I had an interview with her. The cultural and linguistic
backgrounds were addressed in multiple questions. For example, in order to explore
my participant’s basic cultural information, I asked her “Can you tell me more about
your home county?” and “Can you tell me more about your family?” In addition,
questions related to her home culture and the conflicts between her home culture and
U.S. culture were also covered in the short interview. For instance, I asked my
participant how does she feel about her own culture and she showed a great sense of
belonging. When I asked her about culture conflicts she had experienced, she
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described the difference of dress norms between her own culture and U.S. culture.
Moreover, other areas, such as her learning motivation, educational history and
learning style, were also included. I tried to make the interview as comprehensive as
possible so that I could have a well-rounded understanding of the learner and how all
these factors shaped her identity and learning.
However, the Domain 4 clearly requires teachers to “use the knowledge and
setting in planning, instructing, and assessing”, but after gathering information from
multiple perspectives of the student, I failed to take them into account in my lesson
plan. When I designed my first lesson plan for the students, including my participant,
in the practicum setting, what I payed most attention to is how to make the lesson as
interesting as possible to increase students’ engagement. Few consideration of
students’ backgrounds occurred in my lesson. Nevertheless, I believe that students’
identities and the contexts around them are valuable resources to trigger their learning
interests. I should think more about how to integrate students’ identities and context
into my planning and instructing process.
Drawing on my theoretical framework, I believe that this artifact demonstrates
how I implemented the Culturally Responsive Caring into my teaching. As I
discussed in my teaching philosophy, when teachers sincerely care for students and
have concern about both their lives and learning, a trusting relationship will be built
between teachers and their students. Therefore, students will be more willing to
participate into the learning process. A similar condition happened between my
participant and me. After I talked a lot with my participant about her background, I
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shared many personal experiences about learning English and preparing for college.
She liked me a lot and felt comfortable talking with me. In the following lesson I
conducted, she was more active than before. I believe that this is strong evidence to
say that my culturally responsive caring invites more participation of learners.
From what I accomplished in this artifact, I believe that as a teacher candidate, I
demonstrate the ability of understanding who my learners are, and how other
sociocultural factors impact their learning as the domain 4 required. Nevertheless, the
final requirement of using knowledge in planning, instructing, and assessing was
missed since I failed to consider students’ backgrounds during my planning and
instructing. After knowing the importance of identity and context, it is also necessary
to explore the significance of how language learning happens and what could teachers
do to help learners, which closely related to TESOL domain 6: Learning.
TESOL Domain 6: Learning
Learning mostly refers to how teachers adopt what they know about language and
language acquisition to understand how students learn language in and out of the
classroom. Moreover, teachers should be able to draw on the information to support
students’ learning.
Artifact Analysis B:
In the 2018 Fall semester, I made a final analysis project (Appendix 4) in
Educational Linguistics and Second Language Acquisition class. The project
contained the analyses on pragmatics, phonology, and grammar, as well as semantics
from the collected oral and written language samples of an ELL. All parts of the
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project drew on SLA theories and analyze the strengths and weaknesses the ELL
revealed. Sociocultural and personal influencing factors were analyzed, and the
instructional plan was also provided to help the learner develop her language
proficiency.
As TOESL Domain 6 required, teachers should understand students’ language
learning through the usage of professional knowledge about language acquisition.
During the project process, I interpreted my interviewee’s English language
proficiency by integrating what I learned from class about language acquisition. In the
phonology session, I analyzed Vivian’s (my interviewee) phonological issues based
on Gass & Selinker’s (2000) Contrastive Analysis theory. For example, when I
listened back to our interview record, I noticed that Vivian was struggling with dental
fricatives. According to what I learned about contrastive analysis theory, the errors in
L2 can be accounted by the differences between L1 and L2. In the IPA chart, no dental
fricatives exist in Chinese Mandarin (See Appendix 4). Therefore, Chinese speakers
generally have trouble with pronouncing /θ/ and /ð/. Nevertheless, as the PAM stated,
a non-native sound is likely to be assimilated to an existing native category (Best,
1995). Hence, Chinese speakers often replace /θ/ and /ð/ by /s/ and /z/. This occurred
with Vivian also. When she said “I think [...]”, she pronounced it as [aɪ sɪŋk]. In
addition, the article “the” was usually mispronounced as /zə/. The analysis indicates
that I can understand and interpret students’ English learning by adopting what I know
about English and English language acquisition, which is clearly required in TESOL
Domain 6.
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Another way to help language learners is to provide specific instructional plans
based on the language acquisition knowledge I learned. For instance, for Vivian’s
dental fricatives problem, I designed a list of minimal pairs which work in pairs and
focus on the nuances between /θ/ and /s/, /z/ and /ð/. Such as “sink & think”, “sick &
thick” and “closing & clothing” (fully designed worksheet can be found in Appendix
4). I personally believe that using the professional knowledge I gained in class to help
students with their language challenges is also crucial for a qualified teacher. In
addition, it fits the description in Domain 6 which said “teacher should be able to
draw on the information to support students’ learning”.
The Domain clearly asked for teachers to understand how students learn English
in and out of the classroom. However, the data I collected from my interviewee were
only came from the conversation between us out of the classroom. I didn’t get the
chance to learn how exactly she performed in English class. I deeply recognized the
importance of students’ linguistic backgrounds but failed to collect related learning
information. The lack of Vivian’s language learning style made me fail to achieve all
the requirements of TESOL Domain 6.
In my teaching philosophy, I said that one of the core ideas of my teaching is
communicative language teaching. I believed that the entire process of data collection
from Vivian is an example of communicative language teaching. I had a 60-minute
conversation with Vivian, and it covered many types of speaking, including pragmatic
speaking, narration, exposition and argumentation. Even though she is a proficient
language user, I think that the active communication between us helped her practice
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English.
Moreover, I think I tried to care for her feelings during the conversation. I kept
asking “Do you want take a rest?” “Do you want to continue our interview or we can
do it next time when you are available.” Before our formal English conversation, we
had a free chat in Mandarin to make both of us relaxed. I think these questions and the
informal chat helped lower Vivian’s affective filter so she performance reflected her
true English language proficiency.
Professional Knowledge Area 2: The Learning Contexts
All the students interact, communicate and engage in the learning process in
various contexts. The quality of these contexts determines whether students feel safe
and comfortable to study.
There are many factors that contribute to an effective learning context. As TESOL
Domain 2 stated, teachers should create supportive environments for students to
actively engage in meaningful learning. In the following paragraphs, I will briefly
introduce what “Instructing” refers to in TESOL Domain 2 and discuss how I
achieved the requirements in my past experience.
TESOL Domain 2: Instructing
According to the description of domain 2, teachers were required to carefully
design and create supportive environments where all the learners participated in
purposeful learning and respectful interactions. Apart from the official explanation,
from my perspective, under TESOL Domain 2, teachers should skillfully instruct
lessons while forming the effective environments at the same time. Although it is a
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demanding requirement, teachers need to consider numerous elements in the
instructing process.
In short, according to my interpretation, there are three key factors in TESOL
Domain 2, including 1) the creation of a supportive learning context, 2) meaningful
learning, and 3) the encouragement of respectful interactions in instructing. In the
following analysis, I will compare my artifact with the three key factors to discuss
whether I meet the requirements in TESOL Domain 2.
Artifact Analysis C
As I interpret the Instructing domain, my first teaching experience in Glencliff
High School stands out. It was the first time I taught in a real American public school,
and it was also the first time I instructed culturally and linguistically diverse students
beyond Chinese students. I tried my best to combine the theories and pedagogies I had
learned into my first-time instruction. The topic I chose for the first lesson was
e-books vs. printed books. The objective for this lesson was to enable students to give
examples from personal experience to support arguments. I carefully sequenced the
tasks to make the lesson easier to follow and prepared activities to increase students
engagement.
As I mentioned above, the first factor of TESOL Domain 2 is creating a
supportive environment while instructing. The first thing I tried to support my
students’ learning was to give a vivid introduction of the topic. Since the topic of that
lesson was e-books and printed books, I brought my Kindle and a hardcover-printed
book with me to the class. While I orally introduced the topic, demonstration of the
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two book versions were given as supplementary assistance to help my students know
what e-books versus printed books looked like. Furthermore, I tried to scaffold the
lesson and better sequenced the tasks and activities to involve students into the
learning process step by step. For example, at the beginning of the lesson, I asked
about their personal opinions toward e-books and printed books. Then I invited them
to share their story or experiences. I intended to help students make personal
connections with the topic they were going to learn that day. Secondly, I prepared the
double-bubble map (Figure 1) to help them organize their thinking about e-books and
printed books. Finally, when I introduce the group discussion activity, I designed a
flow-chart (Figure 2) to visualize the procedure and make my students aware of what
they need to do and the expected outcomes. These activities were all designed to
assist my students to achieve the lesson objectives. The tasks were also carefully
sequenced to lower students stress by making them feel that they can accomplish each
task without too many obstacles.
In sum, I believe that I used multiple methods, such as supplementary tools,
visual aids and scaffolding skill, to create a supportive classroom environment for my
students.
In terms of the purposeful learning in the classroom, the thing I focused on the
most is the learning objectives for the lesson. According to the backward design
theory, the teacher should fully consider students needs when designing any lesson
plans. Teachers should not determine what we want students to learn but should
sincerely consider what our students need to learn to benefit their future
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communication. Thus, it is crucial for any teacher to think about students’ learning
needs and it should be reflected in the design of objectives for each lesson.
For the first lesson I taught, the language objective I set was “SWBAT use frames,
‘Can you give an example from your life?’ and ‘An example from my life is...’ to give
examples from personal life.” Since I believed that offering examples from personal
experiences is an important language skill that will be frequently used in English
communication, I intentionally set it as the language objective for my students. I
wanted the language learning to be meaningful and useful for them rather than
teaching for the standardized examination only. I hold the belief that my intention of
the choice of lesson objectives fits the requirements of TESOL Domain 2, which
stated that the teacher should be able to “engage all learners in purposeful learning”.
Finally, the last key factor in Domain 2 is the respectful classroom interaction. In
the first teaching experience, one of the best tools I had was the Conversation Norms
(Figure 3). I borrowed these conversation norms from Zwiers and Crawford’s
Academic Conversation (2011). They put forward many points that teachers should do
in the first days of teaching, including establishing shared conversation norms. It
helps students know what should and shouldn’t be done within an effective
conversation. Since it was my first teaching, I inserted the Conversation Norms into
my slides and made students read together before they had the group discussion.
These norms asked students to engage in conversation respectfully. They were
required to listen to each other, respect one another’s ideas, respectfully disagree, etc.
I believe that the conversation norms I inserted fit the requirements of domain 2,
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which asked for an respectful classroom interactions.
Given what I discussed above about my first practicum teaching and TESOL
Domain 2, I linked them with Communicative Language Teaching (CLT) and
Scaffolding in my teaching philosophy.
In terms of CLT, it is an environment where students have strong sense of agency.
As I said in my teaching philosophy, I intended to create an environment in the
classroom where my students feel safe, comfortable, and never afraid of making
mistakes. To achieve that, in my first teaching experience, I tried to provide as much
support as possible to assist their learning process. Additionally, I designed multiple
activities, such as group discussion and class presentation, which enabled them to be
communicative with each others.
When it comes to scaffolding, I compared my teaching with Hammond and
Gibbons’ (2005) “design-in scaffolding” (pp.12). The first thing I did was to involve
students’ prior knowledge, as I mentioned above. Then I tried to use the tasks that
make them think and use language both productively and receptively. I sequenced the
tasks from the individual thinking to group works. In the end, I want to develop their
metalinguistic and metacognitive awareness by asking them reflect on their own
performance.
However, even though I believe my first teaching experience reflected my
teaching philosophy to some extent, I failed to invite students into an active learning
process because of the lack of culturally responsive caring. In my teaching philosophy,
one of the most important elements of CRC is to establish the trust relationship.
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Nevertheless, I did not pay enough attention to building up the relationship at the
beginning of class. Only several questions were posted without further connections
between my students and I. It led to the consequence that some of my students were
unwilling to participate in any activity and isolated themselves with their classmates. I
personally believe that the best way to solve this problem is to exhibit more culturally
responsive caring for my students and to build trust relationships through multiple
methods.
In short, by analyzing what I have accomplished and failed in this artifact from
both the perspectives of TESOL Domain 2 and my teaching philosophy, I have
illustrated my ability of designing effective learning contexts by considering the
requirements of TESOL Domain and my personal teaching philosophy.
Nonetheless, apart from the issues related to the learning contexts, curriculum is
an essential area in which we need to invest carefully. In the next section, I will
briefly introduce another professional knowledge curriculum, then give out artifacts I
have done that have contributed to my achievements in this area.
Professional Knowledge Area 3: Curriculum
Moll (1988) once said that our “students were as smart as allowed by the
curriculum.” In other words, it is teachers’ responsibility to provide students with a
challenging, innovative, and intellectually rigorous curriculum. From my
interpretation, the way that teachers can maximize students learning outcomes is
being careful enough in lesson planning and teaching content designation. In this
section, I will continue to analyze the artifacts I developed previously based on
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TESOL Domain 1: Planning, and TESOL Domain 7: Content.
TESOL Domain 1: Planning
As the very first step of any teaching, planning plays a vital role in successful
teaching. TESOL domain 2 asked teachers to plan the instruction to prompt learning
and achieve the objectives and goals. Most importantly, teachers should revise plans
to fit students’ condition and assure the participation of students. On my interpretation,
the essential requirements of TESOL Domain 1 are: 1) design instruction that prompts
students’ learning to meet learning goals, and 2) consistently modify lesson plans to
assure students’ engagement.
In the following part, I will present the artifact which stands out for this particular
domain and analyze my achievement based on my interpretation for TESOL Domain
1.
Artifact Analysis D
In the Instructing domain, I analyzed my first teaching experience in Glencliff
High School (Appendix 5). Many details of the real teaching conditions were
presented. However, even though it was not a perfect teaching experience, I put great
effort and energy into the planning of that lesson. I asked for professional advice from
the course teacher and even did a rehearsal in front of my classmates for feedback
before I taught my students.
I drafted my lesson plan based on the observation I made in my practicum setting.
All my 15 students have similar WIDA scores, which are 3 to 4 points, and they are
all culturally and linguistically diverse (CLD) students. The biggest problem I noticed
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is that students are not engaging in the language-learning process but chatting with
each other on irrelevant topics. From my observation and personal experience, the
possible reasons for why they don’t participate in class are, firstly, because the
lecture-based teaching method my mentor usually used was not the best fit, and
secondly, because the table-arm desks (Figure 4) restricted students within narrow
spaces.
According to the problem I discovered and the potential reasons I analyzed, I
drafted my lesson plan to increase their engagement by changing the teaching method
and reorganizing the classroom to ensure students can easily communicate with one
another. Next, I handed the draft of my lesson plan to my professor and asked for
advice. When I received the feedback, I modified some of the details of my lesson
plan and prepared all the material that I needed for real teaching, then conducted a
rehearsal in front of my classmates. Finally, I collected their feedback for my teaching
and made the final revision of my lesson plan before my first teaching.
I think that what I did in the planning process indicates that I am a qualified
teacher regarding the requirements of TESOL Domain 1: Planning. Firstly, the
instructions I planned were all targeted on the problem that students did not engage in
learning. Thus, I asked my students to leave their desks and move around,
communicate with different group members and share ideas with the whole class. I
want to encourage them to participate in the lesson and prompt their learning.
Furthermore, as I discussed in TESOL Domain 2, students were moving step by step
toward the learning objectives by accomplishing tasks that I designed, one by one. For
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example, before the official class, I tried to activate students’ background knowledge
about the topic by asking “Do you prefer reading E-books or Printed books, and
why?” “Can you give me some reasons?” (Appendix 5). Next, I asked students to
think individually before they gethered in groups. The thinking map I provided was
extremely helpful when they discussed why they thought e-books or printed-books
were better. The step-by-step instruction and scaffolding indicates that I achieved the
requirements of the domain, which says teachers plan instruction to prompt learning
and meet learner goals.
Another crucial claim in TESOL Domain 1 is that if we want to be qualified
teacher candidates, we need to modify plans to ensure learners’ engagement and
achievement. I think all the effort I made to revise my lesson plan demonstrates my
ability of modify a plan for successful teaching. After I received the feedback, some
changes were made to make the plan more feasible. For example, in the first draft of
my lesson plan, I asked students to read texts before their discussion. Moreover,
students needed to give examples from both the text and personal life experiences. My
course teacher pointed out that it might be too demanding for those students to do so
many tasks within 45 minutes, especially when it was my first teaching. Considering
her suggestion, I deleted the texts and reduced numbers of objectives to make the
lesson more level-appropriate for my students. In other words, I made changes in
details to lower the academic pressure of students’ learning processes. After the initial
revision of my plan, I rehearsed it in front of my classmates. I presented the problem I
observed and did a demo teaching. They gave me valuable feedback, much of which
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was useful and detailed. Overall, the feedback from my professor and peers
contributes a lot to the success of my teaching. I believe that this case I described
above indicates that I can modify my lesson plan as required by TESOL Domain 1.
I think the outcomes of my lesson plan and rehearsal are what I expected to see.
As I said before, one of the reasons why I designed the lesson plan is because my
students failed to engage in my mentor’s instructions. However, in my teaching
philosophy, the increase of students’ participation is a significant outcome of
culturally responsive caring (CRC). I think that if students feel that I sincerely care for
them , they will cooperate and engage in the learning process since they hold the
belief that I prepare the lessons to help them. From my point of view, when I adopted
my professional knowledge and teaching pedagogies into lesson plans and care for my
students, I am putting CRC in practice. In addition to the first lesson plan, I did brief
rehearsals for my other lesson plans as well. Even though I did not present them in
front of the whole class, I made sure that I asked for feedback from at least one of my
peers or colleagues. If I keep on doing so, I believe that my students will feel my care
and engage more in language learning processes.
Nonetheless, what I regretted about this teaching experience was also in CRC. I
only spend a few hours before I came to the stage and taught them. They were
unfamiliar with me and surprised to see me. I failed to build relationships before I
started planning and teaching. To some extent, the distance between these kids and me
made the lesson less effective than it should have been.
My planning process revealed some of my strengths as well as my weaknesses. I
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will keep working on the journey of planning lessons to better help my future
students.
The teaching content is where teacher need to put most energy in when they are
planning a lesson. There are certain requirements about language teaching content as
well. In the following part, I will go through what does content mean for a language
teacher and how I success and fail in this domain.
TESOL Domain 7: Content
Teaching content refers to the knowledge, tasks, activities what teacher delivered,
or intend to deliver. According to the description of TESOL Domain 7 and my
personal interpretation, teaching content covers the following three aspects. First,
teachers need to acknowledge that language learning is most likely to occur when
students are trying to use the language they learned authentically. Second, what
teachers designed to be taught should be what learners need for the usage of listening,
speaking, reading, and writing in specific content areas or subjects.
Based on the two aspects, I will analyze my teaching experience correspondingly
to dig out whether I am a qualified teacher candidate,
Artifact Analysis E:
In previous domains, I analyzed my first lesson plan and my first teaching
experience. In this section, domain 7 reminds me of my second and third lessons
(Appendix 6, 7), which were all taught in a group.
In my second teaching, I selected claim issues as the theme. The topic for that
lesson was, “Is a Green New Deal a Good Idea?” The language objectives focused on
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extracting evidence from the text and using specific sentence stems to citing evidence.
I prepared a video clip and photographs to introduce the topic, word bank, and
sentence starters were given as well. Students were guided to think about the topic
individually, then share with group members. Next, they were given enough time to
read one article individually. Color markers were given to make them markdown
claims the author made. After reading, they shared in pairs. Then, another article was
presented, and they repeated the reading and sharing process. Finally, they picked a
side based on their opinion and the article they read and use the sentence starters to
present their ideas one by one.
The third lesson kept the theme and topic of the second one and further developed
the objectives. For the third lesson, the attention was transferred from reading to
speaking. Correspondingly, the objectives focused more on the structure and language
of oral argument. In this lesson, students were required to review the two texts they
read in the last class and filled out the T-chart (Figure 5) to synthesize the main ideas
of the two articles. Moreover, they picked a side and was asked to work in pairs to
think about at least one claim other than what mentioned in the texts. Then, a
Tree-Map (Figure 6) was given to them. They need to evaluate all the claims they
have the pick two of them out. Furthermore, students were required to guess one
claim that their opponents will have then think about how to defeat them. The oral
argument structure (Figure 7) was summarized during the discussion. Finally, the
effective language organizers (Figure 8) were offered before they started the debate.
In terms of the first requirement that make students learn from the usage of
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authentic communicative purpose, in both lessons, I give students enough
opportunities to put what they learned into practice. For example, in my third lesson,
after my students reviewed the text and determined their stance and claims, we
discussed together about how we should organize the information we collected and
make them more logical and convincing. Finally, they made a great debate on the
topic, which covers all the knowledge they acquired from previous tasks. By saying
that, I mean, they flexibly used the T-chart, Tree-map, and Mind-Map I provided
before. I was even astonished by their outstanding performances. I believe that they
achieved the objectives of the lesson better since they used English to make a real
debate and effective communication occurred during the whole class. What I see from
my lesson and my students’ performances are precisely what I expected regarding the
requirement of TESOL Domain 7.
Apart from authentic communication, Domain 7 also asked teachers offer the
language that learners need in order to listen, to talk, to read and write, especially for
the subject or content areas they want/need to learn. In other words, the domain
required teachers to equip learners with register-specific language that they can use
for listening, speaking, reading, and writing. I tried to balance the language demands
in my lessons. In other words, I integrated all four demands, listening, speaking,
reading, and writing, into my lessons but shifted the focus one from another. For
instance, in my second lesson, I designed multiple activities to facilitate students
learning. Including video clips, group discussion, and worksheet fulfill. These tasks
gave learners the opportunities to practice English in listening, speaking, and writing.
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But what I emphasized the most is reading. My students were required to read two
articles which concerned about the same topic but different stances. Most time of that
lesson was distributed to the reading tasks and all other tasks served as lead-in or
practices around the reading activity. When the same topic came to the third lesson,
the reading was no longer the main emphasis of the class, and the objective switched
from reading to speaking. Similarly, multiple tasks which cover listening, reading, and
writing were designed into the third lesson, but I put more attention to the guidance of
oral argument. Both two lessons ensured students’ practices in all language demands
and shifted the key objectives accordingly.
In sum, I believe that my second the third teaching assured students’ engagement
in authentic language use and tried to balance the language demands in each lesson.
According to the analysis above, I think I have reached the goals that set by TESOL
Domain 7.
One of the most obvious characteristics of my two teaching practices is
communicative language teaching (CLT). In my teaching philosophy, I have
mentioned that I think the ultimate purpose of learning a language is to use it to
communicate in various registers. Thus, I tried to provide sufficient opportunities for
my students to put what they learned into authentic communication, such as group
discussion, debate, and presentation. I insist on being a facilitator in the class rather
than an authority. Students feel safe to challenge me, or each other, and learn the
language during the process. Furthermore, I mentioned in my teaching philosophy
that I want to assist my students in developing their communicative competence in my
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class. Therefore, I integrate all language domains, including listening, speaking,
reading, and writing, into my lessons with various percentage each time. In addition,
multiple tasks are designed to develop specific communicative competence. For
instance, in the third lesson, I asked students to have a debate and try to convince the
other team. During the process, they adopted the sentence starters and the information
from the text we discussed before into the oral arguments. They are developing
functional competence in expressing personal ideas and convincing others. For
example, one group effectively adopted the language organizers into their debate and
said that “our group thinks that Green New Deal isn’t a good idea because firstly, it
will not come true in 10 years. Secondly, […]. Finally, […].” These sequencing words
and causal-effect links are evidence of their development of functional competence.
I sum, based on my artifact analysis from the perspective TESOL Domain and my
teaching philosophy, I think I am on the right track of being a qualified English
language teacher. However, as a language teacher, we are not only responsible for the
planning and teaching delivery, we should also evaluate whether or how much our
students learned under our guidance. Next session, I will analyze my performance
from the perspective of assessment and dig out what I have achieved and where I need
to make more efforts.
Professional Knowledge Area 4: Assessment
Teaching is not the only mission a teacher should devote to, we need to
acknowledge the effect our teaching brings to learners. It will all be useless if teachers
plan and deliver lessons but learners do not acquire the knowledge they need. The
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consequence indicates that we, as teachers, need to make changes. Assessment is an
effective tool for teachers to know where to start teaching and how the lesson helps
students’ learning.
By assessing the students’ learning and performance, teachers could evaluate
students’ current learning conditions. The baseline of their performance can be
established through the carefully designed assessments. If we further interpret the
assessment results, we can uncover students’ strengths and weaknesses and give
specific instructions correspondingly. Under the professional knowledge area, domain
3 --- Assessing, states concrete requirements of using assessment as diagnostic tools
to prompt teaching and learning.
TESOL Domain 3: Assessing
Teachers recognize the importance of and are able to gather and interpret
information about learning and performance to prompt the continuous intellectual and
linguistic development of each learner. Teachers use knowledge of student
performance to make decisions about planning and instruction “on the spot” and for
the future. Teacher involves learners in determining what will be assessed and provide
constructive feedback to learners, based on assessments of their learning.
In my interpretation, the TESOL Domain put forward three requirements. First,
we, as teachers, should be aware of the importance of assessments and integrate the
knowledge into the practice of planning and instruction. secondly, the content of
assessments should not decide dictatorially by teachers alone, but also invite students’
participation. Finally, the teacher needs to know that feedback is crucially necessary
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for every learner’s development.
According to the TESOL Domain’s requirements and my interpretation, I believe
that my assessment analysis project demonstrates my achievements to some extent.
Artifact Analysis F
In the Language Assessment of English Language Learners class, I accomplished
an assessment analysis project (Appendix 3) throughout the entire semester. I selected
a participant, Iman (pseudonym), who moved with her family from Kurdistan to the
U.S. 8 years ago. She is a 9th grader at Glencliff High School. I made multiple
assessments with her, which covers background information and English language
proficiency. Her sociocultural backgrounds, oral language ability, reading, and writing
proficiency were evaluated by various assessment tools. All the assessments’ results
were interpreted based on appropriate rubrics. Finally, based on the interpretation,
instructional recommendations were given at the end of the analysis project. My
ability of making good use of assessment tools was demonstrated by the assessment
project.
After collecting all the results of my participants’ oral, reading, and writing
assessments, I carefully interpreted her performance on each test. Correspondingly,
many available instructions were provided that preciously targeted on the issues’ she
exposed. For example, when I analyzed my participant’s linguistic background, I
noticed that she said she almost forgot how to read her first language. She could
understand and speak her home tongue. However, as I stated in domain 4, I clearly
acknowledged the importance of the first language and how cultural identity shaped a
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learner. Inspired by Pacheco and Smith’s idea about multimodal literacy project
(2015), I want Iman to recall the memory of the first language, I recommended Iman
to do a digital project about her hometown, which should cover as many aspects as
possible, including the language. By doing so, I believe that my participant will be
aware of the value of her own culture, including her first language. Another example
appears when I give instructional plans based on my participant’s reading assessment
results. The reading comprehension test revealed that my participant was struggling a
lot with reading skills, such as scanning for specific details and guessing words from
context. Targeting the scanning skills, I suggested Iman read paragraphs in limited
time and to search for keywords and phrases without pay much attention to the details.
In terms of guessing words from contexts, I brought Iman to try this kind of
questions together, using the think-aloud strategy to explain how I process these
questions and what skills I adopted. The two cases about linguistic and reading skills
development I explained above demonstrated that I can effectively integrate my
knowledge about teaching and assessing into the decision making process. In other
words, I am able to give specific instructions and recommendations based on my
students’ performance. What I achieved fit the description in TESOL Domain 3,
which says, “Teachers use knowledge of student performance to make decisions about
planning and instruction ‘on the spot’ and for the future.”.
However, recalling my assessment analysis project, I failed to involve my
participant in the determination process. All the materials of oral and reading
assessments were predetermined by myself. I did not ask my participant whether she
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was familiar or not with the topic I picked. She was completely isolated from the
determination of the assessment content. It is unwise to do so since it was likely that
the topic was a cultural taboo or an unwilling theme for learners. The topic or theme
is highly related to leaner-related reliability. If a cultural taboo is included in an
assessment, students may be psychologically hurt, which my “make an observed score
deviate from one’s ‘true’ score.” (Brown 2019, p.30) To put it another way, the results
of isolating students from the decision-making process about assessment content will
interfere with the test reliability and cause inaccurate test results.
Additionally, I regretted that I didn’t offer constructive feedback to my participant
in time. Since all the assessments I conducted were course requirements, I put more
attention on how to accomplish the requirements of my course assignments but
neglected the fact that I was a teacher in my participant’s eyes. I did various
assessments for her and many of the feedback was given after one or two weeks.
Nevertheless, she might already forget her performances and will not pay attention to
the feedback. These two failures of my assessment made me realized my mistakes and
knew where I could better help my future students.
The whole process of the assessment analysis project reminds me of the culturally
responsive care (CRC) in my teaching philosophy. To some extent, I tried to be
culturally responsive to my participant. I evaluated her performance from multiple
perspectives and tried to see her as a whole person. At the same time, I carefully
interpreted her test results and diagnosed the issues she was facing regarding her
sociocultural backgrounds, her speaking, reading, and writing proficiency. After the
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identification of these problems, instructional recommendations were offered
correspondingly which based on scholar’s researches and my personal learning
experiences. I think all the behaviors I did illustrate how much I care sincerely for my
students.
Nevertheless, I failed to consider the cultural issues in the assessments I designed.
It was very likely that there were some taboos. For instance, she once introduced her
country as “in the north part of Iraq, where has many ISSS attacked”. The severe fact
might be traumatic for Kurdish people, including my participant. Even though I did
not choose any topic related to the war, I still failed to invite her to the determination
of the assessment content. The ignorance of the cultural taboos and unwilling topics
made me failed to fully achieve culturally responsive caring, as I stated in my
teaching philosophy.
Applications to Practice: Implications and Future Considerations
By analyzing various artifacts I developed during the program process, I believe
that I achieved most of the requirements for a professional English language teacher.
However, qualified language teachers should not only have theory or knowledge
about teaching, but it is also imperative and necessary to have the ability to advocate
themselves in the continuous growth of commitment and professionalism, which is
precisely stated in TESOL Domain 8.
TESOL Domain 8: Commitment and Professionalism
Teachers continue to grow in their understanding of the relationship of second
language teaching and learning to the community of English language teaching
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professionals, the broader teaching community, and communities at large, and use
these understanding to inform and change themselves and these communities.
Combining the definition above and my personal interpretation, in the following
paragraphs, I will firstly introduce who I am as an English teacher currently, which
includes my strengths and weakness based on my teaching philosophy and expanded
my ideal teaching identity as well. Next, the challenges I anticipated will be briefly
stated from both the perspective of theory and practices, and the possible solution will
be put forward to address these issues. In the end, I will reflect myself to see how I
can continue to develop myself as a better teacher in teaching communities.
i.Who am I?
I try to effectively and flexibly integrate my teaching philosophy, including CLT,
CRC, and scaffolding, into my teaching practice, my plans, and decisions. Some of
the practices have been analyzed in the previous four professional knowledge areas
and six TESOL Domains. These artifacts revealed many of my teaching strengths and
weaknesses, and I reflected them as the following.
The most apparent strength I have is a great awareness of communicative
language teaching. As I said previously, I believe that CLT is the core idea of my
teaching philosophy. Therefore, I try to provide enough opportunities for learners to
practice, communicate, and use English when I design lesson plans, delivery lessons,
or make assessments. For example, in artifact C, I analyzed my first lesson plan in
Glencliff High school. I made great efforts to design the lesson to increase students’
engagement and expose them with plenty of English practices. I tried to ask students
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to move around the classrooms, discuss with group members and debate with another
team. All these tasks were deliberately inserted in the lesson to make students
participate in the class and engage in authentic English communication. I believe that
my continuous implementation of CLT will be one of my strongest supports for my
future career.
The second characteristic I am proud of is my professional teaching knowledge. I
treated every course I taken in Peabody seriously. There is no doubt that all of the
theories, teaching methods, assessment skills, and other professional knowledge I
acquired from this program will benefit my teaching in the future. For example, in
Artifact F, I said that the final reflection of the assessment course asked me to give
responses to five profession-related questions. My completion of the reflection
indicates that I have the theoretical knowledge to inform my assessments. The case
exemplifies that the professional knowledge I learned at Peabody College lays a solid
foundation for my future teaching practices.
Nevertheless, during the implementation of my teaching philosophy, several
weaknesses were uncovered by my analysis of teaching practices. The biggest
problem is that I am not caring enough for my students. The most obvious evidence is
that I am too rush in lesson delivery. In my second teaching in Glencliff, I want to
introduce a new topic about “Green New Deal”. I posted several questions (Appendix
6) to prompt students’ thinking and expected their replies. However, students did not
give out responses as I expected. When I turned back to watch my own teaching
record (Figure-Screenshot ), I noticed that I only offered 3 to 4 seconds for students to
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think. After 3 or 4 seconds, I just give out the correct answers. The extremely short
wait time interrupted students’ thinking and failed to provide enough opportunities for
learners to express their ideas. After realizing the issue, I tried to remind myself to
wait for more whenever questions were posted.
Apart from the wait time problem, sometimes I fall into the
Initiate-Response-Evaluate (IRE) model unconsciously, which means that I
overscaffold my lesson . On my rehearsal in Teaching Second Language Literacy
class, I encouraged my students to name the features of autobiography by reading two
picture books about Helen Keller (Appendix 8). When my students give out some
features they summarized, I just said “Yes”, “Sure” as the feedback because the task is
not challenging for them at all. However, I have said in my teaching philosophy that I
believe that “scaffolding should never be implemented at the expense of students’ best
development.” But the IRE model hindered the development of higher-order thinking,
which is crucial for any language learners.
All in all, these critical reflections of my teaching strengths and weaknesses will
be one of the most valuable resources that push me forwards in my future teaching
career.
Based on my teaching philosophy and artifacts analysis, I think there are three
words that represent my ideal teaching identities, which are caring, supportive, and
professional. However, according to the reflection above, I realized that this is a long
journey to achieve the ideal identity. But I will keep reflecting on myself based on my
teaching philosophy and become a better English language teacher.
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Challenges and Solutions

In this section, two anticipated challenges I may face in the future teaching career
are described based on my teaching philosophy and personal experiences. These two
problems are 1) the difficultly of CLT implementation and 2) the differentiation issues
in China.
First of all, large class sizes in China will make it challenging to prioritize CLT.
Brown (2001) said that one of the crucial characteristics of communicative language
teaching is that “students are given opportunities to focus on their own learning
process through an understanding of their own styles of learning and through the
development of appropriate strategies for autonomous learning” (p.43). This is an
ideal circumstance which seldom achieved in my intended teaching environment. As I
introduced in teaching philosophy, My target students are high school students in
China. From what I experienced in the Chinese educational system, there are at least
30 students, usually more than 40 students, crowded in one classroom. All of their
English learning depends on one English teacher, 45 to 90 minutes of English class
every day. The class size becomes one of the biggest obstacles to make the
implementation of CLT. On many occasions, even though I can divide many students
into a group, it still requires a significant amount of time to be careful, supportive, and
patient to all of them.
One possible solution that comes up to my mind regarding the class-size issue is
collaborative learning. In a collaborative learning model, students are grouped “with
more capable others (teachers, advanced peers, etc.), who provide assistance and
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guidance” (Oxford 1997, p.444). Rather than merely group students by seats, I, as a
teacher, can deliberately make students with relatively high English language
proficiency (ELP) level work with those who need extra supports. Under the
condition, these students with high ELP share the responsibility of English teachers.
Many of the questions can be solved within the group without too much intervention
from teachers. As I said above, how to monitor students’ performance and give
feedback is another issue lead by class size. It reminds me of the handout
Self-Monitoring for Monitoring Small Groups (Appendix 9) I got from my Method
class. The critical point of the chart is that I can write down the performances I wish
to observe on the top of the graph, then, I can group students and keep the groups for
one month. In other words, in the following one month, students will always work
with the same team members. I, as a teacher, can observe two groups at once for one
to two weeks. By doing so, I can make sure that I carefully monitor every student in
my class, and they can work with peers stably.
According to my previous language learning experience, I believe that another
challenge I might face in the future is the differentiation teaching in my class. When I
was in high school, my school classified students according to the entrance exam
scores. To some extent, my school did differentiated teaching for all students. I was
luckily divided into relative high-level classes, and the rest of my 54 classmates
shares similar scores with me. However, even though we were regarded as students at
the same level, our performances during the three years were extremely different.
Many of my classmates were struggling with English, but my English teacher made
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few efforts on differentiated teaching. One potential explanation might be that my
English teaching did not know where he needed to pay more attention to. Because our
entrance examination results indicated that all the students in my class were at the
same level, which is apparently not the truth. Our entrance assessments only measured
reading and writing performances without considering our oral proficiency. Thus, it is
difficult for my English teacher to identify the strengths and weaknesses of each
student. That makes differentiated teaching even harder to achieve.
Regarding the differentiation issue, Echevarria, Vogt, and Short (2017) said the
very first step of differentiation is knowing our students. In my future teaching, I
would like to make multiple assessments besides the entrance examination. These
assessments will be carefully designed to target students’ reading, writing, listening,
and speaking proficiency. Secondly, Echevarria and her colleagues (2017) pointed out
that knowing a student means knowing him/her from multiple perspectives, such as
learning styles and linguistic backgrounds. To achieve that, I will conduct a short
interview with each of my students to listen to their language learning stories. Then,
the differentiated instructions will be taken into consideration. In other words, I will
try to integrate students’ backgrounds information into language teaching and scaffold
each lesson based on students' various English language proficiency.
Challenges are always changing among different teachers, curricula, contexts,
grade levels, and students’ ELP level. There is no catholicon that can heal all
challenges. I will never stop my step of observation and revision. Modifications and
changes will be made all the time, no matter what challenges I meet in the future.
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iii.Future Consideration
There is no end for any teacher to develop himself/herself, including me. In the
previous section of the capstone, I introduced my personal teaching philosophy and
why I believe they are essential for my teaching career. Many cases were analyzed
based on teaching philosophy and TESOL Domains. My personal strengths and
weaknesses were explored during the process. Some anticipated challenges and
potential solutions were discussed, as well. In the end, I want to think about how I can
continue to develop myself as an English teacher and a member of the language
teaching community.
Considering about my strengths and weaknesses revealed by the analysis about
my teaching philosophy and TESOL Domains, I believe that I will continue 1)
developing my professional teaching knowledge, and 2) work on the establishment of
relationships among students, parents, colleagues and me, and finally 3) advocating
the teaching community where I can help more English language teachers and
learners.
The first thing I want to do is keep developing my professional teaching
knowledge. I spend two years at Peabody College, Vanderbilt. The valuable time
endowed me with numerous scientific and practical teaching theories and methods.
These treasures will definitely help me become a better teacher. Thus, I want to learn
more from practices, my excellent peers, and my professors and advisors at Peabody
College. The second thing I want to work on is building relationships. As I said in my
teaching philosophy, I want to build a trust relationship between my students and me.
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I want to connect with my future colleagues to discuss and overcome the obstacles we
met during teaching practice. Most importantly, I want to invite students’ parents into
their children’s learning process, to build the trust and supportive relationship among
parents, students, and I. In the end, being an advocate of English language teaching is
the thing I will never stop. I want to reach out to more supports and resources, such as
teaching unions, language teacher communities, and broader teaching groups. I would
like to be an advocate, share what I learned, and learn what others shared.
The journey of being an excellent language teacher will never end, so do I.
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Part I (A)
Participant
The participant of my project is Iman. K. Saeed. She is a 9-grader in Glencliff High
School. She came to the U.S. from Kurdistan with her mother 8 years ago while her father
had been here for 23 years. I chose her as my participant mainly because my mentor
recommended her to be. My mentor told me that Iman actively engaged in every class. She
had great passion toward learning, including language learning. One more important factor
was that compared with other ELLs, her listening and speaking level were relatively high.
The latest ACCESS indicated that Iman’s listening and oral scores were 6 and 4.3 (See
appendix 1 for more scores). In other words, her listening skill has reached the highest level
and her oral ability is in the expanding level. These two significant skills made me determine
to choose Iman as my participant. I was extremely interested how did her listening and
speaking skills developed over time.
Herstory
Every students bring various of stories with them. How will teachers use appropriate
tools to explore students’ backgrounds is often the key to CLD students’ success (Herrera,
Murry, & Cabral, 2012). In order to gain more information of Iman, I designed an Identity
Puzzle (See Appendix 2) for her. Moreover, in order to know more about Iman, I conducted
an interview (See Appendix 3) with her to seek for details of her backgrounds. As for the
identity puzzle (Appendix 2), I asked her to write down what she thinks are the most
important things for her identity. She filled it out from the upper left corner to the bottom
right corner with Family, Friends, Education, Future career, Cultural, Phyrmacist (her
spelling error, the original intention should be “Pharmacist” instead), Hiking, Soft-ball and
Kurdistan. In the interview (Appendix 3), I asked multiple questions from three perspectives,
including cultural and linguistic backgrounds and learning style. By analyzing her responses,
I will have a well-rounded sketch of Iman and it will help me prepare the future classroom
observation and design suitable assessment for her. In the following paragraphs, I will
synthesize the information and discuss Iman’s backgrounds from both cultural and linguistic
perspectives.
Cultural Backgrounds
Iman came from Kurdistan. As she described, Kurdistan used to be big, but now it is a
part of Iraq where has many wars and ISS attacks. I can distinguish her negative feelings
towards these turbulent elements of her hometown. She also mentioned the education system
between Kurdistan and U.S. are totally different. Kurdistan’s education has relatively low
standards. Students there mainly focus on the textbooks but get limited outcomes from that.
Iman preferred the education here, she likes American teaching styles and atmosphere. The
higher expectations here make her become more energetic in studying.
Right now, Iman lives with her parents and three siblings in Nashville. As I mentioned
before, Iman came to the U.S. from Kurdistan eight years ago. However, during the long
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period, she only came back to Kurdistan once for one to two months. She described the
experience as “It feels like a dream”. The metaphor demonstrates that she enjoys the feeling
of coming back to her hometown. When I asked “Do you live your home cultural”, she gave
a positive answer without any hesitation. She even gave me more information than I
expected. She excitedly told me about the details of the festival in her hometown, such as
Ramdan, EID and Kurdish New Year. She told the historical story behinds these festivals and
the detailed procedure of their traditional wedding ceremony. Her facial expressions,
intonation and informative talking indicate her deep feeling towards Kurdistan.
In Iman’s memory, the biggest cultural conflict here is the dressing code difference. Due
to the religious issue, as a Muslim, she is prohibited to show much skin out. The shorts,
dresses or swimming suits are strictly forbidden in their religious cultural. Every time Iman’s
family and her come to lakeside, local citizens will look at them in a strange way because
they wear much more clothes on the summer days. She feels annoyed at the first time, but
now she uses to that and respect her own religion as well as American culture.
When it comes to the study motivations, Iman gave two clear goals for her current
learning. The first one is her future career plan. In the Identity Puzzle, she wrote down two
key words/phrase, Future career and Pharmacist. Being a pharmacist is Iman’s dream career,
she would like to help as many people possible. In order to chase the dream, she told herself
that hardworking is necessary. As for the second motivation, Iman wants to please her
parents with high scores. Iman’s father did not get the chance to attend story all the way.
Thus, her father has high expectations to Iman. Her father once said “you should never get
out of school” to motivate Iman’s learning. Her family fully support her study life. These
positive supports make Iman work hard to satisfy herself and her parents.
Besides the cultural and family factors, Iman believes that friends play an important role
in her life. Even though she left Kurdistan for eight years, she still keeps in touch with her
friends there and she develops new friendships in the U.S. as well. In shorts, there are plenty
of sociocultural elements impact Iman’s life. Her family and friends support her from daily
life to academic development. Her personal career goals motive her to study hard and
achieve higher expectations. Her home cultures provide her with strong believe and
emotional support. All these factors contribute to Iman’s life right now.
Linguistic Backgrounds
Iman’s first language is Kurdish, and she reveals high level English communicative
skills when she talked to me. She continuously made eye contact with me, paused or slowed
down her speech if I was taking notes. Additionally, she used proper gestures to assist her
explanation. All these skills are advanced ones which require intensive practice. To
understand the reason why she is highly skilled in English communication, I asked multiple
questions to her. Firstly, Iman has low affective filter when she speaks. She told me that she
was confident in her oral speaking since she learned English from 3rd grade. She feels
comfortable when speaking English. Iman doesn’t feel that she should highly monitor her
language usage but productively speak in an easy emotion status. Her confidence enables her
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perform better when she express her ideas orally. Another vital factor is her family
environment. Iman frequently uses English outside school. According to her, all the family
members, including her parents, her brother and two sisters, speak English to communicate
with each other at home. Expect for Iman’s youngest sister, the rest of her family members
were born in Kurdistan, but they speak English in most occasions. This special environment
provides Iman with numerous opportunities to practice her oral language. However, at the
same time, Iman’s first language, Kurdish, was negatively influenced. There are two versions
of Kurdish Alphabet, one of them looks similar to English Alphabet. Iman used to recognize
both of them. But as she frequently uses English and has limited exposure to Kurdish
readings. She can hardly read the letters in Kurdish. For the English-liked one, she can
barely read it. The degeneration sign indicates Iman seldomly use Kurdish during the eight
years in the U.S.. As mentioned before, Iman is confident to her English proficiency.
Nevertheless, she clearly realizes that there are plenty of potential development zone for her.
Iman believes that speaking and writing are the most important domains in English. Iman is
a career-driven English learner currently. She thinks speaking and writing are crucial skills if
she will pursue a job as a pharmacist. Academic writing is the skill that she wants to improve
the most. When Iman recalled the difficulties of her English learning, she responded that
fully understanding instructions challenged her the most. Iman struggled and felt anxious
when she failed to comprehend teachers’ talk. However, when I asked whether she wants
more Kurdish instruction assistance, she argued with “No”. Firstly, Iman considerately
believes that it is impossible for teachers to slow down or use Kurdish just for her. Secondly,
she prefers as much English instructions as possible. The immersing environment enables
her to practice more. I was surprised about her thoughts. According to Willig’s research,
bilingual education program achieves more than monolingual programs (Diane, Claude &
Robert, 2010) Another linguistic problem happened on Iman is the current English and
Spanish instructions. Through my observation, I noticed that in most occasion, my mentor
used English as primary instructional language. Nonetheless, when it came to complex issues,
she translated English into Spanish for students’ comprehension. But for Iman, she knew few
Spanish words, which means the Spanish version did not help her a lot. In that occasion,
Iman expressed that if she can get certain help on that problem, she could perform better
since Rossell and Baker’s research reveals that bilingual education of more effective than
English-Only instruction (Diane et. al, 2010). In sum, Iman’s linguistic background provides
her with sufficient opportunities to practice but there is still zone for instructors to help Iman
maximize her English development.
Sociocultural Checklist
By referring the interview and Identity Puzzle Iman made, I synthesized the information
and fill out Dr. Catherine Collier’s Sociocultural Checklist (2002) (See Appendix 4). The list
covered five domains: a) Acculturation Level, b) Cognitive Learning Style, c) Culture and
language, d) Experiential Background and e) Sociolinguistic Development. In each session,
Collier listed 6 to 9 conditions for users/teachers to refer. The more the students fits the
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conditions, the higher their
In terms of Iman’s acculturation level, she got 0 out of 6. According to my observation
and interview, she displays low levels of stress and anxiety when she responses to instructors,
peers and me. I notice no sign of her code switching process, she can always quickly and
accurately find the vocabulary she wanted during conversations. Moreover, the interactions
between Iman and her peers, including same-culture and cross-cultures peers, happens
frequently with in and out of classroom. As for Iman’s Cognitive Learning Style, I scored her
0 out of 6. I can tell that she easily handles the tasks given by instructors without too much
assistance. She enjoys the feeling of group work and group study. As she said in the
interview, copping each others’ ideas and questions is important her learning. Additionally,
her cause-effect logical links are clear and concise during our conversation. There is no
obvious signal indicates that Iman struggles with cognitive burdens. Regards to Iman’s
culture and language factors, she got 2 out of 6, or 33%. It is undeniable that Iman comes
from Kurdistan where the culture differs to mainstream America. Additionally, Kurdistan is
in the North Iraq. The native language there is Mesopotamian Arabic and Kurdish. In other
words, Iman comes from a non-English speaking geographic area. It obstacles her English
development to certain extent. When it comes to Iman’s experiential Background, I think she
fits none of the nine conditions listed on the chart. Her family settled here for eight years.
During the period, she attended school regularly and behave well in classroom. Iman doesn’t
have many negative experiential factors that impact her learning process. In the end, I scored
1 out of 8 in the Sociolinguistic Development domain. Based on my observation. She
performs well in class. She continuously follows instructions, discuss with classmates in
English fluently. Nevertheless, she indeed needs more supports in academic language in
English. The English she used in the class discussion is “playground” language with simple
structures and common vocabulary. As I mentioned before, she wants to make more progress
on academic language, especially academic English writing.
Collier pointed that if a student gets more than 40% of any of the domains she listed, it
indicates that the student requires intervention on that area (Collier, 2002). Iman gets none of
the five areas over 40%. Her scores are 0%, 0%, 33%, 0% and 13%. These data reveals that
Iman has a significantly high level of cross-cultural adaptation. She enjoys the life here and
adjusts to American culture. There is no need to pay too much attention to her acculturation
process. Teacher could make full use of Iman’s sociocultural backgrounds to instruct her
English learning.
Part I (B)
Empathizing Process
Empathy is when you can feel what another person is feeling (Pray, 2019). It is the
foundation of any kinds of humanity process. In order to form a comprehensive knowledge
of Glencliff High School and to feel as students, I empathized with teachers and students in
three steps: immersing, observing, and engaging. In the first step, I immersed myself into the
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school environment, sitting in the classroom and listening to instructions just like an ordinary
high school student. Then, I carefully observed the school and the classroom where I
immersed. I looked at the students in the hallway, critically observed teacher’s teaching
methods and styles. Additionally, I took pictures of the school and classroom decorations,
posters, signs and murals. Finally, to dig out more detailed and accurate information, I
interact with my mentor teacher and EL coach in various ways. As for my mentor, I closely
listened to five of her classes and took notes of the shinning points and deficiencies of her
language teaching (Appendix 5). Then I designed a survey (Appendix 6) which covers
multiple aspects of her teaching, including her teaching experience, philosophy, favorite
tools and methods, commonly used assessments and challenges of ESL teaching. Then I used
the Rating Scale (Gottlieb, 2016) (Appendix 7) to synthesize my observation and my
mentor’s survey and rate the classroom setting accordingly. For the EL coach, I conducted a
15-minute interview with her (Appendix 8). The content of our conversation focuses more on
the school-range policies and concepts. I carefully interpret all the information I gathered and
refer to the assessing tools developed by Gottlieb and Herrera. In the following parts, I will
describe the school and classroom setting in detail with figures and descriptive language.
Then, two assessments, Sociocultural Environment (Herrera, Appendix 9) and A Rating
Scale of a Linguistically and Culturally Responsive School (Appendix 7), will be used to
evaluate school and classroom’s performance about cultural and linguistic care.
Glencliff High School
Overview
Glencliff High school is an EL school with extremely diverse student population in the
district. 37% students in Glencliff High school are non-Americans. 27 languages in total are
used in the school setting. According to the EL coach, Moreira, the top five languages used
by most students are Spanish, English, Arabic, Kurdish, and Somali. Generally speaking,
Glencliff High school is a linguistically and culturally responsive school. In the following
paragraphs, I will use Sociocultural Environment (Herrera et al.) as the rubric to evaluate the
level of linguistic and culturally responsive in Glencliff High School.
Sociocultural Environment: Educator Views of Students, Family, and Community
Assets
According to my immersing experience, observation and my interview with EL coach,
the environment in Glencliff High School meets the Sociocultural Environment rubric either
the Basic Needs or Meets Criteria level. The rubric has 5 components as Cultural, Language,
Academic, families, and Community.
For the culture section, I think Glencliff highly meets the criteria. The school respect
students’ cultural norms. For example, the dressing code. School doesn’t require all the
students dressing in the same way or in uniform. Students are allowed to follow their cultural
or religious traditions. For instance. Iman has described one of the cultural conflicts she
experienced about the dressing issue as I mentioned above. She said her parents want her to
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wear hijab, and many of her schoolmates indeed wear hijab every day. I notice this special
religious dressing in the hallway. I regard it as a form that school respects students’ cultural
and religious backgrounds. Besides the dressing norms, school pays attention to details such
as document printing. According to the EL coach in school, all the documents they given out
are printed in at least the top five languages. If certain students need special care, they will
be assisted with additional language supports. At the same time, I also regard this behavior as
another care for language section in the Sociocultural Environment asset.
By detailed observing the languages usage within the school and interviewing with EL
coach, I believe that Glencliff High School meets the criteria in the language section. Apart
from the document printing issue, the EL coach there demonstrates certain second language
acquisition knowledge. She emphasizes the importance of L1 literacy. The EL coach said:
“So we know that, research shows that, if students have literacy in their first
language, that it transfers into the learning of the second language, so it’s a lot benefits
when students come with that strong L1 literacy. So we don’t have to necessarily teach
the basics of reading. We are just trying to get these skills to transfer into the second
language context. It is a very awesome thing that our students come with strong
literacy.”
In the meanwhile, the instructions in classes are mainly conducted in English. School try
to create an English environment for students to practice and immerse. However, it does not
mean that school ignore the significant role of students’ first languages. Most teachers in the
school are native English speakers who can also fluently speak Spanish as well. Some
clarifications and explanations will be given in Spanish. The EL coach said that they have
rules for language teachers that they should mainly instruct in English and do not always
translate. But there is still space for other languages instruction in the classroom.
In terms of the Academic section, I think the school meets the basic need for students’
academic development. What surprised me the most about their academic efforts is the
text-selection. Glencliff High School enacts Text-Based the pedagogy in EL classes. The
texts are selected by EL coach, and she told me that she tried to pick culturally diverse texts
as teaching materials. She fully considered the nationality of authors, the backgrounds and
the main content of texts. The criteria of text selection is that the texts should reflect or
mirror students’ experience in certain ways. School tried to make students feel comfortable
about what they learned.
Glencliff High School respect CLD families by inviting them in different events. I
marked school’s performance as basic needs. School holds various of events to make sure
more family engagement. For example, they have International Days for all students and
families to come into school. In that particular event, people gather together to celebrate all
the nations. Traditional foods and activity will be provided to help students and families
know and build more concrete relationship with each other. Additionally, every October,
school will invite families to school, and give them the opportunities to know more about
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their kids in school. However, I think these activities or event only scratch the surface of
family engagement. Families members only watch their kids without providing much
assistance. The ideal solution might be giving more assignments which require the
participation of parents.
Finally, I believe Glencliff satisfies the basic needs in the community section. There are
several highlights of their community work. They provides CLD families, especially those
who don’t have official or legal documents, with information about how can they become
legal citizens in the U.S.. Moreover, school hires counselors for these CLD families. Family
members can come to school and talk with these counselors to make backup plans in case
they meet problems. In addition, Glencliff keeps close relationship with many other
organizations. Staff in school can help CLD families get in touch with different institutions
to solve various problems. Even though school makes efforts on community support, I still
feel that Glencliff doesn’t meet the criteria. It fails to regard community resources as
potential materials for students. The loose connection between community and academic
supports decreases the effects of school’s efforts.
In addition to the previous discussion, Glencliff demonstrates its care in detail. For
instance, there is a poster that sticks on the main entrance of school. It celebrates for the
students who were born in this month and it updates every month (figure 1). Besides,
different forms of welcoming posters are displayed facing the school gate (Figure 2 & 3).
Moreover, there are encouraging signages on the wall that says “You never know what you
can do until you Try” (Figure 4) and “Attitude is a little thing that makes a BIG difference!”
(Figure 5). The responsiveness of Glencliff High School is presented in these details. Overall,
Glencliff performs well in creating a sociocultural and linguistic environment for students
and families. If the school could link their policies and rules together and try to form a more
culturally responsive care system, Glencliff High School may support their students better.
Classroom Setting
Overview of classroom
When the scope zooms into the classroom setting, there are many elements need to be
considered. First of all, there are few decorations in the class. A large scale of blank makes
the classroom informal and not serious (Figure 6). Secondly, many posters on the wall
provides language assistance to students. Such as Accountable Talk ( Figure 7), Verb Tenses
(Figure 8), Critical Thinking Skills (Figure 9), Sentence Rules (Figure 10), and Good
Readers (Figure 11). These are good ways to help students’ language development.
Nonetheless, these posters are hung in high place. I can hardly read them if I just sit on the
chair. Furthermore, these posters are randomly arranged in the class. It is difficult for
students to seek the tool they want. Besides the useful language tools, many encouraging
words are posted as well (Figure 12). Apart from the classroom decorations and posters, the
table-arm desk is another important element in the classroom. The table-arm desks limit
students’ movements and force them sit where they are for the entire class. It creates a closed
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space, they sit silently, do not interact with others. In other words, I believe the table-arm
desks limit students’ engagement. If students could sit around a table, they may better
communicate and interact in the class. The classroom is equipped with proper technology
devices, such as the projector and screen. The school just replaced the old electronic
equipment with brand new ones few weeks ago. There are tech-staff in the campus to help
teachers deal with tech-problems every time.
Teacher and Teaching
The teacher I followed this semester is Caroline Miller. She is a patient and experienced
English teacher. Her public teaching career started 6 years ago. She taught Spanish fo the
first 4 years and English recent two years. In Ms. Miller’s teaching philosophy, she
emphasizes the importance of viewing students as “whole child”. She believes in humanistic
teaching and “recognize that every student brings with them their own talents and issues.”
She is patient and empathetic towards her students and try her best to build teacher-students
relationship that makes students feel she cares about them. Miller strictly follows the
MNPS’s TN English scope and sequence to organize her teaching and evaluate her students.
Furthermore, Ms. Miller used WIDA as assistant tool to know about her students’
performance in four domains. Besides, she works with EL coach and English team together
to improve her teaching. The results of these assessment give her insights to decide weather
move on or re-teach some material. Miller describes her biggest challenge in language
teaching as requiring the after-school study for students. She said “it is nearly impossible to
learn a language just by being in school. They must put in time and effort in all aspects of
their lives to learn.” Bad that frustrated her is many students have afterschool jobs. The
condition makes it even harder to students to learn outside school. Thus, she cares every
minute in the class. Even if there is only 1 minute left, she still ask students to do their work
until the last second.
Ms. Miller works hard on helping students. Nevertheless, I found several shortcomings
of Ms. Miller’s language teaching. First of all, her IRF model doesn’t work well in effective
teaching. In most occasions, Ms. Miller gives text-based questions and expect students’
response. Generally speaking, the questions she posted have only one correct answer.
Students have few chances to express themselves under such questions. Miller always give
positive feedback such as “Great job” “Right” and “Well done”. However, these feedbacks
neither help students to reflect their performances nor making them preform better next time.
The feedback should be informative and useful for students. Another noticeable classroom
arrangement is that Ms. Miller doesn’t organize interactive activities. She explains that
problem by pointing the proficiency of students. Their English level doesn’t support them to
engaged in activities. However, there are plenty of tasks teacher can enact in low-level
students. Keep lecturing will not help students that much.
A Rating Scale of a Linguistically and Culturally Responsive School
I use A Rating Scale of a Linguistically and Culturally Responsive School (Gottlieb,

CAPSTONE PORTFOLIO

63

2016) (Appendix 7) as the rubric to synthesize the information I observed and interviewed.
Although the assessment tool originally serves for evaluate school setting, I refer it in the
classroom scale to assess Ms. Millers classes.
Firstly, I rate 3 out of 4 in the Multilingualism and Multiculturalism. Students are
allowed to talk to each other in English and their own languages. There is no strict
English-only rule for them. When students are confused or experience difficulties in English
speaking, they feel free to use Spanish to answer the questions in Miller’s classes. During the
break, I can hear students making casual conversation with each others. Miller has high
expectations towards all her students. She hangs a poster listed the expectation within the
class, including respect, community, responsibility, empathy and safety. Besides the general
expectations, Ms. Miller gives clear goals for each lesson. Students will complete an exit
ticket to prove that they achieve the goal. Based on Millers’ performance, I score her
classroom as 3 as well. Next, to some extent, students’ languages and cultures are valued in
the classroom. Miller told me that she tries to create similarities from reading materials to
students’ home cultures. She notices that students engage more when she integrates their
cultures into the teaching. However, during my observation, she seldomly connects the text
to students’ experience. Similarly, Miller tries to involve students’ cultural resources into the
class, but I failed to witness that. Thus, I only score her 2 in two sections that related to
cultures and languages session. As for the curriculum, instruction and assessment aspect, I
rate 3 for Miller’s class. For each question, Miller asks 3-5 students to share their thoughts.
No matter their responses fits Miller’s expectation or not, she appreciates their contribution
every time. Nonetheless, I don’t think students’ identities have been emphasized during
classes.
In sum, Miller’s classroom gets an intermediate score according to the Gottlieb’s rating
scale. Her teaching philosophy is perfect and she cares about students sincerely. Nevertheless,
she may advocate more on her students and try to care for students rather than care about
them.
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PART II
Oral English Language Proficiency
I used WIDA Speaking Interpretive Rubric Grade 1-12 (Appendix 10) as the rubric to
assess Iman’s oral performance. WIDA has identified three dimensions and six proficiency
levels in the rubric. The three dimensions are discourse dimension, sentence dimension and
word/phrase dimension. All the three dimensions are classified into six proficiency levels as
1-Entering, 2-Emerging, 3-Developing, 4-Expanding, 5-Bridging, and 6-Reaching. WIDA
provides specific criteria or features associated with students’ responses at each language
proficiency level. Based on WIDA Speaking Interpretive Rubric Grade 1-12, I rated Iman’s
oral English language proficiency as 6 for discourse level, 5 for sentence level, and 6 for
word/phrase level. Overall, the average scores for the three dimension is 5.7 which
represents a high English speaking proficiency. I made a transcript of Iman’s speaking
(Appendix 11). In the following paragraphs, I will cite Iman’s speaking to demonstrate the
reason why she got the high scores based on the three dimensions of WIDA speaking rubric.
There is a comprehensibility bar at the top of each language proficiency level description
(Figure 13). The bar provides the basic description about students’ fluency and the
comprehensibility. In Iman’s oral language sample, all of her responses can be fully
understood by listeners with only few attention needed. She fluently expressed her ideas,
arguments in appropriate native-like flow. In terms of the word/phrase dimension, I rated 6
for Iman. She used various vocabulary to facilitate her speaking. Most importantly, her
content vocabulary is used precisely when she talked about certain language domains. For
example, when she describe Yellow Stone Park as her favorite place, she said “ it’s beautiful,
[...] the volcanic, the water volcanic staff [...].” The word “volcanic” is not a commonly used
conversational words but appearing more frequently in geographic context. Iman describe
what she saw specifically with these higher-level vocabulary. When she talked about her
career plan, Iman failed to find the words to express the medical imaging. However, Iman
strategically explained what does the job do. She said “ I forget the name of it. [...] it’s for
women’s section of health.” When Dr. Pray further asked “what do they do?” Iman replied as
“ they are for pregnancies, you know the, like the ultrasounds but photos.” Even though she
can not directly find the word she wanted, she still correctly and precisely explain her ideas
strategically. I believe that the ability to use explanation is also an evidence to show her
high-level vocabulary usage. When I think about the usage of phrases, I think she is skill at
that. Many native-like verb phrases appeared in Iman’s speaking naturally. When she
explained that she discovered that being a pharmacist is stressful, instead of saying “ I make
some research”, she said “I take out some research”. The phrase “take out” is a more
academic expression than “make”. Additionally, she said “nursing, that what I am on to.” I
was surprised by the phrase “on to” since it is a native-style expression. Iman’s speaking has
totally reached the native level. The consistent usage of correct words and phrase, and the
content specified vocabulary indicate her high oral proficiency in terms of the word/phrase
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dimension.
When I analyzed Iman’s oral sample in sentence level, I gave her 5 out of 6. As
described on the WIDA speaking rubric, Iman’s responses characterized by “a broad range of
oral phrase and sentence patterns and grammatical structures match to the content area topic”.
The most obvious feature among Iman’s speaking is the complex grammatical structures.
She spoke extended sentences skillfully and fluently without much hesitation. Some
sentences were well expanded and conveyed more information. For instance, when she told
us why she wanted to be a nurse, she rephrased her mother’s words and said “ you should do
that, cause where I come from, they don’t have like a lot of educated people.” In this
sentence, Iman used cause-effect structure to explain the reason why she intended to be a
nurse. Moreover, she used adverbial clause to address the place she came from. Additionally,
Iman produced some sentences with academic grammatical structure. When she made
comments on the education status of her hometown, she said “ the education back there is
not as strong as over here.” It is an sample sentence, but the comparatives structure “as...as..”
is widely used in academic speech. Iman’s usage of that structure revealed the high level of
her oral language proficiency in sentence dimension. Iman always expressed her ideas
fluently and precisely, but the reason why I didn’t give her full points is because the
gap-filling words she used. Iman frequently said “like”, “like that” when she was thinking.
These two expressions are actually commonly used by English speakers. Nevertheless, the
frequency Iman used the two expressions sometimes breaks down the original flow. For
example, when Iman argued about why she wanted going to Eiffel Tower, she said “ [...], and
like I guess that you can like relax at there and like see the whole view [...] there.” The over
use of “like” hindered the comprehensibility of her speaking. These unnecessary gap-filling
words make the sentences redundant. But overall, her speaking proficiency in sentence level
is higher than most of her peers and reach the Bridging level (level 5) based on WIDA
speaking rubric.
Finally, the I rated Iman 6 out of 6 in discourse dimension. No matter what question
Iman was addressing, she can fully explained her ideas or arguments in coherent way. As I
mentioned above, Iman used a lot of complex and extended sentences to address her
speaking. These sentences were logically linked by connectives to increase the coherence of
the speaking. For instance, when Iman talked about the dynamic change of her career plan,
she adopted multiple connectives to link her expressions. She said “ First of all, I was, going
like a pharmacist, and then I take out some research that it’s really stressful, and giving like
learning of that is stressful? So I was leaving against the way from that right now.And
nursing, that what I am, like, on to. And there is another one, I forget the name of it.” At the
beginning of each sentence, Iman used “first of all”, “then”, “so” to connect the single
sentences into a longer paragraph. The adoption of these linking words make her entire
speaking more coherent.
In sum, Iman’s performance demonstrates her extremely high level of oral English

CAPSTONE PORTFOLIO

66

language proficiency regarding the vocabulary usage (level 6), the language form (level 5)
and the linguistic complexity (level 6) based on WIDA Speaking Interpretive Rubric Grade
1-12.
Protocol and Adaptation
My assessing protocol (Appendix 12) has four steps in total. Before the official
assessment, I have a causal conversation with two participants to make them relaxed and
lower their affective filter level to make sure they can present their true oral ability. The first
step is to ask Iman and Cing having the self-introductions. In order to help my participants
make productive utterance, I designed the Identity Map (Figure 14) for them to assist their
thinking. At the same time, I made my personal Identity Map (Figure 15) as an model for
them to refer to. After two minutes preparation, Iman and Cing gave out informative
self-introduction. With Dr. Pray’s proper prompts, Iman talked about her homecounty, her
educational and future career plan. For the second step, I asked Iman and Cing to describe
one of their favorite places. Iman described Yellow Stone in detail. She talked about the
scenery there and the emotional experiences she had to support the idea that Yellow Stone is
the most beautiful place she had ever been to. As the final task, I provide three pictures
(Figure 16, 17, 18) for Iman and Cing, including Eiffel Tower, the forbidden City, and the
Statue of Liberty. They are required to have a short conversation or discussion to think, if
they have the opportunity to travel to one of the three places, where do they want to go and
why do they think so. In the end, I ask them to reflect their performance today and raise
questions if they have.
The entire process went smoothly with only a few unexpected conditions. Firstly,
when I asked about Iman’s and Cing’s favorite places, to my surprise, Cing said that she
hasn’t really been to anywhere. Her response made me realize that the topic of describing a
place maybe not as appropriate as I thought. Besides, when Iman and Cing are expected to
have a discussion about where do they want to go, they do not produce an effective
negotiation but made their decisions separately. When I further prompted them to reach an
agreement, Iman just agreed Cing’s decision about Eiffel Tower without too much
discussion.
Based on the circumstance and Iman’s and Cing’s performances, I would like to revise
my oral assessment protocol. In terms of the question about describing a place, I mistakenly
assumed that everyone would visit someplace before. However, that not always true. If I am
assessing a refugee or some students whose families suffer from low income, this question
might be inappropriate for them. I should change the question into a more common one.
Such as “Could you please describe one of your favorite person?” By making such change,
students will not feel uncomfortable or embarrassed since every student will connect with
some people within the families, the communities and schools. Secondly, according to my
class observation and previous talk with Iman and Cing, I can tell that both of them are
proficient students in oral expression. Thus, I was wondering the descriptive tasks might be
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too easy for them to present. Especially when the step two and three in my protocol are both
assessing their oral ability in describing places. For the last step of my protocol, I want to
evaluate their oral arguement. I will ask each of them to pick a place they want to go, then,
they need to persuade each other why the place they picked is better than others. For
example, if Iman wants to visit the Forbidden City in China while Cing prefers the Eiffel
Tower in France, Iman need to persuade Cing that Forbidden City is better. The convincing
process will illustrate their oral proficiency not only in descriptive language but also
argumentative language. When it comes to the material, the three pictures, I think I did not
provide enough information to prompt their speaking. The Eiffel Tower, The Forbidden City,
and the Statu of Liberty seem extremely familiar for me. Nevertheless, Iman and Cing’s
reflection toward these three pictures remind that they do not know these places, not
mentioned how to give reasons to say one place is better than the other two. They need more
information to facilitate their thinking and speaking. Accordingly, if I will change the
materials, I would like to add some bulletin points to show some features of each place on
the backside of the pictures. Apart from the assessment protocol, I also want to make
adaptation on the WIDA speaking rubric I used. Although WIDA rubric is widely used in the
U.S., I think it focuses more on the overall quality of students speaking but failed to consider
the utterance features of oral language, such as fluency and pronunciation. SOLOM matrix
provides description on these two section of speaking and gives 5 levels for each part. I
believe that the high-level oral language proficiency should not only have the features listed
on the WIDA rubric, but also fully take the speaking fluency and pronunciation into account.
Thus, I want to add the fluency and pronunciation parts into the WIDA rubric, to assess both
the overall and the utterance quality of students’ oral language proficiency.

WIDA ACCESS for ELLs 2.0
As a member of the WIDA consortium, Tennessee schools adopt Assessing
Comprehension and Communication in English State-to State for English Language Learners
(ACCESS for ELLs) online to measure students’ English language proficiency (ELP). The
ACCESS for ELLs is derived from WIDA standards framework which contains five
components: 1) Can Do Philosophy, 2) Guiding Principles of Language Development, 3)
Age-Appropriate Academic Language in Sociocultural Contexts, 4) English Language
Development Standards and Performance Definitions, and 5) Strands of Model Performance
indicators. The ACCESS is mainly anchored in the WIDA English Language Development
Standards and designed to meet the U.S. federal requirements of Every Student Succeeds Act
(ESSA). Under the guidance of the WIDA framework and ESSA policy, ACCESS for ELLs
intends to assess students’ English Language Proficiency (ELP) in four domains, reading,
speaking, listening, and writing, using academic language across the content areas.
(Appendix 13).
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Iman got her most recent ACCESS scores on Spring 2019 when she was still an 8th
grader (Figure 19). Iman’s speaking proficiency is in the developing level and her speaking
score was 3. She got an extremely high score in listening section since she achieved the
reaching level and got 6 in the listening domain. While her writing score was 3.6 stayed in
the developing level back then.
In order to explore whether Iman’s ACCESS scores truly reflect her English Language
Proficiency, in the following paragraphs, I will analyze the reliability and validity of WIDA
ACCESS for ELLs 2.0. Because last time Iman attended the test is when she was in 8th
grade, I will pay more attention to the test and manual information about 8th grade.
Reliability
The test reliability refers to the consistency and stability of the assessment. When we
evaluate the reliability of an assessment, we tend to look at 1) student related reliability, 2)
rater reliability, 3) test administration, and 4) test itself (Brown, 2019). The student-related
reliability is highly connected with students’ temporary physical or psychological factors
while the test administration reliability can be negatively influenced by the condition of
the test administration, such as noise and classroom temperature. These two kinds of
reliability, student-related and test administration, are various from one time to another for
any assessment. Thus, we can not clearly define WIDA ACCESS for ELLs’ reliability from
these two perspectives. The focuses of the reliability analysis for ACCESS will be the rater
reliability and test reliability.
Rater reliability is a specialized term that indicates to the consistency of scores. It can
be divided into inter-rater reliability, which refers to the score-consistency across various
raters, and the intra-rater reliability which happens when there is only one rater and he/she is
going to assess students several times. ACCESS has been fully equipped to be a rater-reliable
test. First of all, ACCESS has a well-grounded scoring system. ACCESS has the partnership
with DRC and it is authorized by WIDA to keep students test data and score students’
performances. All the students’ responses are collected and transferred to the data center and
centrally scored to ensure the fairness and reliability of scoring process. Besides, the raters
for ACCESS Online are well trained. Raters are required to take online courses and pass the
quiz to get 3 certifications. According to the ACCESS Annual Technical Report S401, DRC
has strict hiring criteria for rater-candidates. Pre-employment testing session are required.
Moreover, there will be scoring leaders to supervise the scoring process. The rigorous
scoring system increase the rater reliability of ACCESS for ELLs. As mentioned before,
Tennessee adopts ACCESS for ELLs Online system to assess students’ ELP. The biggest
feature of the online system is that there is no need for teacher to classify students into
different tiers but the system will automatically adjust questions’ degree of difficulty as
students navigate through the test content. In other words, the test items presented will
become easier or more difficult according to students’ performances on previous questions.
ACCESS’ scoring system takes this situation into account. The Interpretive Guide for Score
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Reports indicates that when the system scores students’ response, student who correctly
answer ten difficult questions will have different score compared with the student who get
ten easy items correct. The adaptation of the scoring system ensure the rater reliability as
well. Moreover, when interpreting students’ scores, the transition from scale score to
proficiency level is differentiated by grade level and language domain. For example, with the
same speaking scale score, 384, the proficiency level score for 6th grader is 5.4, 7th grader is
5.2, 8th grader is 5.0 while 9th grader is 4.9. The test administration manual provides clear
and detailed lookup tables for the transition between scale scores and proficiency level
scores in different domains and different grades (Appendix 14). Finally, ACCESS provide
confidence bands (Appendix 12) in individual student report. According to the Interpretive
Guide, confidence bands “are a graphic depiction of the Standard Error of Measurement
(SEM) of the scale score.” (p.12) Generally speaking, the confidence bands provide a range
of possible scale scores the students may gain if the student’s ELP doesn’t change. The
process makes the students’ scores more reliable. Even though their performances may
various because of their emotions or test administration environment, as long as there is no
change of their ELP, their scale scores will fall in the confidence bands and they will get a
same proficiency level sore. Based on the Interpretive Guide, ACCESS assure 95% possible
accuracy of students’ scores. Overall, by analyzing the scoring procedure, the strict training
of raters and the advanced scoring and interpreting system, I believe that AACESS for ELLs
has relatively high rater reliability.
In terms of the ACCESS’ test reliability, we concern about the coefficient data and the
items in the test. According to the lasted WIDA ACCESS Annual Technical Report No. 13A,
the coefficient level in four domains and overall composite scores for grade 6-8 are various.
The reliability of overall composite scores for grade 6-8 is 0.959 while the the listening is
0.870, reading is 0.920, speaking is 0.705 and writing is 0.890 (Figure 20, 21, 22, 23). A
perfect reliable test is 1.0 and we require a reliability coefficient of at least 0.8. The only data
above that lower than 0.8 is the reliability of overall speaking. It indicates that the speaking
section in ACCESS is not as reliable as other sections. Thus, we need to be careful when we
analyze students’ ACCESS speaking scores. Except for the speaking session, the rest part of
ACCESS is reliable. When the scope comes to the test items, I think ACCESS is reliable on
the item selection. The items across four domains are clear. There is no ambiguous item or
instruction in the test. If the questions involve unfamiliar or academic content knowledge,
the test will ensure that the contents come from students’ text-books. For example, the Part C
of reading test, present a diagram of convection currents, and it clearly marked by saying
“This diagram is from a chapter about convection is a science textbook” (Figure 24).
Overall, considering all aspects of the rater reliability and the test reliability, I believe
that WIDA ACCESS for ELLs is a reliable test for measuring students’ English language
proficiency and monitoring students’ language progress.
Validity
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Validity refers the “extent to which inferences made from assessment results are
appropriate, meaningful, and useful in terms of the purpose of assessment.” (Gronlund, 1998,
p.226) Brown (2019) provides an checklist which says, a valid assessment should measure
exactly what it propose to measure and doesn’t evaluate any irrelevant objectives. Moreover,
the assessment should relies on performance (empirical evidence) and supported by a
theoretical rational or argument. In the following parts, the validity of ACCESS will be
analyzed in three perspective, content validity, criterion-related validity and construct
validity.
Content validity basically means whether the assessment measures what it claimed to
measure. As mentioned before, ACCESS for ELLs intends to assess students’ English
Language Proficiency (ELP) in four domains, reading, speaking, listening, and writing. By
viewing the whole test, I believe that ACCESS appears to measure the ability it intended to,
which is the English Language proficiency in various content. For example, in the reading
section, it not only consider the text comprehension, it also involves the content knowledge.
In reading step 2, Part A (Figure 25), the test requires students to fully understand the reading
question, then solve the math problem as well. The test seems indeed assess the English
language proficiency across content areas as it claimed. When we analyze the construct
validity, we tend to find the connection between the standards the assessment followed and
the items in the assessment. According to the Technical Manual, the WIDA’s
conceptualization of development of academic English language proficiency are the ELD
standards. There are “five foundational WIDA ELD standards, which inform the design,
structure, and content of ACCESS 2.0 Online” (WIDA ACCESS Annual Tech Rpt 13A, p6).
These standards covers English for Social and Instructional purpose, Language Arts,
Mathematics, Science, and Social Studies (Figure 26). All the test items and tasks are
designed to reflect at least one of the five standards. In other words, the test content closely
connect with it’s theoretical framework and we can naturally believe that ACCESS is a valid
assessment from the perspective of its construct. Finally, the criterion-related validity,
especially the predictive validity of ACCESS is also high, . Parker, E., Louie, J., and O’
Dwyer, L. conducted an research on the relationship between ACCESS and New England
Common Assessment Program (NECAP). Their core research question is “how does
performance in four language domains on an English language proficiency assessment
predict English language learner students’ performance on a state content assessment” (p. i).
The results turns out that English language proficiency scores given in ACCESS were indeed
positive predictors of content assessment outcomes in NECAP. Parker and her colleagues
claimed that the scores of the four domains of ACCESS are all the significant predictors for
students’ content performances. Based on that systematic research, I hold the believe that
ACCESS has high level of predictive validity since it can successfully predict students’
future content achievements.
All in all, by analyzing the content-related validity, the construct related validity, and the
predictive validity, we can draw the conclusion that ACCESS for ELL is a valid assessment
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to measure students’ English language proficiency.
Compare and Contrast
In the assessment I designed, Iman got high scores on three dimensions of WIDA
speaking rubric, the scores indicate that Iman’s English oral language proficiency is
extremely high. She can use various of vocabulary across discipline and produce extended
sentences to address more information. Finally, she could produce paragraph-length speaking
coherently and logically. All these features of her speakings help her get high scores in
WIDA speaking rubric. Iman got 6 for vocabulary usage, 5 four language form, and 6 for
Linguistic complexity. Since I can’t get the scale score, I calculated the average score in my
rubric and she got 5.7 out of 6. Iman’s official ACCESS score in speaking domain is only 3.
There is a gap between what I observed and Iman’s official speaking score. I believe that the
following factors lead to the gap.
Firstly, the content of ACCESS and my protocol is totally different. In my protocol, I
only designed some simple descriptive tasks for Iman to demonstrate her oral proficiency.
Nevertheless, the ACCESS measures multiple genres of speaking. For example, the
administrator will ask test takers to make an argument about “hero” (Figure 27). Compared
with description, argument requires higher level of oral English ability. The score gap
indicates that my assessment’ content-validity maybe loose. Brown (2019) provided the
content validity check list for me to re-evaluate my protocol, it mentioned “do the test
specifications include taskes that reoresent all (or most) of the objectives for the unit”. My
protocol failed to assess multiple aspects of Iman’s speaking. Since description is the basic
skill for oral English language proficiency, Iman may have stronger ability in descriptive
words but weaker in making arguments or persuasion. If I added more tasks that involves
different genres of speech, Iman’s score may be closer to the official ACCESS speaking
scores. Another important factors that impact Iman’s performance might be the online system.
In my assessment, Iman had an partner who she can always talk to. The casual interaction
makes Iman relaxed and feel more comfortable when she was giving responses. In other
word, Iman has a relatively low affective filter that helps her perform better. Accordingly,
Iman might have a higher score as I assessed. Compared with my protocol and my
assessment setting, the most different factors should be the online system of ACCESS. All
the assessments are conducted online, students need to follow the digital instruction on the
screen and speak to the microphones. Talking to the computer is a completely different
experience with having interaction with partners. The online system may stress Iman out and
make her stay in a high level of affective filter. The uncomfortable and stressful setting may
hinder Iman’s performance so that her speaking score become lower than expected. Finally,
the time of these two assessment can also be a reason for the score gap. As I described before,
Iman got her ACCESS scores at the end of March 2019. However, I conduct the assessment
only two week ago (October 4th, 2019). During the 7 months between her ACCESS test and
my assessment, her English language proficiency may develop a lot. She continuously
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studies English with all her efforts, it is reasonable to say that her ELP, including oral
language proficiency, has great progressed. Thus, the score Iman got most recently naturally
higher than the scores she earned 7 months ago.
These three factors, the content of assessment, the medium of assessment, and the time of
assessment may be the reasons that cause the gap between the scores I gave and Iman’s
ACCESS online official scores. Overall, Iman demonstrate her strong ability in English oral
expressions. Even though there is a gap between the scores she received from me and the
ACCESS, it doesn’t impact her to be regarded as a excellent students who has relatively high
oral English language proficiency.
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Part IV
Introduction
Iman’s sociocultural backgrounds and oral language proficiency have been well
discussed in previous parts. In this part, I will closely analyze Iman’s English reading and
writing abilities with appropriate assessments.
In the reading part, I did two types of reading assessments, including reading
comprehension questions and story retelling. As for the reading comprehension, I chose an
article from Achieve 3000, which is a professional organization that believes “literacy is the
key to unlocking student success” and advocates in differentiated instruction. Iman has been
learning the articles from Achieve 3000 for a long time since they are the required materials
in Glencliff High School. Thus, she knew about the structure of these articles and was
familiar with the types of the comprehension questions. I select one article named On The
Fast Track in particular (Appendix 15) because she is going to learn the article a few weeks
later, the difficulty-level is appropriate for Iman’s current learning stage. It is a relatively
long article with 683 words in total. 8 comprehension multiple choices questions are
provided at the end of the material. In my assessment, Iman was required to complete
reading and the questions in 15 minutes. In addition, as a complementary assessment, I asked
Iman to retell the story after she finished the multiple choices. She was allowed to take notes
or make an outline for her retelling. I prepared a checklist (Appendix 16) ahead of time, to
mark down the points she covered.
In writing assessment part, I do not asked Iman to make a new writing sample for me.
Instead, I asked her to pick one of the writings she had done before and was most confident
about. She provided me with a short summary (Appendix 17) of an article she read, and the
summary was composed 3 months ago. In other words, she read a short article the first, then
made a summary about it. The article she read was only 138 words, which argued about
energy drinks’ problems. Iman’s summary was short as well, with only 81 words in total. I
used the 6-Trait rubric (Appendix 18) to score Iman’s writing performance.
The results of Iman’s reading and writing will be discussed in the following paragraphs
in detail, I will provide the scores she got in each assessment, and analyze the possible
reasons of her performances.
Results Analysis
Reading Analysis
In terms of Iman’s reading, as I said before, she completed 8 comprehension questions
and retold the story as required. She got 4 out of 8 questions correctly, in other words, her
reading comprehension accuracy was only 50%. In order to dig out the possible reasons of
the unsatisfactory results, I analyze the the questions and Iman’s answers. As Brown
indicated in Language Assessment (2019), standardized reading comprehension questions
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usually cover some features, including “ main ideas (topic), expressions/idioms/phrase in
context, inference (implied detail), grammatical festures, detail (scanning for a specific stated
detail), excluding facts not written (unstated details), supporting idea(s), and vocabulary in
context.” (pp.215) The 8 questions in my assessment material covers 6 of these features
listed by Brown. In order make the analysis clearer, the eight questions are posted in
appendix 15 to refer to. Question 1 measured students’ ability to grasp the main idea by
asking “What is this article mainly about?” Then, Questions 3 took out a segment of the text
and asked “why did the author include this passage?” Similarly, Questions 8 gave an
statement in the text and asked students to pick one suitable explanation that can support the
statement the best. These two questions required students to figure out what’s the purpose of
the supportive evidence.Question 4 and 7 asked the synonyms of two words to assess
whether students are able to guess word meaning from context. Question 5 wanted students
to demonstrate their ability of making inference from text by asking “ What is one inference
the reader can make from the Article?” Finally, Question 6 showed the feature of “excluding
facts not written (unstated details)” by posing question as “which information is not in the
Article?” The combination of these eight questions comprehensively assessed students’
reading ability. In other words, I believe that the results of these 8 questions can reflect
students’ reading proficiency to some extent. As I said before, Iman only got 4 questions
correctly. In next paragraph, I will discuss the questions she made mistakes about and
analyze the skills she need.
Iman got Question 3, 4, 5, and 7 wrong. As I said before, each question represents a part
of reading comprehension. Question 3 assessed whether students know the reason why the
author gave out certain information. Apparently, Iman failed to achieve that. She did not
fully understand the implied meaning of the segment but only scratch the surface about the
literal meaning that the girl lost the race and the results doesn’t bother her. Nevertheless, the
actual intended meaning is to demonstrate how does the girl brave enough to overcome
difficulties and take advantage of the loss. Iman though the information emphasize the fact
that the girl was simply not good enough in running. Her response to this question revealed
that Iman has problem on understanding the implied meaning of text. Furthermore, she also
made mistake on Question 4 and 7 which are vocabulary questions. The words of these two
questions are “stamina” and “prospect”. The mistakes on these two words not only because
of the quantity of vocabulary she stored, but also the skill of guessing word meaning in
context. Especially in Iman’s grade and age, I don’t think her vocabulary storage hinders her
reading comprehension, the most possible reason should be the lack of word-guessing skills.
Another problem of her was revealed by Question 5 about making inference. Her response
indicates that she made the false imagination about the text. When she read the text the first
time, she grasped the main ideas of the article, nonetheless, the details that embedded in the
material were missed by Iman. As the results, when she looked at these choices in Question 5,
she made personal imagination to fill out the details she ignored and to make more sense of
the article. For instance, she picked the option that said “ Dalilah Muhammad was surprised
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when she best competitor Allyson Felix and won Olympic gold in 400-meter hurdles.” She
mistakenly linked these two characters together and imagined that they competed with each
other in same race. However, the plot never occurred in the original text. They two are
separate characters without interaction. I think Iman did not understand why the author told
the story of these two people, so she naturally though that these two characters raced together.
The false consumption or imagination shows that Iman did not thoroughly interpret the
reading and many logical links and details were missed during her reading comprehension.
After completing the multiple choices questions, I asked Iman to retell the story. I
reminded her to take notes or make outlines to facilitate her speaking. She took about one to
two minutes to prepare then started her retelling. As introduced before, I listed 10 points
ahead of time to check whether she understood the story. She preformed better compared
with the reading comprehension questions. She earned 7 out of 10 points with 70% accuracy.
All the general ideas were perfectly caught by Iman while the details of the plots were
missing. Iman’s retelling covered the two characters, and clearly stated the key fact of the
story was running. She even synthesized the common theme of the two characters’ stories.
Nevertheless, I put some details in my checklist, such as “ Allyson was discovered by her
coach”, “Dalilah didn’t success at the beginning”. She left these details behind. I was
wondering that maybe Iman did not understand the detailed information at the very
beginning. Since these details did not interfere her interpretation of the main ideas, Iman
retold the story correctly in large scale but failed to include the details in it. In order to testify
whether she caught details indeed, I asked Iman to talk about these two characters separately.
Still, she only covers the big ideas without reaching the details, either. This phenomenon also
linked back to her performance in comprehension multiple choices. Due to the ignorance of
the details, Iman can not give correct answer for those questions that assess her ability of
finding details.
In short, Iman’s reading ability stays in intermediate level and her performance in my
reading assessments indicates that Iman has the fully ability to comprehend long text and get
main ideas and themes but need more help in understanding details and reading
comprehension strategies.
Writing Analysis
By using 6-Trait rubric (Appendix 18) as scoring reference, Iman’s writing sample earns
25 out of 36. Six perspectives are offered in this rubric to assess the quality of writing,
including ideas, organization, convention, voice, word choice, and sentence fluency. Iman’s
scores in these aspect range from 4 to 6 (Figure 28) . In the following paragraphs, I will
using evidence from Iman’s sample and the rubric to analyze her writing performance.
First of all, I gave Iman 4 points for her performance in ideas development. In the
rubric, 4-point indicates that “the writer has defined the topic, although the development is
basic or general”. Iman indeed made a short summary about the article she read. Readers can
clearly identify the genre and intention of Iman’s writing without too much attempt. Even
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though Iman clearly stated her stance by writing “ how energy drinks are harmful” at the end
of the summary, few details were given to support the ideas. She cited some sentences from
the original article but no further explanation were given, which made the evidence general
and unconvincing. Iman also earned 4 points when I thought about the overall organization
of her writing sample. As the rubric described, the overall structure is “strong enough to
move the reader through the text without too much confusion.” Although there were only 81
words in Iman’s summary, I can tell that she firstly identified the topic of the writing by
starting the writing as “ In the article, the author was talking about if energy drinks are
healthy or not.” Then, she cited several ideas from reading material as main body of her
summary. In the end, she made a quick statement of her personal ideas by writing “I think
that the author believes energy drinks are harmful in many ways [...]” as a final conclusion.
The introduction-main body-conclusion structure was clear enough for readers to understand.
Nevertheless, the biggest problem of Iman’s writing structure was the lack of connectives.
Many points in the rubric required the appearance of transitional words. There was no clue
that Iman adopted connectives between sentences in her writing. The underlying logical links
between each sentence relied on the readers’ attempts. This issue made Iman’s writing
somehow loose in overall organization. From the perspective of convention, I gave Iman 5
points regarding her performance in grammar, spelling, and punctuation. Since the sample
was only 81 words and relative short, there was no appearance of grammatical error.
Furthermore, Iman showed the ability to use object clause to expand sentences, such as “ I
think that [...]”. Moreover, I can identify that Iman had the awareness of using quotation
marks. She adopted the popular sentence starter to quote. She wrote “In the text it says
‘ drinking too many energy drinks can lead to many health problems [...]” Her intention of
doing so indicated that she knew the standard requirements of making a quotation. However,
the reason why I did not give her full points was also because of the quotation marks she
used. There was only half of the marks appeared at the beginning of the sentence but she
forgot to close her quotation. Additionally, there were two spelling errors, “differnt” and
“belives”, in her writing. These tiny mistakes took her away from full points from the
perspective of convention. When I analyzed Iman’s writing voice, I only gave her 3 points.
Because the genre of Iman’s writing was a summary, it is normal that I can not hear a lot of
the writer’s voice. Iman basically paraphrase the article she read and I can not pick one
special moment that I can really hear her voice. Even though she wrote “I think that the
author [...]”, it was the restatement of the original author’s opinion rather than her own voice.
Iman’s word choices were correct through out the whole writing and I gave her 5 out of 6
points. There was no ambiguity, the vocabulary Iman used were “just right”. Some
register-specific expressions, such as “loaded with”, “stimulants” were precisely used in
writing. Nevertheless, these high-level vocabulary came from the reading text rather than
Iman’s own language storage. In other words, she borrowed these words from reading and
adopted them into her own writing. I think it indicates that Iman has the ability to internalize
new words and use them flexibly. In the end, Iman earned 4 points when I payed close
attention to the sample’s sentence fluency. 6-Trait rubric described that the writing that
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earns 4 points should “hums along with a steady beat, but tends to be more pleasant or
businesslike than musical, more mechanical than fluid”. Iman’s sentences precisely
expressed the intended meaning that exactly fitted the descriptions in the rubric which
required sentences “get the job done” even if they may not musical enough. Moreover, the
sentence starters in the short sample various sometimes. Except starting sentence in active
voice, such as “I think [...]”, Iman skillfully wrote sentence in passive voice, such as “Energy
drinks are loaded with [...]”. The variation of sentence starters indicated that Iman had the
awareness of varying sentence structures to make writing more academic.
In sum, similar with her reading ability, Iman’s writing proficiency is in a intermediate
level. She earned 5 points in convention and word choice. 4 points were given regarding her
performances in idea development, overall organization, and sentence fluency. She need
more help in expressing her own voice during writing since she only earned 3 points in this
section.
Conclusion
By carefully analyzing Iman’s reading comprehension questions, retell checklist, and
writing sample in previous paragraphs, I have an overall understanding of Iman’s reading
and writing proficiency. In terms of her reading ability, Iman got 50% accuracy rate in
comprehension multiple choices and 70% accuracy rate in story retelling. Based on 6-Trait
Scoring Rubric, Iman’s writing got 25 points out of 36. Her performances are relatively
average in the six sections of the rubric, including ideas, organization, convention, voice,
word choice, and sentence fluency.
According to Brown’s Micro- and Macroskills for reading comprehension (2019), There
is still great space for Iman to develop her reading skills and strategies. Her mistakes in the
reading assessments indicates the lack of the following macroskills. Firstly, Iman needs
assistance in referring “context that is not explicitly by activating schemata” (p.198).
Similarly, Iman lacked the ability to “distinguish between literal and implied meanings”
(p.198). Finally, Iman should further “develop and use a battery of reading strategies” (p.198)
including scanning and skimming, guessing meaning from context, and activating schemata
to dig out the implied meanings.
Again, based on Brown’s Micro- and Macroskills of writing (2019), Iman’s writing
sample reflected that she had most of the microskills of writing, such as using acceptable
grammatical systems and expressing particular meanings in different grammatical forms.
Nonetheless, she need further develop her macro writing skills. First of all, more attention
should be paid to the links and connectives among writing. In addition, Iman need improve
her audience awareness to address her own voice in writing process. Most importantly, she
need to know that any kind of writing should be accomplished mostly in own words instead
of borrowing expressions from others.
All in all, Iman has great potential to further develop her reading and writing ability and
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impressive improvement will appear if she receives appropriate instruction and makes efforts
for it.

CAPSTONE PORTFOLIO

79

Part V (A)
Introduction
In the past four months, I closely interacted with my participant, Iman, in Glencliff High
School where was my practicum setting for the fall semester. In order to form a
comprehensive acknowledge of her performance, I conducted multiple assessments which
targeted on her backgrounds, oral language proficiency, reading ability and writing
competence. I discovered issues and problems in each assessment and analyzed the potential
reasons from my personal perspective. Furthermore, I asked my mentor and colleagues for
their points of view. Finally, based on these information and analysis, instructional
recommendations will be given in the end.
Assessment Review
Before I conducted formal assessments, I accessed Iman’s WIDA ACCESS 2.0 scores as
references for my following assessments. Compared with her scores of grade 7, her 8th grade
scores demonstrated that she made progress on listening (+0.5), speaking (+0.9) and writing
(+0.2) but scores in reading decreased 0.4 points (Figure 29).
After collecting her standardized test results, the first assessment I did is to dig out
herstory. Multiple tools were used in that process, including identity puzzle (Appendix 2),
and interview (Appendix 3). To make the assessment reliable, I referred to Dr. Catherine’s
Sociocultural Checklist (2002) (Appendix 4). Based on the standards given by Dr. Catherine,
if a student’s score above 40%, he/she needs special intervention, there is no need to give
extra attention to Iman’s acculturation issue since she earned 0 point in that area. Except for
the backgrounds carried by students, the environment they studied is crucial, too. Therefore,
I used Herrera’s Sociocultural Environment (Appendix 9) rubric and Gottlieb’s A Rating
Scale of a Linguistically and Culturally Responsive School (2016) (Appendix 7) to assess the
overall performance of Glencliff High School and the classroom Iman studied in. The results
indicates that Glencliff High School make great efforts in supporting CLD students and their
families. The classroom setting only reached the intermediate level according to Gottlieb’s
rubric.
Apart from Iman’s sociocultural background and acculturation level, I conducted oral,
reading, and writing assessments to measure Iman’s English Language proficiency. In the
oral assessment, I designed an interactional speaking protocol (Appendix 12) and used
WIDA Speaking Interpretive Rubric Grade 1-12 (Appendix 10) as reference. Iman’s
outstanding performance demonstrated her high oral proficiency. She earned 5.7 out of 6 in
the oral assessment. When I measured Iman’s reading ability, instead of using running record
which is more suitable for beginners, I selected a reading material that she was going to learn
in the future from Achieve 3000 (Appendix 15). Multiple choices comprehension questions
were given based on the reading. As supplementary material, I designed a retelling checklist
(Appendix 16) to assess whether Iman fully understand the text. Iman got 50% accuracy in

CAPSTONE PORTFOLIO

80

reading comprehension questions and 70% accuracy in story retelling. The finally language
assessment was writing test. I asked Iman to pick one of the writing samples that she was
most confident about, and used the 6-Trait Scoring rubric (Appendix 18) to measure the
quality of the sample from six perspectives in the rubric. Iman’s the writing sample earned
25 out of 36 which is not a satisfactory score regarding her overall English ability.
Among the background, oral, reading, and writing assessments, the reading
comprehension multiple choices and story retelling checklist work the best. They informed
me the strengths and weaknesses of my participant’s reading ability. I would make slight
adaption on my oral assessment protocol in the future to make it covers more speaking
genres rather than measuring one perspective of speaking. All these assessments I listed
above help inform Iman’s language performance and they also reflected several issues of
Iman’s English language learning. In the following paragraphs, I will briefly summarize
these issues and give out potential reasons from multiple perspectives.
Emerging Issues and Analysis from Personal, Mentor’s, and Peers’ Perspectives
In the background assessments process, as I said before, Iman demonstrated her
extremely low acculturation level, which means that she felt comfortable in the U.S. cultural.
Additionally, when I interviewed about her linguistic backgrounds, she told me that she had
moved to the U.S. eight years ago. The long time immersion in the U.S. cultural and
language made her used to the life and study here. However, I noticed a language issue that
Iman almost forgot how to read in her home language, Kurdish. She can speak and
understand Kurdish as before, but she hardly read on the original Kurdish letters. The
degeneration of her first language ability worth teachers’ attention. From my personal point
of view, the problem was led by the infrequent usage of her first language. Iman told me that
all the communications among her family members were in English, except for the
conversation between her parents. She seldom read in Kurdish so that it was understandable
that Iman is gradually loosing her reading ability in Kurdish.
The second problem I explored is about Iman’s oral proficiency. I gave her extremely
high score based on her performance in the activity I designed. However, her official WIDA
scores shows that her speaking ability is in the intermediate level, which has a huge gap
compared with the score I gave. I think the gap between these two scores is caused by the
difference of the content these two assessments contained. WIDA’s speaking questions cover
multiple genres, such as descriptive, argumentative, and persuasive. On the contrary, the
protocol I designed only assessed Iman’s descriptive ability without touching other genres. In
other words, the failure of content validity of my protocol may lead to the inaccuracy of the
test results. Furthermore, I asked my mentor’s opinion about why she thought the WIDA
speaking score did not match her real performance, she said that it was extremely possible
that the online system interfered Iman’s performance. She believed that the difference
between online test and face-to-face interaction was the essential reason for the gap. In class,
my peer pointed that the WIDA ACCESS speaking test is formed by extensive, or
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monologue speaking task. Nonetheless, the protocol I designed is the interaction and
communication between two speakers. The forms of these two test differs as well. That
might be another possible explanation for the gap.
In addition to the issues in the oral assessment, when I measured Iman’s reading
proficiency, multiple problems emerged from her responses. First of all, she was struggling
with the implied meaning in text. When she answered the comprehension questions, she only
understood the literal meaning without thinking deeper about the true intentions of sentences.
From my perspective, I think that is because she lacks of the related training of reading
comprehension. When I was learning English few years ago, I was once struggling with
implied meaning, too. However, after I turned to my English teacher for extra training, I can
intentionally dig out the meanings beyond literal expressions. I believe that if Iman received
similar training, it will be easier for her to read beyond the words. In addition, I noticed that
Iman will skip details in reading and guessing the main ideas based on her imagination. Her
responses revealed that sometimes she did not fully understand the segment of reading but
making false inference based on her assumption and imagination. I presented the issues to
my classmates, they told me that the time limitation might be an explanation. Because I
asked her to read the text and complete all the eight questions in 15 minutes (which takes me
11 minutes to finish), Iman may feel rushed and try to read as quickly as possible. During
that process, she skipped many details and made false imagination to make sense of the text.
Thus, when she responded to these questions, answers were given based on her personal
assumption.
In Iman’s writing assessment, what stands out is that Iman failed to express her own
voice in her writing. In the short writing sample, most of the expressions Iman used were
borrowed from the text she read before. I can hardly find her own opinions or stance in the
writing sample. However, from my point of view, writing is a personal work compared with
reading and listening. In most occasion, we express feelings, opinions, personal stance or
preference in our writing. Author’s thinking should be clear in any writing genres.
Nonetheless, I think Iman ignored the importance of her own voice. I asked my mentor for
possible reasons, she told me that students were seldom asked to practice writing. In most
occasions, they just wrote segments, such as words, phrases, or simple sentences. Only few
opportunities were offered to them to practice writing. The shortage of practicing
opportunities hindered the development of Iman’s writing competence.
After summarizing the issues emerged from my assessments and analyzing the potential
reasons for them, in the following section, I will provide some instructional
recommendations to fit Iman’s needs.
Instructional Recommendations
In terms Iman’s issue about her first language, I think teachers should help her build up
her cultural identity and increase the first language awareness. One effective teaching
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method is multimodal literacy project (Pacheco, & Smith, 2015). Students are required to
complete a digital project, such as Powerpoint presentation, by using multiple models,
including videos, images, subtitles in L1, and records. In Iman’s case, the instructor can issue
a topic named “My Hometown” and ask her and her classmates to use as many resources as
possible to demonstrate where are their hometowns and what are the elements related to their
cultures. By doing so, students will be aware of their own cultures, including their first
language. Furthermore, they may realize the beauty and importance of their first language.
Focusing on Iman’s speaking problem, I think that if Iman wants to earn high score in
WIDA ACCESS and exit the service, she needs to practice her oral English in different
genres. Teachers should sequence the speaking practice tasks from basic descriptive ones, to
more challenged argumentation and persuasion. On possible method is academic
conversation. There are numerous topics can be selected as the theme for academic
conversation. Different topics may help students practice various speaking genre. For
instance, if the teacher asks students to make a conversation about “your favorite sport”.
Students will definitely describe the sport they loved during the conversation. If the teacher
give students a controversial topic such as “should school asked every students wear
uniform?” By discussing this topic, students are given the opportunities to make arguments
and persuade others.
When it comes to Iman’s reading problems, I believe that the core idea of her reading is
the lack of reading skills, especially the macroskills Targeting on the reading skills and
strategies, the best way to solve the problem is the explicit guidance from teacher. Based on
Brown’s list of marcoskills for reading (2019), Teacher should firstly help Iman recognize
the rhetorical conventions of writing. Next, instructor could model the way how can reader
interpret the implied meaning by activating backgrounds knowledge. The I do, We do, You
do modal become using under such circumstance. Finally, teacher should help Iman to
“develop and use a battery of reading strategies” (Brown, 2019, p.198). Another effective
teaching pedagogy is translanguging. Teacher could pick a “juicy” sentence out and ask
students to translate it into their first language. The dynamic translation process will activate
students’ first language literacy and transfer them into English language learning (Goodwin
& Jiménez, 2016).
Finally, regarding Iman’s writing issues, one suggestion for her teacher is using 6-Tarit
rubric to deconstruct a writing sample to students. With the guidance of instructor, students
will be able to evaluate a sample from multiple perspectives. After realizing what a good
writing looks like, they can compose a better writing with the assistance of the rubric.
Similarly, if Iman wants to develop her ability to include own voice in writing, she need to
know how to express personal opinions in a writing. Some sentence starter or sentence stems
can be offered at the beginning of writing practice to facilitate the writing process.
Conclusion
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In previous part, I detailed analyzed Iman’s cultural backgrounds, acculturation level,
oral language proficiency, reading ability, and writing competence. In this part, I summarized
Iman’s issues that emerged from the analysis of her performance in speaking, reading, and
writing. My personal opinions are given to explain the causes of these issues. Furthermore, I
collected the perspectives from my mentor and peers to further analyze the potential
possibilities. In the end, based on the issues and different perspective, I provided several
instructional recommendations to address Iman’s specific needs. In Part B of the analysis, I
designed a yearly assessment plan based on my future teaching practice, some explanations
are given as the following.
Part V (B)
In my imagination, my future teaching career will set up in public high school in China.
The basic framework of Chinese public school English education is Normal High
School English Curriculum Standards. According to newest version of Normal High
School English Curriculum Standards (2017) in China, English education should focused on
the following four core competence, including 1) Linguistic competence, 2) Cultural
Awareness, 3) Thinking Quality, 4) Learning Strategy. Further interpret the national
requirements, I think it asked English teachers to help students develop their language skills
in reading, writing, listening, and speaking. At the same time, students should cultivate their
cultural awareness by linking English with Chinese cultures. Additionally, English teachers
need to guide students develop their critical thinking ability in English literacy. Lastly, high
school students need to be equipped with the ability to transfer their strategies among
different language domains.
Based on the national requirements and my personal interpretation, I designed my future
assessment plan as following. (See clearly chart on Appendix 19)
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Appendix 6
Survey for Mentor

Survey for Educator of English Language Learners
Name: Caroline Miller

Subject the Teacher Taught: ELD 10

Date of the Survey: 9/18/19

1. How long have you taught English? Can you briefly introduce your
teaching history?
My first experiences teaching English were in Israel, Thailand and Ecuador. I
started out teaching public school in Nashville, TN 6 years ago. I taught
Spanish for my first 4 years and most recently, ELD. This will be my 3rd year
teaching ELD in public schools in the US.
2. How will you evaluate your current ESL students in Glencliff High
School?
I evaluate them based on TN English scope and sequence, created by MNPS
and in coordination with our English Coach and the English team. I also
evaluate them on WIDA standards for reading, writing, listening and speaking.
3. What’s your teaching philosophy? In other words, what do you think the
excellent teaching looks like?
I believe in the humanistic philosophy of teaching, which is recognizing that
every student brings with them their own talents and issues. Teachers must
look at “the whole child” when dealing with a student, taking into account
their home life, cultural background, literacy level in their native language and
other things that may surface. Teachers must have a great deal of patience and
empathy when teaching in order to create a meaningful relationship with the
student. I believe that if there is no relationship built and students don’t think
teachers care, they in turn will not care and will not put in the effort to succeed
in the class.
4. What’s your favorite teaching method or tool?
I really enjoy using sentence stems/frames to guide my EL students writing to
help them express their thoughts and information.
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5. What kinds of assessments you usually use to evaluate students’
learning?
I utilize summative and formative assessments that include exit tickets, the fist
to five method, multiple choice and short answer quizzes as well as unit tests.
6. How will use the results of these assessments?
Based on the results, I will focus on re-teaching some material or move on to
the next.
7. What’s the biggest challenge for you to teaching ESLs?
Getting students to study outside of class is the biggest challenge, it is nearly
impossible to learn a language just by being in school. They must put in time
and effort in all aspects of their lives to learn. However, many students work
afterschool jobs or have to take care of their siblings which doesn’t help the
problem .
8. Have you considered to integrate students’ backgrounds into your
teaching? If so, what’s your plan? (If not, please skip the question.)
Yes! I utilize Spanish and my knowledge of Latin American culture in the
classrooms. I also have tried to learn some basic Arabic phrases. When I teach
I try to create similarities from what we are reading to their home countries
culture as well.
Please write any other things you want me to know.
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A Rating Scale of a Linguistically and Culturally Responsive School (Gottlieb, 2016)
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Assets (Herrera)

100

CAPSTONE PORTFOLIO

101

CAPSTONE PORTFOLIO

102

CAPSTONE PORTFOLIO
Appendix 10
WIDA Speaking Interpretive Rubric
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Appendix 11
Iman’s Speaking Transcript
Transcript --- Iman’s Speaking
P:participant
E: Examiner
[???]: non-distinguishable words/phrases
Scenario

Self-Introduction
P:I’m from Kurdistan I speak kurdish and I’m [???] that.
E: I hope you come to Vanderbilt.
P:That’s is what I wanted. Me and my mom kinds actually she is out of State and she is like
“I really want go to Vanderbilt” “yeah I do, too.” To see what happens in the future.
E: What would you like, what career you are thinking of?
P:First of all I was, going like a pharmacist, and then I take out some research that it’s really
stressful, and giving like learning of that is stressful? So I was leaving against the way from
that right now.And nursing, that what I am, like, on to. And there is another one, I forget the
name of it. It’s like that when you take that. It’s for women’s section of the health. I haven’t
say as a career and my mom said “you should do it, it’s really nice, we need a lot more of
these people.”
E: what do they do?
P:They are like for pregnancies, you know the, life for the ultrasounds but photos.
E: My daughter is gonna do that, she is going to, it’s kind of a radiology sort of thing, they do
ultrasounds.
P:Well. Instead of the sound, like the photos, things like that. That’s what I wanted. And my
mom is like “you should do that, cause where I come from, they don’t have like a lot of
educated people, is like the place I come from. And like the education back there is not as
strong as over here. So I am planning to go to college in here and move back there. Mom says
[???] the family.
E: Sounds like a plan.
Describe one of her favorite place
P:So when I was living in Utah I took the vacation, em, Yellow Stone which is out of state, I
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think it was Wyoming if I’m not wrong. And we went there, it is beautiful. Things like that,
the volcanic, the water volcanic staff and like tha. It’s really beautiful and it’s peaceful. Like
it’s peaceful nature, you can like go out there and relax, [???] and just a really beautiful place
to go to. If people have stressful days, like not feeling well, so yeah. [???] place I ever been
to.
Pick the place they want to go
P:I like to go to the Eiffel Tower, cause if you go there, you can get a view of the whole city,
and like I guess that you can like relax at there and like see the whole view and experience
different things there. See new things like the city.

P:France is really different from other places. So seeing new things, like France shopping and
staffs like that. Things like we won’t see in the America and other place.
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Appendix 15
Achieve 3000 Reading Material

On The Fast Track
RED BANK, New Jersey (Achieve3000, October 22, 2019). Imagine being told your
body isn't built right to compete in a sport you love. Imagine being passed over because no
one expected you to do anything special.
Now imagine proving them all wrong, and smashing world records while you're at it!
Allyson Felix was all about shooting hoops as a kid. Racing wasn't even a thing she thought
about until the 9th grade, when she tried out for her school track team on a whim. The coach
was so blown away, he was like, Wait a sec, let me fix my watch!
Felix ran the 60-meter dash so fast, the coach re-measured the distance. He asked her to run
it again. And again. He soon realized Felix wasn't just the real deal. She. Was. Awesome.
Still, Felix's speed show didn't keep critics from piping up, declaring she wasn't built for
sprinting because her legs were too skinny. But the skeptics didn't slow her down—Felix
was the only freshman to qualify for the California state track meet that year.
After that, there was no stopping the competitor. At age 18, Felix won silver at the 2004
Summer Olympic Games in Athens. Now, with nine Olympic medals, including six gold,
the 33-year-old is the most decorated female track and field Olympian in history. Hello,
records, here to break ya!
Felix took a break to become a mom, and then she took her legacy a step further. She
made the mother of all comebacks by earning her 12th world championship gold medal. The
win surpassed the record set by Usain Bolt, a.k.a. "the fastest man alive," who's earned 11
medals at the event, held by the International Association of Athletics Federations (IAAF).
She's not the only one out there defying doubters, either.
Dalilah Muhammad was only 3 years old when a running coach noticed the speedster. At
age 7, she entered her first race in her hometown of New York City.
She lost.
But losing didn't bother Muhammad—she pulled a Taylor Swift and shook it off. Then,
she thought about it. How did the other runners move and think differently than she
did? What could she bring beyond all-out speed? Muhammad wanted to be
quick-footed and quick-witted, and her curiosity drew her to the 400-meter hurdles, an event
that combines physical and mental stamina. It's a race requiring runners to think on their
feet.
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But even though Muhammad was naturally fast, her career didn't get off to a quick
start. She never won a national title while competing on her university track team and she
was knocked out of the first round of the 2012 Olympic trials. In 2013, at her first IAAF
Diamond League competition, most racers were decked out in sponsored gear, but not
Muhammad. No one thought enough of her prospects to tie their name to hers.
That would change soon enough.
Just months later, Muhammad surprised spectators with a Whoa, where did she come
from? second-place win at the IAAF world championships, lighting a spark that would lead
to a flame—the Olympic flame! And by 2016, she was on the podium at the Summer
Olympics in Rio de Janeiro, making history as the first American woman to win Olympic
gold in the 400-meter hurdles.
With that dream in the bag, Muhammad decided her next quick-footed feat would be
toppling a world record that hadn't been touched in 16 years. And clearly, when Muhammad
sets her mind to something, she makes it happen.
In July 2019, after Muhammad crossed the finish line at the USA Track & Field Outdoor
Championships, the record was hers. Then, just a few months later, she crushed that record
with an even faster finish at the IAAF world championships!
What's next for these amazing athletes? Felix, already the GOAT (greatest-of-all-time),
hopes to keep that position by adding to her medal collection at the 2020 Summer Games in
Tokyo. And Muhammad plans to keep competing through the 2024 Summer Olympics in
Paris. It's safe to say, these record-breaking racers aren't slowing down anytime soon.
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PART 1
Question 1
What is this Article mainly about?
·

Allyson Felix won her very first Olympic medal at the 2004 Summer Olympic Games
in Athens, Greece, and has since gone on to win six gold medals to become the most
decorated female track and field Olympian in history.

·

Track superstars Allyson Felix and Dalilah Muhammad both got late starts in the
world of track, with Felix not joining a track team until high school and Muhammad not
winning a national title throughout her entire time in college.

·

A running coach first noticed Dalilah Muhammad's potential when she was only 3
years old, and later, at the age of 7, she went on to enter her first race in her hometown of
New York City, which she did not win.

·

Both Allyson Felix and Dalilah Muhammad ignored the doubters and critics who said
they couldn't do it and went on to take first-place honors at IAAF events as well as clinch the
gold in several Olympic events, while crushing world records in the process.
Question 2
Which of these is a statement of opinion?

·

Although both Allyson Felix and Dalilah Muhammad have done well in track and
field, most people would be wise to take the words of critics and doubters to heart.

·

Dalilah Muhammad is indeed naturally fast, but victory was never handed to her on a
plate as she was actually knocked out of the first round of the 2012 Olympic trials.

·

When Allyson Felix ran the 60-meter dash, her coach actually remeasured the distance
and asked her to run it again and again because he couldn't believe how fast she was.

·

Allyson Felix and Dalilah Muhammad have both won Olympic gold as well as
first-place wins in events held by the International Association of Athletics Federations.
Question 3
The Article states:
Dalilah Muhammad was only 3 years old when a running coach noticed the
speedster. At age 7, she entered her first race in her hometown of New York
City. She lost. But losing didn't bother Muhammad—she pulled a Taylor Swift
and shook it off. Then, she thought about it. How did the other runners move
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and think differently than she did? What could she bring beyond all-out
speed?

Why did the author include this passage?
·

To draw emphasis to the fact that Dalilah Muhammad was simply not a good enough
runner as a child to win important races

·

To introduce the notion that children who start running at an early age are most likely
to win track and field events later in life

·

To show that Dalilah Muhammad has the ability to overcome defeat and to use loss as
a way of improving herself

·

To suggest that Dalilah Muhammad looks up to singer Taylor Swift as a role model
worthy of following
Question 4
Which is the closest synonym for the word stamina?

·

endurance

·

harmony

·

compromise

·

analysis
Question 5
What is one inference the reader can make from the Article?

·

Dalilah Muhammad was surprised when she beat competitor Allyson Felix and won
Olympic gold in the 400-meter hurdles.

·

Allyson Felix didn't try out for the track team until she entered high school because
others had criticized her skinny legs.

·

Allyson Felix's high school track coach initially thought Felix was running less than
60 meters when he timed her in the 60-meter dash.
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Dalilah Muhammad is a naturally fast runner who won an Olympic gold medal while
she was still attending college.
Question 6
Which information is not in the Article?

·

how Allyson Felix's high school track coach helped her go on to victory in the 2004
Olympics

·

why doubters didn't think that Allyson Felix could win races as a professional runner

·

how Dalilah Muhammad considered the characteristics of winning runners to improve
her game

·

why sponsors' names didn't appear on Dalilah Muhammad's clothing at an IAAF
competition

Question 7
Look at this passage from the Article:
In 2013, at her first IAAF Diamond League competition, most racers were
decked out in sponsored gear, but not Muhammad. No one thought enough of
her prospects to tie their name to hers.
In this passage, the word prospect means __________.
·

the set of emotional qualities of a particular person

·

the possibility that something good will happen

·

the power to influence the actions of other people

·

the ability to speak or perform without preparation
Question 8
Which passage from the Article best supports the idea that a young athlete's performance on
the track was entirely unexpected?

·

But losing didn't bother Muhammad—she pulled a Taylor Swift and shook it off.
Then, she thought about it. How did the other runners move and think differently than she
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did? What could she bring beyond all-out speed?
·

Allyson Felix was all about shooting hoops as a kid. Racing wasn't even a thing she
thought about until the 9th grade, when she tried out for her school track team on a whim.
The coach was so blown away, he was like, Wait a sec, let me fix my watch!

·

In July 2019, after Muhammad crossed the finish line at the USA Track & Field
Outdoor Championships, the record was hers. Then, just a few months later, she crushed that
record with an even faster finish at the IAAF world championships!

·

After that, there was no stopping the competitor. At age 18, Felix won silver at the
2004 Summer Olympic Games in Athens. Now, with nine Olympic medals, including six
gold, the 33-year-old is the most decorated female track and field Olympian in history.
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Appendix 17
Iman’s Writing Sample

Attention: The comment “Bad, Study more” is given by her friends for joke, not by teacher.
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PART I: Introduction
Participant Overview
Vivian is one of my best friends who has been studying English for more than
twenty years. We studied in the same university in China during our undergraduate
years. In order to study abroad, she spent more than two years to study for IELTS
examination. A lot of energy was put on the practice of English reading, listening,
speaking and writing. She is now pursuing her master’s degree in Human Resources
in the University of Warwick in UK.
Language samples
For Vivian’s oral samples, we used a popular social media called Wechat to
conduct our conversation. Before our official interview, we talked a while in Chinese,
our “first language” to relax ourselves. Then we has a smooth and successful
60-minute interview and it covered many types of speaking, including pragmatic
speaking, narration, exposition and argumentation.
Additionally, I collected Vivian’s writing sample as well. Because she was a
English major in the undergraduate years, she wrote a lot of short essays which
covered many genres. I asked her to send me an argument she wrote for IELTS test
and a narration that she talked about a past event. Furthermore, two emails she sent to
her director and her friend were also collected.
Influencing Factors
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Vivian’s English proficiency was highly linked with many factors, including the
sociocultural influences and personal ones. In the following paragraphs, these
elements will be explicitly explained.
Sociocultural Factors
With the rapid development of China, there are more and more international
interaction happens in China. The entire society requires more talented people who
can speak and write English. Additionally, government encourages students to learn
English as well. The educational department required schools to have English courses
at least from grade three. Under the environment, Vivian started learning English far
more earlier than the government required. The long time learning of English made
her has high English proficiency.
In addition, in China, almost of the students need to face the pressure of college
entrance examination. As one of the most important subjects, English score accounts
for 25% of the final scores. In other words, every Chinese students need to study
really hard on English to achieve the success in the college entrance examination. So
did Vivian. She even took extra English classes out of school to study grammar,
reading comprehension and writing.
Furthermore, as the youngest kid in her big family, she was expected to have
good academic performance, including English. Under the encourage of her family
members, she studied hard on English. She attended different kinds of English
contests and chose English as her major in university.
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Personal Factors
Vivian’s English proficiency was both positively and negatively affected by
several personal factors.
First of all, the critical factor is that Vivian started to learn English when she was
four years old. Based on Chomsky’s theory, Vivian began to study English within the
critical period. Thus, many important English pronunciations were masterly handled
by her. Secondly, I believe that her long-term practices in English contribute to her
performance. As I mentioned before, Vivian majored in English during her
undergraduate years. She consistently practiced her oral and writing ability.
Additionally, because she determined to study abroad for her master’s degree, she
spend tremendous hours in her IELTS test. She wrote arguments twice or three times a
week and ask teachers to give her some feedback and she revised them every time.
The countless practices contributed to her English proficiency a lot.
Apart from these positive influencing factors, many other elements brought
negative impacts to her. I would say that the IELTS test negatively influenced her oral
English as well. The speaking session of IELTS is a face-to-face interaction with
examiners and compared with TOEFL test, the time limit of IELTS is relatively loose.
Thus, Vivian practiced her oral English with more casual and common vocabularies
and phrases. As a result, same words may appear in her short speaking several times.
Furthermore, the emotions hindered her performances, too. In our conversation,
Vivian was nervous about unfamiliar topics and hesitated more when she responded to
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some scenarios. For instance, she was never presented with an opportunity to pursue a
doctoral degree, thus she paused a while to think how to reply to the situation. Lastly,
focus on our interview, I believe that the long time absence of her English speaking
negatively affected her fluency during our conversation. According to her narration
(other than the interview), she hadn’t used English for over three months. After she
got her bachelor’s degree, she had not engaged in any English-related activities. Thus,
at the very beginning of our conversation, she was not fully adjusted to the
English-only interaction.
PART II: Learner’s Oral and Written Language Abilities
Introduction
In this session, Vivian’s English oral and written abilities will be fully analyzed
from four perspectives, including phonology, semantics, grammar and pragmatics. In
each part, theories and evidences will be provided to analyze Vivian’s performances.
Additionally, her strengths and weaknesses will be pointed out.
Phonological Analysis
In Contrastive Analysis theory (Gass & Selinker, 2000), there are three main
assumptions which can be used in analysis. Firstly, learner’s primary language has a
significant impact on the second language. Secondly, the major source of the errors
happened in the output or comprehension of second language is the first language, the
bigger the gap between L1 and L2, the easier these errors happens. Thirdly, the errors
in L2 can be accounted by the differences between L1 and L2. I will use this theory to
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guide my phonological analysis.
Vivian’s first language is Chinese, her L1 interfered with her performance in
several specific aspects and she showed a few error patterns in her utterances.
First of all, It was challenging for Vivian to correctly pronounce the voiced
consonants that require throat vibrations at the end of words. In Mandarin Chinese,
syllables and words seldom end with consonants while it is common in English.
Therefore, it is difficult for Chinese English speakers to pronounce these voiced
consonants. Vivian devoiced /z/ as /s/ in her utterances. She often pronounced
“because” as /bɪ'kɒs/ instead of /bɪ'kɒz/; the end consonant /z/ in “Chinese” as also
devoiced by Vivian as /s/.
The second mispronunciation happened on the dental fricatives /θ/ and /ð/. In the
IPA chart, no dental fricatives exist in Chinese Mandarin (See Appendix 1). Therefore,
Chinese speakers generally have trouble with pronouncing these two sounds.
Nevertheless, as the PAM stated, a non-native sound is likely to be assimilated to an
existing native category (Best, 1995). Hence, Chinese speakers often replace /θ/ and
/ð/ by /s/ and /z/. This occurred with Vivian also. When she said “ I think [...] ”, she
pronounced as [aɪ sɪŋk]. In addition, the article “the” was usually mispronounced as
/zə/. What’s more, when Vivian was nervous and felt uncertain about her utterance,
she pronounced /θ/ and /s/ in reverse. For example, when she was asking “pursue for a
Ph.D ?” she said /pə'θʊ/ instead of /pə'sʊ/.
The third problem is that Vivian was used to adding the vowel sound /ə/ to the
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end of word “and”. As I mentioned before, Mandarin Chinese has no words ending
with consonants except /n/ and /ŋ/ (Chinese Pronunciation Problems in English, 2018).
“And” is a frequently-used conjunction in oral English and it is also a typical word
ending with a consonant. Therefore, in most occasions, Vivian said /ændə/ rather than
/ænd/.
Although Vivian showed several common English phonological problems of a
Chinese speaker, she performed very well in many other aspects where plenty of
errors happened to Chinese speakers. First of all, she made a good use of stress.
According to Hu (2011), the stress can be applied in word level and at sentence level.
Vivian performed well in both levels. At word level, Vivian was able to place the
stress of each word correctly. For example, she pronounced “promising” by placing
the stress in the first syllable. What’s more, in sentence level, Vivian strategically
utilized stress on different words to express and emphasize her opinions. For instance,
when she tried to turn down her professor’s offer, she said “ I really appreciate that
you think I’m a promising student”. In that sentence, she placed stress on the adverb
“really” to indicate her sincere appreciation.
Apart from stress, Vivian also demonstrated her skill in intonation. Intonation
refers to that the variation in pitch can change the meaning of a sentence . A sentence
may refer to a question when spoken in rising intonation and may indicate a
declarative statement when spoken with falling intonation (Curzan & Adams, 2006).
During the interview, Vivian spoke most sentences in falling intonation when she
narrated her personal experience; when she was uncertain about the questions I put
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forward, she adopted rising intonation to present her confusion. I could easily catch
her emotion through the differences in her intonation.
In addition, Vivian performed well in speech rhythm. She was able to adjust the
speed of her utterances to make sure the listener could understand her well.
Furthermore, Vivian appropriately applied pause in her sentences. She used pauses to
divide sentences into different meaningful groups to enable the listener to better
understand. For instance, when she described her terrifying experience, she said “ I
was quite scared because my parents and other relatives has told me that there are a
lot of bad person they want to kidnap you all they want to do some bad thing to you
so don't so ignore them and don't answer their questions or request to you”. Instead of
saying the long sentence in the same pace, she applied pauses to divide the meaning:
“ I was quite scared / because my parents and other relatives has told me that / there
are a lot of bad person / they want to kidnap you / all they want to do some bad thing
to you / so don't so ignore them and don't answer their questions or request to you”.
The rhythm allowed me to understand her ideas, even though it was a long sentence.
Semantics Analysis
In order to analyze Vivian’s semantic ability, especially the ability of word
choices and lexical diversity, I used Text Analyser and Word Document as the tools to
calculate the Type-Token Ratio (TTR) of her oral and writing samples.
Firstly, I used Word Document assisted me to count the total word number of
Vivian’s utterances and Text Analyser helped calculate the total unique words in each
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sample. In terms of the argumentation, in her oral persuasion, the TTR was calculated
as 0.44 while her data of writing sample was 0.63. The quantities’ gap on TTR
showed that Vivian adopted more various expression within her writing than her
speaking. I was not surprised about the result since oral responses were spontaneous
while she had more time to consider the word choices during writing. I used the same
method to calculate the TTR of two narrative samples as well. Still, the TTR of
Vivian’s narrative writing sample was higher than the result of her oral narration. For
Vivian’s writing TTR result was 0.76 while the oral one was 0.53. Both four statistics
demonstrated that the Vivian had better ability to use diverse vocabularies in writing
than in speaking, no matter the genre was argumentation or narration.
The strongest area of Vivian’s semantic ability was that she can fluently express
her ideas in both speaking and writing. She was able to adopt different sentence
structures and change the word forms to diversify her expression. Additionally, her
frequent-used vocabulary storage enabled her to deliver her intentions, opinions,
sometimes mood skillfully. Nonetheless, I noticed that she was struggling with
producing academic vocabularies in her oral speaking.I compared the word choices of
Vivian’s oral and writing samples. In her argument and narrative writings, she
deliberately changes the words with synonyms. For example, in her writing sample,
she argued about whether the government should fund the space exploration. To
express the meaning of addition, she adopted different transitional words, such as
“and”, “what’s more”, “furthermore” and “also”. Nevertheless, in Vivian’s oral
persuasion, the only word she used to expression progressive relationship was “and”.
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Despite the higher lexical lexical diversity in Vivian’s writing, I noticed that all the
transitional words appeared in her argument were common connectives, not even one
academic connective was used (Emily, 2018). Although the common transitional
words did not interfere her whole cohesion, the lack of academic words made the
writing not as academic and professional as it should be. Moreover, when she was
explaining the skills of swimming, she said it was difficult to explain because of the
terms she needed. In other words, Vivian did not have enough swimming-related
vocabularies to support her speaking. In sum, the best thing Vivian did in her writing
was that she can make full use of her vocabulary storage to express herself. However,
she had to study and accumulate more academic vocabularies to enrich her speaking
and writing.
Grammar Analysis
Morphological Ability Analysis
As an effective assessment tool, the mean length of utterance (MLU) was used in
the analysis of Vivian’s oral persuasion transcript and her argumentation writing
sample. I counted every short sentence as an utterance and for these complex
sentences which contain more than two clauses, I divided each of them into two
separate utterances.
In the oral transcription, Vivian was trying to persuade the school dean to hold a
special event. She produced 260 morphemes within 17 utterance, the MLU result was
15.29. In terms of the writing sample, she argued about the topic that whether the
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government should invest money on space exploration. She wrote 292 words in total
and I divided them into 22 utterance. She produced 369 morphemes and the MLU
result was 16.77.
There was no great gap between the two statistics, Vivian’s writing MLU was
only slightly higher than her oral result and both of the two statistics were in a high
level. The relatively high MLU results of oral and writing sample and tiny distinction
between them indicated Vivian’s high language ability. There are some noticeable
strengths and weaknesses in her oral and writing abilities. In terms of Vivian’s writing
ability. Since she had enough time to consider her word choices, she skillfully used
suffix to nominalize words to make the expression various from one another. From the
perspective of morphology, there was no obvious problem happened in her writing. As
for her oral speaking, plurals were expertly used in Vivian’s utterance. She correctly
added “-s” and “-ies” to change words, such as “students”, “faculties”and “hobbies”.
In addition, Vivian was able to use derivational affix, -ing, to making word changes.
For example, she adopting “-ing” to nominalize the verb “teach” into a noun,
“teaching”. Furthermore, Vivian illustrated her high ability in producing different
tenses. She can correctly use past tense and perfect tense when she described the past
events. However, Vivian was struggled with the pronoun “this” and “these”. Even
though she mastered the usage of plurals, she still mistakenly matched “this” and
“these” with singular and plural. Besides, the misuse of “he” and “she” happened a lot
in her oral speaking.
Syntactic Ability Analysis
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I used the same samples to analyze Vivian’s syntactic ability in speaking and
writing. Vivian had higher awareness of English grammar within both her writing
sample than her oral speaking since she organized every sentence according to
grammatical rules. She clearly realized that subjects should be placed in front of verbs
in statements while articles must appear before nouns. The correct word order enabled
all her utterances to be easily understand and few effects were required to catch her
main ideas. However, there was a small problem about word order occurred in her
speaking. When Vivian as synthesizing information, she will directly say what she
intended to express and insert some extra information into her speaking. For example,
when she explain to me how to swim, she said “you need to bend the, we talking
about the legs first. We need to bend your legs”. She was trying to say “you need bend
your legs”. Nevertheless, in the middle of her speaking, in a sudden, Vivian realized
that she needed to be more logical. Thus, she insert a phrase between her expression.
The insertion did not strongly interfere the understanding, however, it still cut the
fluency and consistency. Additionally, to further analyze her syntactic ability, two web
tools were utilized. The first one was Text Analyser from Using English.com. It
showed that the average sentence length of Vivian’s speaking and writing are 21.9 and
24.3. The maximal sentence in each sample was formed with 46 words and 55 words.
It presented that Vivian was able to organize complex sentences in both speaking and
writing language.
Apart from the Text Analyser, I used the Tone Analyzer to get the sense of the
overall tone of these two samples. The web site used different depth of color to
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demonstrate the level of tones. The results indicated that both of oral language and
writing sample had strong sense of analytical tone. In Vivian’s oral language, there
were 50% words indicated strong analytical sense while 85% words in her writing
sample were detected as analytical expression. These statistics demonstrated Vivian’s
relatively high syntactic abilities in speaking and writing. Her noticeable strength was
that she had the awareness of adopting various word forms and different expressions
to enrich her language no matter in speaking or writing. She used clauses deliberately
to make her utterances contain more information. However, great weakness of Vivian
was her logical structures. Seldom transitional words were used in her speaking and
writing. Thus, her utterances were loose and sometimes difficult to understand. There
was a great gap between her speaking and writing performance on the use of
connectives. In her writing sample, there were 15 transitional words. Except for the
most common one “and”, she adopted 9 different words to connect each sentences.
The skillful use of these connectives made her writing logical and cohesive.
Nevertheless, In her oral sample, the total number of connectives was 5, including
three “and”, one “but” and one “also”. The lack of connectives made her expression
more like a pile of information without logical links.
Global Grammar Assessment
Overall, all the statistics in morphological and syntactic analysis indicated
Vivian’s high English ability in speaking and writing. However, the analysis would be
unreliable if we only considered these statistics. Thus, I paid closer attention to the
content of Vivian’s oral and writing samples. In terms of her speaking transcript, she

CAPSTONE PORTFOLIO

144

showed the ability in organizing sentences. Short and long sentences were combined
together by Vivian to express ideas. Tenses were correctly used in her utterance. Only
few errors happened in articles, infinitives and prepositions. Nevertheless, Correct use
of plural needs more attention. Additionally, the logical links of her speaking requires
further practices. As far as Vivian’s writing ability, same as her speaking, the mixture
of simple and complex sentences makes her writing more academic. The usage of
transitional words at the beginning of each paragraph, such as furthermore, all in all,
makes her overall writing structure clear and logical. However, the biggest problem of
Vivian’s writing was the cohesion. Although she adopted connective words at the
beginning, she failed to provide concise topic statement on her argumentation. The
missing of topic sentences made the readers confused about the core ideas of the
argumentation. Additionally, the Chinese thinking pattern occurred in her writing as
well.For example, she wrote that “ we also don't object this kind of scientific
program”. It was clearly not an academic expression about objection. All these areas
in Vivian’s speaking and writing required more improvement.
Pragmatic Analysis
Our interview began with several basic questions, including her first language,
the reason why she studies English, and the length about her English learning process
and so on. During the first part, Vivian was comfortable talking with me. Since she
has studied English for more than twenty years, her English proficiency is adequate
enough to address familiar and simple questions. In most occasions, her responses and
reactions adhered Grice’s Maxims (Dawson & Phelan, 2015) very well. She
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responded to every question with honesty (Maxim of quality) and always stayed close
to each question I gave ( Maxim of relevance). In addition, she offered enough
information in her responses (Maxim of quantity) and sometimes, before she
answered questions, she would ask to make sure that she understood the question
correctly, and gave brief and ordered responses (Maxim of manner). There were some
tiny grammatical mistakes but none of them interfered with our communication.
However, the situation was different when I began to test Vivian’s English pragmatic
ability. Generally speaking, most of her reactions to each scenario were polite,
appropriate and respectful. Meanwhile, she had high contextual awareness. Before
each situation, she would ask for details about the relationship between the character
and her to ensure she picked the correct way to respond. She was able to make a clear
distinction of different social variables including: social distance, power and degree of
imposition (Brown & Levinson, 1987). Vivian was able to evaluate different
environments and interlocutors. Firstly, Vivian had the ability to handle the
conversations in social context. She fully considered the social distance and power of
her interlocutor. For example, When she turned down the professor’s offer, she was
trying her best to show respect to her professor who possessed higher status than she
did. she showed her appreciation first, then explained the reasons for her refusal. Both
her vocabularies and intonation illustrated her humbleness and respect. Additionally,
within the social context, Vivian was able the use of language strategies, such as
questioning and irony, to refuse others. When she encountered her classmates who
shared the same status with her, she directly refused by saying “why did you miss so
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many classes and where did you go” to show her tough attitude that she was not
willing to lend her notes. Furthermore, after receiving a compliment from her
classmate, she responded “thanks for your appreciation and I’m really a good note
taker”. Here she used irony to get the listener to focus on the opposite meaning.
Besides, in terms of the environment context, she fully considered the place where the
conversation happened. In a scenario where Vivian noticed that a man was trying to
cut the line, she was upset about it. However, she realized that it was a public
environment, she should not speak too loud or have quarrel with others. Thus, she
repetitively used “thank you” and “please” to address her utterances to ensure them
were polite and would not interfere others in that environment. However, Vivian’s
behaviors were not always such gentle. When she was asked to debate with her
classmates, she presented strong degree of imposition or desire to persuade others.
She expressed her disagreement straightforward and saying “No, I don’t agree with
you”.
All these examples above indicate that Vivian has relatively strong ability in
English language pragmatics. However, it does not necessarily mean that she
addressed pragmatics perfectly; as an ELL, she she still struggled with some aspects
of pragmatic skills. First of all, when we discussed a topic she wasn’t familiar with,
her usage of filler words such as “uh” and “ let me think” was largely increased. She
unconsciously used “em ... ” to prolong her reaction time. Sometimes she applied
embarrassing laughter to diffuse her awkwardness. What’s more, she even pulled out
her first language, Mandarin Chinese, to ask me to give her more time to think. In the
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cooperative principle, the maxim of quantity requires speakers (1) make the
contribution as informative as is required and (2) do not make contribution more
informative than is required (Hu, 2011). Clearly, the Chinese responses were not what
I expected in our conversation, in other words, Vivian provided more information than
she should do during our conversation. Her unconscious Chinese response is a
violation of Grice’ Maxim of quantity. The extra information , including the laughter,
the long-time pauses and the Mandarin responses, interferes with her responding
process and makes her answers harder to be understood. Another obvious violation of
Maxims occurred when Vivian turned down the request by lying. According to Grice’s
Maxim of quality, during the conversation, the speakers ought to make contributions
that are true. However, Vivian declined her classmate’s request of borrowing money
by lying that she needed that money for a book purchase. However, I would not treat
this special violation as a failed conversation. Instead, I believe it is a smart and
practical method to refuse others’ requests.
Overall, according to Grice’s Maxim principle and Brown and Levinson’s politeness
theory, Vivian illustrated her strong ability in pragmatics although she still has some
space for her improvement.
PART III: Assessment of Learner’s Stage of English Acquisition
Overall English Performance
Vivian has been learning English for approximately twenty years until now. That
is a long period. And the best thing for her English learning is that she grasped what
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Chomsky calls the critical period (or sensitive period) of language study. It refers that
“humans are genetically programmed to acquire certain kinds of knowledge and skill
at specific times in life. Beyond those 'critical periods', it is either difficult or
impossible to acquire those abilities” (Lightbown & Spada, 2013). As Vivian stated,
her English learning began at four years old. That relatively young start-age helped
her to acquire English well. Her performance in the entire interview showed her high
proficiency in English. No matter when she told personal experiences, or imaged
different scenarios, or argued about certain topics, she was able to express her ideas
fluently and clearly. Although there were some problems appeared in her speaking
and writing, none of them obviously interfered our understanding.
LAC and SOLOM
In order to comprehensively assess Vivian’s English abilities, I adopted two
theoretical chart, LAC and SOLOM, to evaluate her performances.
Based on the Language Acquisition Chart (See Appendix 2) I believe that Vivian
was in the high intermediate fluency or bridging academic English stage, which was
level 4 in the chart. It was difficult to count how many vocabularies she knew,
however, as an English major, Vivian successfully got the TEM-8 (Test for English
Major) certification which required 13,000 vocabulary-storage. In terms of her
performance during our interview, she was able to adjust her utterances depended on
different contexts. All the questions and requirements I put forward can be fully
understand by Vivian. Additionally, she adopted various sentences to express her ideas
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and some relatively hard vocabularies, such as “promising”, “reputation”, appeared in
her utterances. Furthermore, Vivian successfully imagined different situations and
predicted the potential possibilities in every scenario. When I asked her to make a
description, she was able to narrate the past event smoothly and logically. All of these
performances indicated that her overall English proficiency is at a high level.
In addition to the assessment in LAC, I will rank Vivian at grade 4 based on the
SOLOM Teacher Observation chart (See Appendix 3). Considering her
comprehension, Vivian was able to understand everyday conversations although
sometimes some necessary repetitions occurred during our interview. Besides, the
fluency should not be the problem of Vivian. Occasionally, she would pause or
prolong the vowels to search for correct expression but in most circumstance, she can
respond to my questions or requests with proper words without too much considering.
Vivian’s vocabulary storage enabled her to use terms to explain her thoughts.
However, when she taught me how to swim, she said “It is difficult to explain”. And
when I asked her the reason, she said “the terms”. in other words, the biggest obstacle
of her expression was the professional vocabularies. Vivian did not struggle with
pronunciation, she can pronounce most words correctly and her minor errors in
pronunciation did not interfere our understanding. As for her Grammar, most
sentences were organized based on correct grammatical rules. She occasionally insert
some phrases as supplements to her previous utterance. The insertion may not fully
follow the grammar requirement. Nevertheless, none of these errors obscured the core
meaning.
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PART IV. Specific Instructional Plans
Phonology
Vivian’s phonological problems are specific ones; I will recommend her to do
some particular activities to improve her phonological skills. Generally speaking, I
will suggest to Vivian to carefully listen to our interview recording. When she had a
natural conversation with me, she was more likely to ignore her problems. By
listening to the recording, she can establish her metalinguistic awareness. She could
better notice her phonological weaknesses by stepping back to review her speaking.
Then Vivian may discover the rules or pattern of her errors. What’s more, comparing
personal pronunciation with an official audio tape could be a useful way to help her.
Vivian can read a short passage and record them, then listen to the official tape, to
think the differences between her pronunciation and the standard one. Then she can
rehear her record and uses colorful pens to mark the errors she made then practice
them over and over again until she can naturally pronounce them correctly. In terms
of Vivian’s mistakes in /z/ , /s/ , /θ/ and /ð/, I will recommend her to practice these
four phonemes. Such as “sink & think”, “ sick & thick” and “closing & clothing”
(Full designed worksheet can be found in Appendix 4 ). After she practices them
carefully, she will better master these phonemes and next time she conducts them, she
will pronounce them with more caution. I believe that with careful and patient
practice, Vivian will master these phonological skills and perform better in the future.
Semantics
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Based on Graves’ four facets of instruction (Emily, 2018), Firstly, I will suggest
her to expose herself more into the academic speech environments. For example, she
can attend more professional lectures to hear others’ academic expressions. Moreover,
reading major-relevant scholar’s works will be helpful, too. Additionally, she can
write down some useful phrases and vocabularies herad from the lecture and try to use
them next time when she meets the similar topics. Secondly, I would like to
recommend her to find a institution, such as English Language Center and Writing
Studio, to seek for professional instruction on her academic speaking and writing.
Furthermore, I believes that the process of revising will be extremely helpful for her
improvement. After she finished her speaking or writing, she should turn back to
revise and polish her works. The revising process will help her realize her problems
and more carefully consider the word choices. In addition, the revising process will
assist her gradually build up metalinguistic skills since she needs to stand back to see
her own works.
Grammar
In terms of these areas where Vivian needs more practices, I have several
recommendations correspondingly. First of all, she can record her speech or listen to
our interview record and pay attention to her expressions on plurals. The more she can
aware the problem, the more likely she can solve it. Further more, writing down key
ideas on the paper and organizing them into logical order before speaking them out. If
time allows, writing down important information may help her have a more logical
speaking. As far as Vivian’s writing problems, I will suggest that first of all, making
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an outline before writing. . She can adjust the order of her statements or evidences to
better support her argument. By making outline, the writing would be better structured
and easier for readers to understand. It is a critical work to better organize structures
than just make surface-level changes related to word choice (Crosson & Lesaux,
2013). In addition, she needs more practice on transitional words or connectives.
These words make the writing more cohesive and the links between sentences and
paragraphs will be stronger.
Pragmatics
Vivian arrived at Coventry, a week ago. Pragmatics is crucial for her future life
and study in the Great Britain. Aiming at her problems and potential influencing
elements, I would give several recommendations. To begin with, I would advise
Vivian to continuously use English. The forms of English usage should not be limited,
such as watching American TV series or talking with native English speakers. In
addition, making and listening to self-recordings is also a vehicle to self-assessment.
After our interview, I sent our recording to Vivian and told her feel free to listen it.
While listening, she might notice her grammatical mistakes, deviations of
pronunciation and most importantly, her pragmatics. By evaluating the utterances of
herself, Vivian might better improve her pragmatic ability. The last thing I would like
to recommend to her is being a careful observer in life. Rose believed that pragmatics
is the use of appropriate language in a given communicative situations and three key
ideas were using language, changing language and follow rules (Emily, 2018). For the
first and last ideas, Vivian did good jobs. Thus, she need to pay attention to observe
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how others changed their language when encountered different situations. She can
accumulate language resources for different situation if she conduct more close
observation towards various scenarios during her daily life. For example, lending
notes to others may never occur to her in the past, but it may happen to one of her
friend. If she can pay attention to the conversation between her friend and the one
who wants the notes, she probably will have a better performance when the similar
situation happens to her. In shorts, the close observation could equip her with more
language resources and enable her to be more prepared to different kinds of situation
without showing excessive nervousness.
PART V: Critical Reflection
The conversations between Vivian and I happen a lot. During our undergraduate
years, we often practice our English abilities together. When we prepared our IELTS
and TOEFL exams, we helped each other to revise the short writing essays. Vivian
will point out my grammatical errors or some logical flaws and I will do the same
thing toward her writings. Additionally, we repeated some oral samples to each other
and found the pronunciation problems and gave recommendations. Our supports
toward each other helped us get satisfactory grades on IELTS and TOEFL and both of
us get enrolled into our expected universities. Nevertheless, even though we helped
each other long time a ago, I never though that I will critically analyze Vivian’s
English speaking and writing abilities. I promised to send her the analysis and
recommendations to her, thus she can better realize her strengths and weaknesses and
better develop her English ability. The analysis of different segments of Vivian’s
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speaking and writing not only benefits her, but also gives me a lot of insights.
By analyzing Vivian’s speaking and writing sample, I have deeper knowledge on
many language acquisition theories. First of all, Vivian’s performance made me
clearly realize that extra factors, such as starting age, learning environments,
interlocutors and living areas, will greatly influence the development of language. In
addition, some mispronounced words can be traced back to the difference between
Chinese IPA chart and the English IPA chart. Furthermore, the inadequate academic
vocabularies and professional terms will strongly interfere speaker’s expressions. In
additional, the emotion of speakers may hinder them fully use their pragmatic skills.
Last but not least, I realized that connectives play an extremely significant role in
students writing process.
After recognizing these issues, I believe that I can imply them into my future
teaching. My intended target audiences are Chinese middle school students. When I
assist them learning English, I will analyze their language samples by sections, just
like want I did to Vivian’s speaking and writing samples. By dividing students
performance into small pieces, I can better recognize students strengths and
weaknesses and assist them in more specific ways. Additionally, I will directly face
the influence brought by L1 and try to make use of students’ L1 to establish their
metalinguistic awareness. For example, I will explain the common pronunciation
errors happened in Chinese learners and tell them that they should not worry too much
about it. Then, I may introduce the differences between two IPA chart in Chinese and
English to enable them aware the problems they need to fix. By gradually build
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students metalinguistic skills, they can independently learn English when they study
alone and I think the independent study ability will highly contribute to their learning
process, not only in language learning, but also benefit to other subjects. In the end, I
will carefully view my students works and give them both appreciation and
suggestions to make them feel that their works are valued. Thus they may revise and
polish their works and develop their English ability better.
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Figure 3
Conversation Norms

Figure 4
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Figure 5
T-Chart

Figure 6
Tree-Map
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Figure 7
Mind-Map / Oral Argument Structure

Figure 8
Language Organizer / Sentence Starters
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Figure 9-1
Professional Feedback-1
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Figure 9-2
Professional Feedback-2
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Figure 10-1
Peer’s Feedback-1
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Figure 10-2
Peer’s Feedback-2

Figure 11
Teaching Record (Video Screenshot)

