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Abstract
This capstone consists of three major parts under the theme of teaching English as a second
language. In the first part, philosophy of teaching, I state the theories that I’ve learned and set as
the basement for my future English language teaching during the past two academic years at
Peabody College. I present the theories for Language acquisition and learning that influence me
the most heavily, theories about planning, instruction, and assessment that serve as the guidance
of my future teaching practice, and my beliefs about the standards for commitment and
professionalism to be a qualified English language teacher. In the second part, professional
knowledge, I presented and analyzed various forms of artifacts which reflect the professional
knowledge I’ve obtained and the abilities I’ve developed in domains of planning, instructing,
assessing, identity and context, language proficiency, learning, content, and commitment and
professionalism. In the third part, application to practice, I write about changes of my beliefs in
the about English language teaching during the past two academic years and the implications for
my future English language teaching that I’ve got by reviewing my academic learning and
teaching practicing experience.
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Philosophy of Teaching
Under the guidance of valid theories and principles, we can establish effective instruction in
second language teaching. Inspiration from these theories help us to think and act efficiently in
the process of planning, instructing, and assessing. My philosophy of teaching is based on the
combination of theories I’ve learned from reading materials and discussions in classes at
Peabody College and my observation and practicum experience in English as a second language
teaching settings.
Theories for language acquisition & learning
According to the Interactionist Theory of Vygotsky, language development is both
biological (nature) and social (nurture) (Vygotsky, L, 1978). Our language teaching activities are
supposed to comply with learners’ natural development sequence and the social language
environment. I believe that we need to take into account students’ individual characteristics
within the background of the community and the bigger language environment.
As Norton’s social cultural perspectives suggest, language learning is a social process that is
impacted by our interactions with others. And the instructional goal of language teaching is to
have students develop the language skills that allow full participation in the community of
speakers (Norton. B & Christie. F, 1999). I think that as second language teachers, we are
supposed to create multiple opportunities for our students to work in cooperation with others and
use the target language in meaningful communications for authentic objectives.
In addition to opportunities for authentic language use, we need to pay attention to the
language learning characteristics of different individual students. As Krashen’s input hypothesis
indicates, there is natural order in language acquisition in which some grammatical structures are
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learned before others. Prior knowledge has central role in second language performance
(Krashen. S. D, 1985). So we should carefully arrange the sequence of language knowledge we
provide for students. We need to provide them comprehensible input to enable them move to a
higher level of target language proficiency naturally. Affective elements such as personality and
level of anxiety also influence the efficiency of second language learning. So we also need to
choose materials which can meet students’ interest and personal needs in our teaching activities.
In addition, the special role that students’ prior knowledge plays in their second language
acquisition should not be ignored. Cummins’ theory of bilingualism and cognition suggests that
Cognition and knowledge of L1 provides a firm foundation for L2 acquisition, termed ‘common
underlying proficiency (CUP). First language and second language have a shared foundation.
Students’ first language proficiency contributes to learning and to second language development.
Therefore, first language interaction facilitates L2 participation (Cummins. J, 1980). Krashen
also indicated that shift happens between languages (Vygotsky, L, 1978). Students’ first
language indeed influences their second language acquisition. But the influence can be either
positive or negative. As teachers, we are supposed to pay enough attention to students’ first
language as an important part of their previous knowledge. We can create proper scaffolds and
settings to strengthen the positive transfers from students’ first language and reduce negative
transfers from their first language.
Planning & classroom instruction
Planning. In the process of planning for instruction, I regard students’ funds of knowledge
as one of the most important features of content and regard backward design as one of the most
efficient methods of planning.
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The term "funds of knowledge" refers to “historically accumulated and culturally developed
bodies of knowledge and skills essential for household or individual functioning and well-being”
(Moll, L. C., Amanti, C., Neff, D., & Gonzalez, N. 1992, P134 ). Learning about students’ funds
of knowledge is an essential part of our planning for teaching, enabling us to design instructions
and tasks based on students’ interests, cultural background, life experience, and previous
knowledge accumulation. In this process, we can also build comprehensive understanding about
learners’ identities and investment, which can inform their language-learning motivation and our
pedagogies. Then we can get students engaged efficiently, estimate their potential strengths and
weaknesses in learning processes. Among all the parts of students’ funds of knowledge, their
proficiency in their first language is relatively remarkable. Students’ first language proficiency
contributes to learning and to second language development. As teachers, knowing some
characteristics of students’ first languages and our students’ proficiency of their first languages
enable us to leverage students’ acquired language learning strategies and sense of language
system in our future teaching activities. To learn about students’ funds of knowledge, we can
leverage different kinds of methods such as home visits, community literacy excursions, parentteacher conferences, and so on.
After obtaining a comprehensive understanding of our students, we can use backward
design to plan for out instructions and classroom activities. Good design is not so much about
gaining discrete technical skills as it is about learning to be more thoughtful and specific about
our purposes and what they imply. (Wiggins& McTighe, 2005) When planning for instructions,
we are supposed to definite the purpose and objectives of our instructional activities in advance
and design instructions and tasks under the guidance of the purpose and objectives. First of all,
we need to identify desired results by considering goals, examining established content standards
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(national, state, district), and reviewing curriculum expectations. Then, we can determine
acceptable evidence according to the desired results. We can "think like an assessor" before
designing specific units and lessons, and thus to consider up front how they will determine if
students have attained the desired understandings. After that, we began planning learning
experiences and instructions (Wiggins & McTighe, 2005, P11).
Instruction. After efficient planning, we can enact meaningful classroom instruction. In
classroom instruction, I support a communicative language teaching approach, which highlights
the fundamentally communicative properties of language, and is characterized by authenticity,
real-world simulation, and meaningful tasks (Brown, 1994). In a communicative language
teaching class, we are supposed to provide students large amounts of comprehensible input and
create plentiful opportunities for students to interact with each other in English for authentic and
meaningful objectives. As Krashen stated, knowledge of a second language is acquired through
exposure to comprehensible input. Through interacting with each other for authentic objectives,
students can acquire language skills naturally.
In the process of communicative language teaching, it’s necessary to provide proper
scaffolding for students. The zone of proximal development (ZPD) is the
difference between what a learner can do without help and what he or she cannot do (Vygotsky,
L, 1987). As teachers, we should act as facilitators in students’ learning process and help them to
make as much progress as possible in the zone of proximal development. As for the ways of
scaffolding, we can teach students strategies for different kinds of tasks such as academic
reading, formal presentation, and group discussions. We can also scaffold students by helping
them build the connection between what they are learning and their funds of knowledge which
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we’ve learned in the planning process. Providing students different kinds of additional materials
such as graphs, illustrations, and related texts are also helpful.
Assessment
Language testing is a procedure for gathering evidence of general or specific language
abilities from performance on tasks designed to provide a basis for predictions about an
individual's use of those abilities in real world contexts (McNamara, 2006, P15). I advocate to
combine standardized assessments with performance-based assessments.
Standardized assessments provide readily available products and are easily administered to
large groups. They usually have streamlined scoring and reporting procedures, and have been
previously validated with repeated use. But standardized tests sometimes have test biases, and
indirect testing may not elicit a good sample of performance. Therefore, it’s necessary to
combine standardized tests with performance-based assessments. Performance-based
assessments involve test takers in the performance of tasks that are "as authentic as possible"
and that are "rated by qualified judges" (Brown, 1994). They are proper alternatives for
standardized tests which could make up the disadvantages of standardized tests. To organize
performance-based assessments in our teaching process, we need to establish comprehensive and
meaningful rubrics for assessments. Different from standardized tests, we can use various forms
of activities to assess our students’ learning. For example, we can use dialogue-journals,
conferences, and interviews to assess students continuously in an active way. Self- and peerassessments provide us an understanding about students’ performance from different
perspectives. Finally, portfolios are a good tool for us to record students’ progress and observe
students’ language learning in a dynamic way.
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Commitment & professionalism
In addition to specific theories and principles in different aspects of language teaching, as
teachers, we should also keep a positive attitude and active habits in our teaching career. Attitude
and personalities of a teacher can influence students’ learning experience heavily. First of all, we
should be open and welcome the diversity of students in our classes. We should respect and
value the differences our students bring into classes caused by different cultural backgrounds,
personal life experiences, and education experiences. When going along with students, we
should focus more on their advantages and progress and encourage them to overcome challenges
in the learning process. In addition to this, proper expectations based on empirical evidence for
different students is important too.
As for the professional field, it’s of great importance to keep an active habit in learning new
knowledge about language teaching, updating our understandings about language teaching on the
basis of professional knowledge learning and teaching experience, and improve our teaching
skills constantly. The language teaching field is tightly connected with the social, political,
cultural, and economic environment of the whole society. New political acts, new economic
situations, and new cultural trends can all influence our students and their attitude towards
learning a second language. As teachers, we should never limit our focus in the classroom and
school. Instead, we need to build our teaching knowledge and skills within the bigger
background of the whole society. Only in this way, we can keep our classes active and
meaningful for our students.

10
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TESOL Standards
Domain: Planning
Artifact A: Three lesson plans within theme “pottery culture” for grade 2-3 high school students
in China in out of school English language programs
Learners and learning. These lesson plans are designed for high school students in China.
All the three lesson plans were created based on the students’ funds of knowledge and their
English language proficiency in different aspects, as well as their skills in first language which
could be leveraged to facilitate learning a second language.
Compared to younger students, this group of students has acquired larger amounts of
vocabulary and grammar knowledge. In addition, their reading abilities in their first language
(Mandarin) are quite mature. They’ve been taught the skills to do reading in different genres in
Mandarin since their primary school years. However, in English reading, they haven’t mastered
enough skills to deal with complicated texts. When they encounter a reading passage with a lot
of new words and some complicated sentence structures, students are likely to feel stressed and
anxious. However, based on their English language proficiency level, if they are taught more
strategies to analyze the challenging texts, not only will they successfully understand the texts
thoroughly, but they will also learn new vocabulary and grammar knowledge from the texts. So,
I chose a reading passage from the TOEFL test for the students. This reading material is
challenging, but they’re capable of reading it with proper strategies.
The learning environment. As Norton’s social cultural perspectives suggest, language
learning is a social process that is impacted by our interactions with others. (Norton. B &
Christie. F, 1999). In this planning

process, I analyzed the learning environment of my students

carefully and leveraged the advantages of their learning environment which provided them
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plentiful opportunities for interactions with others in English. The students are in a special
English learning environment. They spend part of their time going to public schools in China and
taking classes together with other students who plan to take the university-entrance exam in
China. At the same time, they spend a large amount of time in the out-of-school English
language program. In this program, they take English language classes, get English language
tutoring to prepare for the TOEFL and SAT test, and apply for colleges and universities in the
United States. The English language program aims to help them prepare well for future daily life
and further education in the United States. So compared with other high school students in
China, these students are immersed in a more active environment for English language learning.
They are supported to spend more time in English language learning and have more time and
energy to participate in different English language activities, which is beneficial for interactive
English learning and using.
Curriculum. From the perspective of backward design method, “a good design is not so
much about gaining a few technical skills as it is about learning to be more thoughtful and
specific about our purposes and what they imply” (Wiggins & McTighe, 2005). So I took
students’ personal learning objectives and the final objectives of their curriculum in to
consideration in the planning process. All the students in this program take English classes for
different skills including listening, speaking, reading, and writing. Currently, the major aim is to
help them get better performances in TOEFL and SAT tests and get prepared for daily life and
academic learning in the United States. The materials used in the lesson plans are from TOEFL
tests and English websites. The objectives of these lesson plans fit into the major aim of the
students’ lessons in the program. Students can also practice and improve language skills which
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could facilitate their participation into life and study in an English speaking environment in the
future.
Assessment. Standardized tests require specific blocks of time and sometimes have test
biases. It’s more practical and meaningful to use different forms of performance-based
assessment in ongoing classroom activities. Performance- based assessment is used through
different tasks and activities in these plans. In the first class, students’ mastery of the reading
skills could be assessed by the reading exercise questions and the observation of their classroom
actions. In the second and third lessons, students’ learning could be assessed by their writing
passages and the presentations for their group projects, which are more productive, active, and
engaging.
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Domain: Instructing
Artifact B: Three video clips of lessons for adult English language learners in the ESL program
of Belmont Church
My artifact for instructing focuses on a different group of English language learner than the
artifact for planning does. But the principles about leveraging students funds of knowledge and
considering about students’ objectives of language learning still play an important role in my
classroom instructions.
Learners and learning. I gave these three lessons in a classroom for adult learners at a
novice level of English language proficiency. There were around 20 students from many
different countries such as China, Mexico, and Vietnam in the classroom. To better leverage
students’ funds of knowledge in my instruction, I learned a lot about students’ English language
learning experiences, learning objectives, and the characteristics of their first languages.
Most of the students lived in communities with primarily speakers of their first languages
and usually used their first languages to communicate with their family members and friends in
their daily life. They took a three-hour English lesson on every Tuesday and Thursday at ESL of
Belmont, mainly to gain general oral English abilities for daily life. In addition, the lessons on
Tuesdays Thursdays were nearly the only time that they got intensive English input and made
English output. As a result, they showed characteristics in their learning process that were quite
different from those of children in public schools and adult learners in some academic and
professional settings. They had clear but not urgent objectives for English language learning.
They were active and principled in classes, but didn’t spend much time on English learning after
classes. To help them achieve the objectives for English language learning, I tried my best to
motivate students to use English in interactions in all the three lessons. I also tried to inspire
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them to extend some of the classroom activities into their daily life activities such as school
registration, which can be connected with their funds of knowledge and life experience.
The learning environment. I learned about the environment of the ESL classroom through
observation, talks with teachers and students, and the official website. The ESL program for
adults at Belmont United Methodist Church has been established for nearly forty years to meet
the language need of the city’s growing immigrant community. Belmont United Methodist
Church generously provides space for classes and the program has been supporting hundreds of
English language learners.
Founders of Belmont ESL believe that learning English changes people’s lives. Over the
years, many students have gone on to get their GEDs, pursue higher education, get better jobs and
receive their US citizenship. More importantly, students become friends with people from other
lands and other faiths, and, in the process, discover that we are all much more alike than we are
different.
In a communicative language teaching class, we are supposed to provide students large
amounts of comprehensible input, create plentiful opportunities for students to interact with each
other in English for authentic and meaningful objectives (Brown, 1994). The relaxing and open
environment of the ESL program inspired me a lot. In my lessons, I tried to make my instruction
more attractive to the students by using different kinds of games which enabled them to use English
for authentic objectives such as filling out registration forms for their kids. I carefully controlled
the complexity and difficulty level of my instructional language use to help students access the
instructional activities.
Curriculum. The curriculum of the ESL program was systematic but also flexible. In my
classroom, my mentor teacher built her lessons based on the textbook “Side by Side”. In the
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book, every unit focused on one theme, such as food and travel, and several grammatical points.
The characteristics of the curriculum also reflected the objectives of students’ languge learning—
developing their ability for daily English communications. Under the guidance of backwarddesign methods, I set the objectives of my students as the start point when planning specific
instructions. I synthesized several grammatical points which students had learned in previous
lessons in each lesson and connected these points by the same theme. For example, my third
lesson was after the Thanksgiving break. So I designed several tasks for the Thanksgiving dinner
which included grammatical points such as comparative adjectives, superlative adjectives, and
past tense. The language knowledge and skills that students practiced in these tasks could easily
be used in their daily communication.
Assessment. Since the students in my classroom learned English mainly for daily use,
standardized assessments were rarely used in the classroom. In my lessons, I used some
interactive tasks to assess students’ English language acquisition in the lessons. For example, in
the second lesson, I designed a game for students to guess the correct comparative adjectives in
blanks. As they played the game, I walked around the classroom and observed their performance.
I paid attention to their use of specific adjectives and sentence structures. This kind of
informative assessments were used in my third lesson. These performance-based assessments
provided me a dynamic understanding of my students’ learning process which could better
support my future interactions with these students and provided appropriate support for them.
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Domain: Content
Artifact C: The worksheets of my lesson “ Thanksgiving”
During my practicum at ESL of Belmont church, I gradually learned to make the content of
my lessons meet my students’ needs. The four pages of worksheets were used in my last
independent lesson during my practicum which is the content of one of the three video clips
included in Artifact B in the domain of instructing. The worksheets work for the instructions.
And the principles and theories guiding the content are consistent with the principles for
instructing.
Learners and learning. When planning for instructions, we are supposed to define the
purpose and objectives of our instructional activities in advance and design instructions and tasks
under the guidance of the purpose and objectives (Wiggins& McTighe, 2005). My students in the
ESL classroom learned English mainly for daily oral communication. This lesson was given after
the Thanksgiving break. So I naturally chose some grammatical points and expressions that
students had learned in the semester and put them into tasks under the theme of a Thanksgiving
dinner. The three major tasks were all about expressions students may need to use in their daily
conversation. In addition, the first task focused on both reading and speaking skills. The task for
the speaking exercise was based on the first task. And then the second and third tasks provided
students a lot of opportunities to exercise expressions about positions and foods. All the tasks in
this lesson enabled students to practice comparison adjectives, adjectives for positions, and food
vocabulary, which are all frequently used in daily communication. They also enabled students to
practice expressive and receptive skills.
In the process of communicative language teaching, it’s necessary to provide proper
scaffolding for students. The zone of proximal development (ZPD) is the
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difference between what a learner can do without help and what he or she cannot do. As
teachers, we should act as facilitators in students’ learning process and help them to improve
beyond the zone of proximal development. Since my students were at the novice level, I put a lot
of pictures and simple word lists into the worksheets, which scaffolded students efficiently
during the lesson.
The learning environment. I also used different strategies to create a supportive
environment for the lesson. Since the content of this lesson included a lot of interactive tasks, I
divided students into pairs and encouraged them to work actively with their partners. During the
lesson, I walked around the classroom and got engaged in some of their pair work. To meet the
needs of students with different proficiency level, students finished tasks earlier were welcomed
to move to later tasks.
Curriculum. The grammatical points included in the content of this lesson were all picked
from what students had learned in earlier weeks. This lesson provided a good opportunity for
students to review what they’ve learned and helped them build connections between the content
of earlier lessons.
Assessment. In this lesson, students’ performance could easily be assessed by what they’ve
written on their worksheets. For example, in the first task, the sentences students made in the
second part could easily reflect the students’ acquisition of comparative adjectives.
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Domain: Assessing
Artifact D: An Analysis of assessments on Monstserrat Almillo.
This analysis is my project for the assessment of English language learners class. During
my practicum for this class in an adult ESL classroom, I invited a student Monstserrat Almillo to
be my participant and used different assessment tools to understand her English language
proficiency level and abilities to use English language in a specific content area. I chose
assessment tools and materials for Monstserrat according to her personal language learning
experience, the curriculum and general learning environment of her ESL program. The
information that I collected for classroom instructions also supported me in the assessing
process.
Learners and learning. My participant, Monstserrat, is a 28-year-old woman who came to
the United States from Mexico City at the age of thirteen. She is now a student in Level 3
classroom at the ESL of Belmont Church in Nashville. Although she has been in America for
nearly fifteen years, she still needs assistance to develop her English language proficiency. After
the placement test of ESL at Belmont, she was suggested to begin at level 4 or level 5 classes,
but Monstserrat finally deicided to start her learning at ESL from level 3. It’s often the history of
prior experiences, prior schooling, and prior learning that unlocks classroom adaptations and
instructional accommodations necessary for ensuring student success. For this reason, it was
necessary to build a comprehensive understanding of her cultural and linguistic background to
better support her English language acquisition and learning.
The learning environment. When I observed the classes given by my mentor teacher and
produced my instructions in Monstserrat’s classroom, I gradually built a comprehensive
understanding of the ESL program at Belmont Church. On the basis of the open and active
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language teaching and leaning style, students in this program were enabled to learn English in a
comfortable and encouraging environment. The style of this kind of learning environment
motivated me to choose materials and tools that could put pressure on the student as little as
possible. I organized my assessments in a casual way and used the combination of standardized
assessment tools and alternative assessment tools to make the students feel relaxed.
Curriculum. Language testing is a procedure for gathering evidence of general or specific
language abilities from a student’s performance on tasks designed to provide a basis for
predictions about an individual's use of those abilities in real world contexts (McNamara, 2006).
I chose proper assessment tools and materials on the basis of the curriculum of ESL of Belmont
to assess specific knowldge and skills Montserrat learned in the classes and to provided feedback
which could help to improve her future English learning activities.
In Monstserrat’s classroom, the teacher, Cleatus, had been working at ESL of Belmont for
more than ten years since she retired from a public school in Nashville. She values students’
diverse cultural and language background and is willing to welcome elements from their
homeland culture. But her attitude toward language use in classroom is influenced by students’
English language learning situation. She knows that most of the students in grade three
classroom rarely use oral English outside the classroom. They spend most of their time in their
own community where they can use their first languages in communications. Some students even
spend less than three hours in English language learning outside the ESL classroom. So, Cleatus
require all the students to use only English in the classroom, motivating students to produce as
much English language output as possible. She even intentionally arranges students from
different countries to sit next to each other to avoid students’ dependence on their first languages
in classroom communications. Although Cleatus’s principle of language use in the classroom

CAPSTONE EFL PORTFOLIO

20

seems unwelcoming for first language use, it’s reasonable because of students’ language use and
learning situations.
This assessment project was welcomed by Monstserrat and her teacher and it helped
Monstserrat perform better in her classes.
Assessment. In this assessment project, I used a combination of standardized assessments
and performance-based assessments to analyze Monstserrat’s English language proficiency.
Standardized assessments are readily available products and are easily administered to large
groups. They usually have streamlined scoring and reporting procedure. I used WoodcockMunoz Language Survey, which is a widely used standardized English assessement tool, to
assess Montserrat’s overall English language ability. From this assessment, I found the age
equation and grade equation of Monstserrat’s English language ability.
But standardized tests sometimes have test biases, and indirect testing may not elicit a good
sample of performance. It’s necessary to combine standardized tests with performance-based
assessments. Performance-based assessments involve test takers in the performance of tasks that
are "as authentic as possible" and that are "rated by qualified judges" (Brown, 1994). To obtain a
comprehensive understanding of Monstserrat’s English language ability, I used SOLOM to
assess her oral English language proficiency at both the beginning and the ending of the
semester. By comparing the results of the assessments, I found the level that she was in and
observed progress she had made in the semester. And I used 6-trait scoring rubric to analyze her
writing passages, which enabled me to figure out her weaknesses in writing and inspired me to
suggest additional assistance that could be provide for her in the future. By combining the results
of all these assessments together, I made a systematic instructional and assessment plan for
Monstserrat’s English language learning in the next semester.
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Domain: Identity and Context & Domain: Learning
Artifact E: Local literacy project report, laws and policy paper, and school investigation report
Artifact F: The report of a case study: Exploring the Components of Language Acquisition of
Zihan Wang through a Theoretical and Analytical Framework
A comprehensive understanding of students’ identities, their learning contexts, and the
general features of their learning processes contributes to the planning, instructing, and assessing
processes. Learning about students’ identities and their learning contexts is a good opportunity to
have insight into students’ funds of knowledge and language learning objectives which support
us effectively in the process of planning. Focusing on the general features of students’ learning
process enables us to set up proper expectations for students in classroom instructions and
choose proper tools and materials to assess students’ language learning outcomes.
In my local literacy project, I learned a lot about English language learners in the Chinese
community in Nashville. From my interview with several parents in the community, I learned
that English language learners in this community were eager to adapt to the new cultural and
language environment after arriving in America. Parents of the students in this community also
paid intensive attention to their children’s education. They still maintained the link with their
hometown culture through cultural activities in community and some daily use of Mandarin
within families. At the same time, they established an open and active attitude towards the new
culture and language in Nashville. These features of their identity and learning context enabled
us, as teachers, to support students’ language learning by leveraging the cultural element from
their homeland and building tight connections with their families and communities. For these
students, their funds of knowledge, especially the part about the different culture they had
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experienced, could be motivated in classes easily. And the cooperation with their families could
help to support students’ English language learning in different kinds of settings.
When writing the laws and policy paper and investigating in a classroom for ELLs ar J.E.
Moss, I obtained a better understanding of the English language learning context of ELLs in
Nashville. By reviewing the laws and policies related to English language learners in different
historical period, I realized that the English-only policy has been dominant in a long period of
time. But the importance of bilingualism has been indicated in recent years. And an increasing
amount of laws and policies require schools and teachers to provide support for students from
minority groups. The understanding of laws and policies informed me that it’s necessary to
provide additional support for ELL students. And in the process of supporting these students, we
can search for more support from related organizations. My observation in the ELL classroom of
J.E Moss provided me more detailed and vivid knowledge about ELL language learning context
in Nashville. In the classroom, students naturally used only English in their communications. At
the same time, the teachers showed great respect to their homeland cultures and languages. For
example, in the world map in the classroom, all the original countries of students were marked.
Teachers also used topics related to students’ homelands in classroom discussions. The actions of
teachers at J.E Moss inspired me to build an open and welcoming language learning environment
for my students in the future. We can show respect to students’ identities and leverage students’
funds of knowledge through both substantial materials and some general communicating styles
and strategies.
In addition to the general contexts and students’ identities, knowledge about students’
language learning process is of great importance as well. I did a case study on Zihan Wang, a
middle school students in China. In the case study, I analyzed features of her English language
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learning process by doing interviews with her and analyzing her proficiency of both receptive
and productive English language. Based on my own knowledge and personal experience about
English learning environment in public school in China, as well as my interviews with Zihan, I
learned that the general environment of English language learning for her was supportive.
English is one of the most important subjects in the education system in China. Zihan’s parents
also supported her effectively by providing her accesses to different language programs and
materials. But the unbalance between reading and listening, between speaking and writing in
language learning contexts made some negative influence on Zihan’s English proficiency as
well. As Norton’s social cultural perspectives suggest, language learning is a social process that
is impacted by our interactions with others. And the instructional goal of language teaching is to
have students develop the language skills that allow full participation in the community of
speakers (Norton. B & Christie. F, 1999). So in the recommendation part for this project, I
suggested Zihan to spend more time on aspects of speaking and listening. Her weakness in these
aspects currently limited her ability to full participation in English language communication. I
also provided some resources and strategies for her to improve her skills in these aspects.
As for her individual learning process, I built a comprehensive understanding of it by
analyzing her English language use of both oral and written English. As a English language
learner, Zihan was creative and always willing to explore more. In her writing passages, she was
willing to try vocabulary and sentence structures which were still challenging for her. And she
also learned Japanese as another second language in her spare time. These feature of her
language learning process inspired me to provide her accesses to more diverse and inspiring
English language medias. And the recommendation part of the project report, I encouraged her to
keep the creative language learning style. But Zihan was also a careless student at the same time.
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In the recording of her oral story telling and her writing passages, there were many tiny
grammatical an spelling errors. When I discussed about those mistakes with Zihan, she could
easily corrected by herself. So I suggested her to spend more time on reviewing and selfevaluation in her English language learning and using process.
From the Local literacy project report, laws and policy paper, school investigation report
and the case study, I learned to support students on the basis of a comprehensive understanding
of their identities, their language learning features, and the general language learning context.
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Domain: Language Proficiency
In my opinion, a qualified second language teacher is supposed to reach a relatively high
level of the target language proficiency, including both daily oral language and academic
language. To be a better English language teacher, I’ve been improving both my oral and
academic English language proficiency. In addition to the language proficiency, a
comprehensive understanding of the target language system is also of great importance. Speakers
of English don’t need to analyze the grammatical rules when they use the language. But as
teachers for ELLs, we need to have the capacity of analyzing English language from a systematic
perspective so that we can better help students acquire the language. Furthermore, a good
English language teacher should always keep an open and active attitude to English language
itself. Language is dynamic and keeps changing all the time. As teachers, we are supposed to
update our understanding of the language all the time.
In the first aspect—English language proficiency, I scored 103 in the TOEFL test and 322
in the GRE test. Currently, I do better in aspects of reading and writing than listening and
speaking, and I’ll keep improving my ability in different aspects. I started learning English in my
primary school. After more than ten years of English language learning in school, I’m confident
with my academic language. Since I took my masters program in the U.S, I’ve used English
frequently in my daily life with professors, classmates, and friends, which has helped me
improve my daily English communication now. My personal experience of learning and
acquiring English as a second language can also help me better understand and assist my
students in the future.
In the second aspect—a comprehensive understanding of English language system, I’ve
gradually learned to analyze grammatical rules behind discourses and help students master
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specific grammatical rules in an inductive way. For example, when I taught student simple past
tense in my practicum classroom, I provided students sentences for different situations in simple
past tense as well as some sentences in simple present tense as comparison. Then, I motivated
students to notice the difference. After they built a general understanding on simple past tense, I
provided them the rules of use of simple past tense and different types of verbs in simple past
tense.
In the third aspect—an open and active attitude toward English language, I’ve been
updating my knowledge of English language by reading articles in current magazines and books,
watching movies, and reading articles about the development of English language. Languages
are always changing. To be a qualified English language teacher, I always remind myself to be
familiar with changes and different styles of English language.
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Domain: Commitment and Professionalism
To be a qualified English language teacher, it’s necessary to improve not only our
professional skills but also our skills of going along with students and other members in the
community. We are supposed to provide support for students in the aspect of English language
learning as well as aspects of emotional and mental health and social development.
I worked in an English language school in China during my gap year. At that time, all of my
students were high school teenagers who planned to apply for American colleges and
universities. I made detailed individual learning plans for each student every week, chose
specialized listening, speaking, reading, and writing lessons for them, and tutored them after
lessons. Although I was not experienced then, I kept improving my professional knowledge. My
students did a lot of exercises for TOEFL and SAT tests. So I analyzed reading passaged in in
these tests carefully for them and help them modify their writing passages sentence by sentence.
During my time working there, several of my students made great progress in their tests. At the
same time, I also helped to organize activities such as English debate and English singing
competition for students in the school. In addition, I kept in touch with parents of the students,
provided them feedback of students’ learning, and learned about students’ English learning
experiences out of school from them. Furthermore, I also helped students with some emotional
problems in their school life. When I left the school after the gap year, I had already developed
strong relationships with my students and I’ve kept in touch with them since them.
I did my practicum in ESL at Belmont Church as a teaching assistant last semester. In my
classroom, there were 23 students from nearly 10 different countries. I had a great cooperation
with my mentor teacher Cleatus during my practicum there. Before every class, I discussed with
Cleatus about the tasks in classes. During the class, I helped students with tasks patiently. Our
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classes were for students at a novice level of English language proficiency. Several students
always needed additional assistance in classroom activities. So I always intentionally provided
them additional scaffolds such as word sheets for writing or speaking. When I finished my
practicum, my mentor teacher and students appreciated my work there.
From my experience in the English language school in China and in the ESL of Belmont
Church in the US, I gradually learned to leverage the knowledge I’ve learned in classes in
practical classroom settings. And I also learned positive attitude in teaching which enabled me to
deal with problems in practical teaching activities from my colleagues and my mentor teacher.
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Application to practice
Changes on teaching philosophy
By looking back on my teaching philosophy in the first semester of my mater program, I
feel that my beliefs and understandings of English language teaching have been changed and
extended by my learning and practicum experience in the ELL program.
At the end of the first academic year, I focused mainly on the relationship between students’
first language ability and their second language acquisition and how to leverage students’ first
language efficiently in our instructions and classroom activities in my teaching philosophy
passage. At that time, I believed that we were supposed to use students’ first language
knowledge as much has possible and I focused mainly on the positive influences that students’
use of first language brought to their second language learning.
As I participated in the real classroom instructions and activities in Cleatus’s classroom in
ESL at Belmont during me second academic year, I learned that the amount and extent of using
students’ first language should depend on the specific language learning situation and needs of
our students. Adult students in Cleatus’s classroom were from different countries and nearly all
of them had reached a relatively high proficiency level of their first language. But currently, their
over dependence on their first languages indeed hindered their English language learning.
Although they lived in America, most of them used their first languages with their family
members and friends in their communities. The six hours in the ESL classroom were the only
time they used English. Cleatus regarded using English in communication as one of the most
important parts of English language learning. So she required students to use English only in the
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classroom. Taking students’ English learning needs and situation into consideration, this kind of
English only requirement was reasonable.
Although Cleatus limited students’ use of their first languages in classroom, she showed
great respect to their homeland culture and valued students’ funds of knowledge. She sometimes
discussed items from students’ homeland culture in classroom activities. And when there was
some big news in students’ homeland areas, she was likely to discuss about the news with all the
students.
Cleatus’s instructions and classroom activities inspired me to look at students’ funds of
knowledge and their first languages from a more realistic perspective. Rather than over
dependence on them, we are supposed to leverage them to achieve our instructional goals.
Implications for future teaching activities
Strengths to keep. As a supporter of communicative language teaching and task-based learning,
I’ve tried my best to leverage different types of meaningful tasks in my lessons to provide students
opportunities to do interact with each other with authentic objectives in English. By reviewing the
videos of the my lessons and my analyses, I observed several strengths of my instructions and hope
to keep them in my future English language teaching.
First of all, I have developed various ways to scaffold students’ understanding. In my first
independent class, actually I didn’t do a good job in providing scaffolds. At that time, I chose a
song about the theme of the lesson from Youtube and choose some words in the lyrics to be
blanks. Since the words were just simple foods, I only changed the pace of the video to scaffold
students’ understanding and working on the blanks. But for my students who were at a very
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limited proficiency level, the task was too demanding. The difficulty of figuring the words in
blanks hindered students from deep engagement into the song.
This situation inspired me a lot when I prepared tasks and materials for my second and third
lessons. In lesson 2 and lesson 3, I used more diverse ways to scaffold students. For example, in
lesson 2, when I provided students the task for comparative adjectives, I helped students in two
different ways. On the work sheet, I added a lot of pictures of the items they needed to compare
in the sentences to help understand. To help students finish the task smoothly, I printed a list of
adjectives then could use in the task. When students felt difficult finding words to put in blanks,
they could turn to the back of the work sheet for help. With these scaffolds, students’
engagement in this lesson was much better than in the first lesson.
Secondly, I provided students plentiful opportunities for meaningful interactions. As Brown
indicated, Communicative Language Teaching highlights the fundamentally communicative
properties of language, and classrooms should be characterized by authenticity, real-world
simulation, and meaningful tasks. (Douglas, B, 1994) From the first lesson to the third lesson, I
gradually provided students more space and time to have meaningful interactions with their
peers.
In my first lesson, the first part was teacher-centered. Students only provided single-word
out put about the words in blanks and the categories of the words. By the third lesson, students
engaged in several different kinds of interactions in all parts of the lesson. In the first part, they
compared the guests at Thanksgiving dinner. In the second part, they asked and answered each
other’s questions about the seats of the guests. And in the final part, they utilized far more
interactions to win the bingo game of Thanksgiving dishes. Both the diversity and the amount of

CAPSTONE EFL PORTFOLIO

32

interactions increased from the first lesson to the third lesson. And more diverse tasks for
interactions indeed got students more engaged.
Thirdly, I learned to synthesize different dimensions of English language ability. All the
four dimensions of English language ability—listening, speaking, writing, and speaking are of
great importance in students’ language proficiency development.
In my first class, I focused mainly on listening and speaking. I played the video of a song to
the students but didn’t pay enough attention to leading students to read the texts in advance. If I
had done so, the listening part could be much easier for students. In the third lesson, improved
my consideration of different dimensions in one task. For example, in the first part of comparing
the guests, I began by providing some sentences of comparisons between male guests. They read
the sentences and talked with each other about who the guests were according to the sentences.
Then, they needed to write their own comparisons between female guests and talked with their
partners about their comparisons. In this task, students exercised the reading, writing, and
speaking skills. And the reading part made it easier for students to do the writing part.
Finally, I increased my ability to give active and flexible responses to student discourse. In
my second lesson, in the warm-up discussion part, I talked with students about the comparisons
between their own countries and America. As students shared their observations, I wrote their
ideas on the white board to share with the whole class and responded to their ideas immediately
after their sharing. And as students did the tasks, I walked around the classroom to provide
responsive assistance when requested and joined in some of their partner work to inspire them.
Weaknesses and alternative possibilities. Besides the strengths to keep, I find that I still have a
lot of weaknesses which call for more work and reflections in the future. When conducting
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specific instructions, I still need to improve my skills such as modeling tasks for students and
scaffolding students in classroom activities.
Firstly, I would like to improve my ability to model tasks in a more flexible way. From the
first lesson to the third lesson, the problem of modeling continued. In the second part of the first
lesson, when modeling the shopping list, I didn’t model the task in a communicative way, even
though I had invited my mentor teacher Cleatus to cooperate with me in modeling. As a result,
when students did the task, I found some of them just read their shopping list to their partners
instead of sharing it in a question-and-answer form, which could have been much more
interactive. This kind of problem inspired me to think about more flexible ways of modeling. In
my micro-analysis of the second lesson, I recognized the problem that students sometimes just
made single word outputs instead of whole-sentence output that I expected. Then, students’
exercise on the task was not meaningful enough. Modeling tasks in a more flexible way could
help to solve this problem as well.
To model tasks in a more flexible way, I think the first step in to provide modeling in a
communicative way. Rather than only modeling how we are supposed to do the task, it’s also
important to add some explanations to the actions in the modeling actions at the same time. For
example, when I model for students how to share the shopping list, as Cleatus answers me: “ I’m
going to get a bunch of carrots because I’m going to make some fruit salad,” rather than simply
moving to the next question-and-answer round, it would have been better to explain the intention
of making this kind of answer. I could have told the students: “We hear that Cleatus wants to buy
some carrots. The amount is a bunch, and the reason is that she wants to make some salad. So in
our own answers, we should also include this kind of information.” Furthermore, it’s also
important to show some wrong ways of doing the task that student may use. For example, when
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modeling the bingo game for food in lesson 3, we can have a round of modeling like: “What
would you like to eat?—‘Apple pie.’ Guys please notice that it’s wrong to use only the word to
answer. We should always use complete sentence and the answer here should be ‘I’d like to have
a piece of apple pie’.” By telling students to avoid some potentially wrong ways of doing the
tasks, we can improve the quality of their practice. In the future, I’ll keep thinking about how to
include more flexible ways for modeling.
Secondly, I would like to improve my scaffolding and differentiation of tasks. SIOP feature
14 is that scaffolding techniques are consistently used, assisting and supporting student.
(Echevarria, J., Vogt, M., & Short, D, 2008) One of the most typical problems in my lessons is
the lack of differentiation of scaffolds and tasks for students with different proficiency level and
learning habits. For example, the only method I used to meet the needed of different students in
some tasks for output was to provide a range of required number of sentences students need to
make. Then, students with more advanced English language proficiency level could choose to
make more sentences than limited students. At the classroom level, I just simply suggested
students with more advanced proficiency level to have a preview of the next task when they
finished task in advance of the setting time. These differentiations were quite limited. And I
believe it’s necessary to do more meaningful differentiations.
Instead of simple amount differentiation of tasks, it’s also helpful to make differentiations
on the items and content of tasks. For example, when introducing students the bingo game for
Thanksgiving dinners, I can provide more expressions to use when asking food from people with
different relations. As some students just focus on practicing the general sentence structure,
students with higher proficiency level could be provided some more information about the
politeness level of the sentences. In addition, when providing scaffolds, it’s better to put
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scaffolds as an potion that students can ask for. For example, in the comparative adjective task,
maybe it’s better to provide the list of adjectives as an option. When students meet difficulties,
they can ask for it. For students who can fill in the blanks independently, they just don’t need to
ask for the list.
Thirdly, I would like to leverage students’ funds of knowledge in more diverse ways. In my
lessons, the methods of leveraging students’ fund of knowledge were not diverse enough. And
some of them were just at the very surface level. Sometimes, I used topics that students were
familiar and comfortable with in the warm-up discussions. For example, in the warm-up
discussion in lesson 2, I invited students to share their comparisons between their homeland and
America. And in lesson 3, I invited students to share their Thanksgiving holiday. But there were
not any other methods of leveraging students’ fund of knowledge.
I think it’s helpful to leverage students’ funds of knowledge not only in the content of
discussions and tasks but also in forms and organizations of tasks. For example, maybe I can put
some of the interactive tasks into some daily life settings or backgrounds that students may have
experienced.
Fourthly, I would like to design tasks which can be extended to out-of-class time. In nearly
all the three lessons, the problem of time arrangement existed. Sometimes I had to stop students’
conversations when they were actively engaged. To solve this problem, I should weigh the
importance of different parts of the lesson and make more time for students to have interactions.
In addition, it’s also helpful to design tasks which can be extended to out-of-class time.
For example, my mentor teacher Cleatus sometimes suggested that students write some
sentences about the discussion topic for a coming class as homework. Then, when there came the
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discussion, students could communicate more efficiently with the assistance of their written
sentences. Other methods of extending tasks to out-of-class time should also be considered. First
of all, to make students feel comfortable with the extension of tasks into their out-of-class time,
we need to design and choose tasks that are interesting enough. Secondly, we can design some
tasks that could actually be used in daily communication. Then students can naturally use
practice on them out of classes. My ideas about designing tasks which can be extended to out-ofclass time are still limited now. But I believe it’s worthwhile to think deeper on this topic.
Finally, I would like to improve my ability to set objectives for individual lessons that are
part of a long-term teaching objective. When I talked with students about their language learning
experience in ESL at Belmont, most of the students told me that one of their favorite
characteristic of the classes was that they could clearly see the objectives for specific units and
the whole textbook. Adult students are more likely to get engaged and participate actively when
they can see the connection between specific tasks and their learning objectives. Good design is
not so much about gaining a few technical skills as it is about learning to be more thoughtful and
specific about our purposes and what they imply (Wiggins & McTighe, 2005) Currently, when I
made lesson plans, I still focused more on the tasks and content of individual lessons, I think it’s
not only necessary to choose tasks according to objectives for individual lessons, but also
necessary to set objectives for individual lessons according to the long-term learning objectives.
Conclusion
Through taking the classes and practicum in my master program, I’ve built a reliable
professional-knowledge foundation and specific effective skills for English language teaching in
the future. And there is still space for me to make improvement in future English teaching
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practices. Being a qualified English teacher is a life-long subject and I can always work to do
better in it.
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Appendix
Artifact A: Three lesson plans within theme “pottery culture” for grade 2-3 high school
students in China in out of school English language programs
Lesson 1
Target student group
The instructional activity in this passage is designed for high school students in China.
Comparing to younger students, this group of students acquired larger amounts of vocabulary and
grammar knowledge. In addition, their reading abilities in their first language-- Mandarin are quite
mature. They’ve been taught the skills to do reading in different genres in Mandarin since their
primary school years. However, in English reading, they haven’t mastered enough skills to deal
with complicated texts. When there comes a reading passage with a lot of new words and some
complicated sentence structures, students are likely to feel stressed and anxious. However, based
on their English language proficiency level, if they are taught more strategies to analyze the
challenging texts, not only will they successfully understand the texts thoroughly, but they will
also learn new vocabulary and grammar knowledge from the texts. So, I choose two paragraphs
from a reading passage in TOEFL test for the students. This reading material is challenging but
they’re capable of reading it with proper strategies.
Methodology
As teachers, we should highly respect high school students’ autonomy and previous
knowledge in learning activities as serve as facilitators who can help them overcome challenges
strategically. In addition to specific vocabulary and grammar rules, we should lead students to do
reading with strategies. It’s also important to include peer cooperation and group works in learning
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process.
Performance target
1. Mater Specific New Vocabulary:
Continuous, invasion, glazed, religious, delineated, architectural, imitation, motif, intrinsic.
2. Be able to read complicated sentences which contains modifiers and

subordinate clauses.

Target text
Chinese Pottery
China has one of the world's oldest continuous civilizations—despite invasions and
occasional foreign rule. A country as vast as China with so long-lasting a civilization has a complex
social and visual history, within which pottery and porcelain play a major role.
The earliest ceramics were fired to earthenware temperatures, but as early as the fifteenth
century B.C., high-temperature stonewares were being made with glazed surfaces. During the Six
Dynasties period (AD 265-589), kilns in north China were producing high-fired ceramics of good
quality. Whitewares produced in Hebei and Henan provinces from the seventh to the tenth
centuries evolved into the highly prized porcelains of the Song dynasty (AD. 960-1279), long
regarded as one of the high points in the history of China's ceramic industry. The tradition of
religious sculpture extends over most historical periods but is less clearly delineated than that of
stonewares or porcelains, for it embraces the old custom of earthenware burial ceramics with later
religious images and architectural ornament. Ceramic products also include lead-glazed tomb
models of the Han dynasty, three-color lead-glazed vessels and figures of the Tang dynasty, and
Ming three-color temple ornaments, in which the motifs were outlined in a raised trail of slip—as
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well as the many burial ceramics produced in imitation of vessels made in materials of higher
intrinsic value.
Activity Plan
1. Multimedia & group work
Since the text is about Chinese pottery, a famous and fascinating element in traditional
Chinese culture, I’ll show students some pictures of fine pottery works and some videos about
interesting stories of Chinese pottery before we start the reading task. Students’ interests will be
motivated by these pictures and videos.
Then, students work in small groups (2-3 people) to write down their groups’ knowledge
about Chinese pottery, which may contribute to their understanding of the target text. And they
are encouraged to share their groups’ knowledge lists with all their classrooms. Through the
group work, they build a consolidated knowledge base through peer collaboration for the reading
tasks.
2. Interpretative tasks of vocabulary and information
A. Guessing meaning from context:
Invasion:
Evolve:
Intrinsic:
B. Paragraph 2 supports all of the following concerning the history of the ceramic industry in China
EXCEPT:
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A.The earliest high-fired ceramics were of poor quality.
B.Ceramics produced during the Tang and Ming dynasties sometimes incorporated multiple colors.
C.Earthenware ceramics were produced in China before stonewares were.
D.The Song dynasty period was notable for the production of high quality porcelain ceramics.
3. New vocabulary analyze
We could take some time to explain the new words for students. In the teaching of new words,
it’s necessary to make connections with students’ previous knowledge and provide several
example sentences which could illustrate the uses of the words in different context. For example,
students may don’t know the new words such as continuous, invasion, and religious. However,
most of them probably have learned continue, invade, and religion. To facilitate their master of
these new words, we should connect continuous(adj) with continue(n), invasion(n) with invade(v),
and religious(adj) with religion(n). By revealing these connections, students’ previous knowledge
can be motivated and serves as scaffolds in their learning of these new words.
4. Embedded reading
Then, when lead students to read the text, we need to do some work to reduce the difficulty
level of some complicated sentences, enabling students to grasp the information more easily.
For example, when students read long sentences such as

“Whitewares produced in Hebei

and Henan provinces from the seventh to the tenth centuries evolved into the highly prized
porcelains of the Song dynasty (AD. 960-1279), long regarded as one of the high points in the
history of China's ceramic industry.”, they are likely to feel anxious to grasp the main information.
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Then, we can use embedded reading as a scaffold here. For this sentence, I choose the top down
strategy.
First of all, as teachers, we can easily catch the the main structure of the sentence is
“ Whiteware evolved into porcelain.” So we cut down other words. Then, we add other words into
the sentence step by step through guiding questions:
Where were the whitewares produced?-- Whiteware in Hebei and Henan Provinces evolved
into porcelainin .
↓
When?-- Whitewares produced in Hebei and Henan provinces from the seventh to the tenth
centuries evolved into porcelains
↓
What kind of porcelain?--Whitewares produced in Hebei and Henan provinces from the
seventh to the tenth centuries evolved into the highly prized porcelains of the Song dynasty (AD.
960-1279).
↓
What’s the role of the porcelain?-- Whitewares produced in Hebei and Henan provinces
from the seventh to the tenth centuries evolved into the highly prized porcelains of the Song
dynasty (AD. 960-1279), long regarded as one of the high points in the history of China's
ceramic industry.
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Through this process of top-down reading, the complexity of the text is reduced. And the
students are able to directly learn function of the cause and other components of the sentence.
Then, we can let them use this strategy to read other complicated sentences in the whole passage
to build up the ability to analyze this kind of sentences with clauses and a lot of descriptive
elements for items.
Conclusion
In this activity, I use pictures and videos to motivate students’ interests for the reading
topic, engage students in group work, make connections with their previous knowledge in
vocabulary teaching, and use embedded reading strategy in teaching complicated sentences.
After this class, I’ll discuss with the whole class about the choice of the next reading text
about culture. I’ll provided several passages from English magazines or other native speaker
medias for the students to choose. And I’ll also have individual conferences with them to know if
they still have difficulties in understanding the target text.
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Lesson 2
Teacher / School:

Yuwei Shi/ Grade 2-3 High school students in China in out of
school English Language Programs

Unit Theme:

Roman Pottery

Which “Can Do”
statements for this unit will
students be achieving
today?

I can recognize and use the new vocabulary in different contexts.

I can catch the main idea of the text.

I can get the main structure of long and complex sentences in the
text.

I can use the information in the reading text and additional
information to write a new passage.

I can connect the reading passage with the one in the previous.

Which standards will
students be making
progress on today?

Students will be able to use the target new words in this reading
activity in their own writings and recognize them in new contexts.

Students will use the information they get from this activity in
their own writings.

Students will be able to share the strategies they use in the tasks
with their classmates.
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Time:

60 minutes

Materials Needed:
The reading passage, some pictures and videos of Roman pottery,
printed tasks.

Methodological Approach:

As teachers, we should highly respect high school students’
autonomy and previous knowledge in learning activities and
serve as facilitators who can help them overcome challenges
strategically. In addition to specific vocabulary and grammar rules,
we should lead students to do reading with strategies. And this
activity is also combined with IPA.

What is this lesson’s
connection to other lessons
in this unit?

1. The themes of Activity 1 and this activity are related and can
show comparison as well. Both the reading passage of Activity 1
and the reading passage of Activity 2 talks about potteries. But one
focuses on potteries of the East while the other one focuses on the
west potteries.
2. Both the reading passages in these two activities include
complex long sentences which require teachers to use embedded
reading strategies and motivate the progress of students’ reading
ability which is necessary for their future academic study.

Stage

Teacher
Activity

Student Activity

Issues
Time
Anticipated

Materials
Used
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1) Preparation the
night before

2) Opening activity
(media?
Exposure to
text?)

3) Interpretation 1

1. Read the
whole
passage, pick
up long
sentences for
embedded
reading, and
make out
new
vocabulary
list.
2. Find some
pictures and
videos about
Roman
pottery
online to
share with
students in
class.
1. Show the
pictures and
video to
students to
motivate
their
interests.
2. Divide
students into
small groups.
3. Distribute
the print
passage to
students.
1. After the
task, tell
students the
meaning of
the words,
and provide
students
more
example
sentences of
using the
words in

1. Reread the
passage of activity
2. Search for
information about
Roman Pottery
online and prepare
to share it in class.

Students
may not
search
informatio
n actively.

30’

1. The
passage and
task materials
of the
previous
activity.
2. Online
resources.

Share the
information that
they’ve obtained
online within
groups.

Some
students
may not be
active in
sharing
informatio
n.

10’

Videos and
pictures

1. Guess meaning
from the context
after reading
independently
1) impressive

Some
15’
students
may lack
the strategy
to guess
meanings.

2) exceptional
3) substantial
4) constitute

The passage
and the
assessment
sheets.

49

CAPSTONE EFL PORTFOLIO

other
contexts.
2. Answer
students
questions
about other
new words.

2. Share their
guesses of the
meanings and their
reasons of their
guesses.

4) Interpretation 2

After the
task, share
the teacher’s

1. Main Idea(s).
Using information
from the article,
provide the main
conclusion of idea(s) of the
the main idea article in English.
with
students.

Students
may focus
on details
rather than
the main
idea.

10’

The passage
and the
assessment
sheets.

5) Interpersonal

Divide
students into
small groups,
and try to
motivate
groups that
are not active
enough.

1. Share the
information
they’ve obtained
before class within
their groups.
2. Share their
guesses and
reasons for the
words in
Interpretation 1
with group
members.

Some
students
may not be
active in
sharing
group
discussion.

5’

The passage
and the
assessment
sheets.

6) Presentational

Provide some
practical
strategies for
students’
writings and
provide
additional
support when
needed.

Students combine
the information
that they get
online and learn
from their group
members’ sharing
with the reading
text to write a
personal edition
passage to

Some
students
may can’t
finish their
writings in
time.

15’

The passage
and the
assessment
sheets.
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introduce the
Roman pottery.

7) Closing

Make a
connection
between the
passage in
this activity
and the own
in the
previous
activity.

Review the tasks
they’ve finished in
this class.

Students
may forget
the content
of the
passage in
the
previous
activity.

5’

The passage
and the
assessment
sheets.

8) Student
follow up
work after
class

Read
students
personal
edition
passage and
provide
feedback.

Read the teacher’s
feedback.

Some
students
may not
read the
feedback
carefully.

15’

Students’
writing
works.

Any other notes that you think would help me understand your lesson plan, please feel free to
add them here:
Embedded reading for long sentences:
1.The nature of the archaeological evidence will always be elusive.
→ It is in the nature of the archaeological evidence, which is almost invariable only a sample,
that such figures will always be elusive
→ It is in the nature of the archaeological evidence, which is almost invariable only a sample ,
that such figures will always be elusive.

→Unfortunately, it is in the nature of the archaeological evidence, which is almost invariable
only a sample , that such figures will always be elusive.
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2.This abundance is notable in Roman settlements (especially urban sites)。
→This abundance is notable in Roman settlements (especially urban sites) where the labor
constitutes a high proportion of the total work.
→This abundance is notable in Roman settlements (especially urban sites) where the labor
constitutes a high proportion of the total work during the initial phases of excavation.
→This abundance is notable in Roman settlements (especially urban sites) where the labor that
archaeologists have to put into the washing and sorting of potsherds (fragments of pottery)
constitutes a high proportion of the total work during the initial phases of excavation.
→This abundance is notable in Roman settlements (especially urban sites) where the labor that
archaeologists have to put into the washing and sorting of potsherds (fragments of pottery)
constitutes a high proportion of the total work during the initial phases of excavation.
Whole reading text:
As impressive as the quality of Roman pottery is its sheer massive quantity. When
considering quantities, we would ideally like to have some estimates for overall production from
particular sites of pottery manufacture and for overall consumption at specific settlements.
Unfortunately, it is in the nature of the archaeological evidence, which is almost invariable only
a sample of what once existed, that such figures will always be elusive. However, no one who
has ever worked in the field would question the abundance of Roman pottery, particularly in the
Mediterranean region. This abundance is notable in Roman settlements (especially urban sites)
where the labor that archaeologists have to put into the washing and sorting of potsherds
(fragments of pottery) constitutes a high proportion of the total work during the initial phases of
excavation.
Only rarely can we derive any “real” quantities from deposits of broken pots. However,
there is one exceptional dump, which does represent a very large part of the site’s total history of
consumption and for which an estimate of quantity has been produced. On the left bank of the
Tiber River in Rome, by one of the river ports of the ancient city, is a substantial hill some 50
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meters high called Monte Testaccio. It is made up entirely of broken oil amphorae, mainly of the
second and third centuries A.D. It has been estimated that Monte Testaccio contains the remains
of some 53 million amphorae, in which around 6,000million liters of oil were imported into the
city from overseas, imports into imperial Rome were supported by the full might of the state and
were therefore quite exceptional----but the size of the operations at Monte Testaccio, and the
productivity and complexity that lay behind them, nonetheless cannot fail to impress. This was a
society with similarities to modern one----moving goods on a gigantic scale, manufacturing highquality containers to do so, and occasionally, as here, even discarding them on delivery
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Lesson 3
Lesson Plan Template

Teacher / School:

Yuwei Shi/ High school students in out of school English
programs in China

Unit Theme:

Chinese Pottery

Which “Can Do”
statements for this unit will
students be making
progress on today?

I can combine the information from the video with the knowledge
obtained from previous activities to make my own edition of
Chinese Pottery introduction.

I can use the structure of making a definition in the video to make
my own definition for the target forms.

I can use the structure of describing a process in the video to
describe the process of my group project.

I can use the new words in the video in different contexts.

Which standards will
students be making
progress on today?

Students can make attractive and informative presentations or
display boards to introduce Chinese Pottery to other people.

Students can use the structures for making definition and
describing process efficiently.

Students
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Time:

90’

Materials Needed:

The first 7 minutes of the

Porcelain for Emperors video.

The transcript of the information in the video.
The reading texts of Activity 1 and Activity 2.
Display boards provided for students for their group work
presentation if needed.

Methodological Approach:

What is this lesson’s
connection to other lessons
in this unit?

As teachers, we should highly respect high school students’
autonomy and previous knowledge in learning activities and
serve as facilitators who can help them overcome challenges
strategically. We should use task- based learning activities and
help students learn English through authentic materials in
authentic context.

1. Both the reading passage of Activity 1 and the reading passage
of Activity 2 talks about potteries while one focuses on potteries of
the East and the other one focuses on the west potteries. The video
in this activity provided students information about Chinese
pottery from a new perspective.
2. The major materials of Activity 1 and Activity 2 are both
reading texts. The video in this activity can motivate students to
use the knowledge they learned in previous activities to
accomplish the task in this activity.
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Stage

Teacher
Activity

Student Activity

Issues
Time
Anticipated

Materials
Used

9) Preparation the night
before

1.Prepare
the print
transcript of
the video.
2.Read the
whole
passage,
pick up long
sentences
for
embedded
reading, and
make out
new
vocabulary
list.

1. Review the
reading texts of
Activity 1 and
Activity 2..
2. Watch the
video and mark
the part that they
can’t figure out
the meaning
clearly.
3. Search for
more
information
about Chinese
potteries online.

Students
may find it
difficult to
follow the
content of
the video.

30’

1. The texts
of two
previous
activities.
2. The video
on Youtube.

10) Pre-Task

1. Restate
information
about
Chinese
potteries in
Activity.
2.Provide
student the f
Porcelain
for
Emperors
video.

1. Watch the
video again
together with the
assistance of the
transcript.
2. Discuss the
information
about Chinese
Potteries in the
video and
combine it with
the content of
the texts in
previous
activities and the
information they
get out of class
in groups.

Students
15’
may
deviate to
other topics
during the
discussion.

1. The
video.
2. Transcript
s of the
video.
3. Blank
sheets for
students to
mark main
ideas in their
group
discussion.

3. Distribute
the
transcript of
the video.
4. Divide
students into
groups of 34 members,

56

CAPSTONE EFL PORTFOLIO

11) Task

1. Tell
students the
basic
principles
for the
group task;
2. Facilitate
students’
group work
and provide
additional
assistance
when
needed.

Design a group
project to
introduce
Chinese pottery
to more people.
They can choose
to make a ppt
and do a
presentation,
make a display
board with
pictures and
texts, compose a
group TED
presentation, or
any other forms
that they prefer.

Students
may have
problems
to make a
group
decision on
the form of
their
project.

15’

Discuss
with
different
groups
about their
project ideas
and suggest
them the
proper
forms for
their groups
to present
their group
project.

Present their
group project for
the whole class
(they can put
their display
boar in the
hallway to show
to students in
other classes and
upload the
videos of their
presentations
online.

Students
may not
listen to
other
groups
carefully
enough.

25’

Blank sheets
for students
to mark
main ideas
in their
group
discussion.

13) Analysis/Assessment 1. Pick up
new words
in the
transcript of
the video
and analyze
the meaning
and uses of
the words.

1. Discuss within
their own groups
about what
they’ve learned
from the
presentations or
display boards of
other groups.
2. Discuss the
way to improve
their group work

Students
may be
unwilling
to receive
opposite
opinions
from other
groups.

15’

Blank sheets
for students
to mark
main ideas
in their
group
discussion.

12) Planning/Report

1. The video.
2.Transcripts
of the video.
3. Blank
sheets for
students to
mark main
ideas in their
group
discussion.
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14) Practice

15) Student follow
up work after
class

2. Provide
their
evaluation
about the
groups’
projects.

on the basis of
the suggestions
of the teachers
and their peers.

1.Figure out
the
structures
and the use
of clause in
making
definitions
of
terms.( The
china stone
is ...
Which.....
Subtopic1.
Autopic2)
2. Figure
out the
structure of
describing a
process.
3.Deliver
the sheets of
the target
structures to
students.
1.Provide
students
the next
part of
the
video
and the
transcrip
t.
2.Provide
additional
support
when
needed.

1.Use the
structure and
clause to make
their own
definition for
target terms in
the video:
1)Sagger
2)Wooden
pistols
3)Kaoline
2. Use the
structure of
describing a
process in the
video to describe
their group’s
process of
making their
presentation or
display board.

Students
may can’t
finish the
task in
time.

20’

Sheets of the
target
structures.

1. Review their
group project
and make some
revise according
to the opinions
in group
discussion.
2. Watch the
next part of the
video if
interested and
can ask the
teacher for the
transcript.

Students
15’
may not
devote
enough
time for the
out of class
work.

1. The video.
2.Transcripts
of the video.
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Any other notes that you think would help me understand your lesson plan, please feel free to
add them here:
The structure for making definition in the video:
China stone (term)is a granitic rock (class) who's Chinese name means white
bricks(distinguishing characteristics). The China stone mines active today are found deep within
the Sanbao mountains, not far from the Jingdezhen workshops(additional information).

The structure for describing a process in the video:
Workers knead the porcelain clay by foot and by hand until it is smooth and pliable and ready to
be shaped. (action 1)Years of practice lie behind the Potters’ seemingly effortless transformation
of the clay into vessel shapes. Large pieces require a team of Potter's to shape them.(condition)
Other artisans shape millimeters of clay from the sides and rims that the partly dried vessels,
using specialized tools. (action2 )They also carved faces or foot rings from the flat bottoms.
(action3)After drying completely, the pieces are ready for decoration. (action 4) At Jingdezhen,
most porcelains are decorated with designs painted directly on the hard clay with cobalt which
turns blue after glazing and firing. The colorless plays is mixed from China stone, burnt
limestone and water. Specialists supply glaze to small pieces by dipping them directly into the
vat of glaze. Larger pieces are glazed by blowing the solution onto the piece through a tube that
has a fine mesh on one end. This technique produces a thin even layer of glaze. After firing the
glaze will form a glassy coating that protects the surface and adds a beautiful luster. (further
explanation)
Embedded reading for long complex sentences:
1.Many methods of porcelain production have not changed greatly.
→Even with the introduction of modern technology, many methods of porcelain production have
not changed greatly.
→Even with the introduction of modern technology, many methods of porcelain production have
not changed greatly since the days when imperially appointed supervisors coordinated the
complex series of tasks
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→Even with the introduction of modern technology, many methods of porcelain production have
not changed greatly since the days when imperially appointed supervisors coordinated the
complex series of tasks required to produce porcelain.
2.China's Emperor's ordered thousands of porcelain pieces from Jingdezhen every year.
→Beginning in 1402, China's Emperor's ordered thousands of porcelain pieces from Jingdezhen
every year.
→Beginning in 1402, China's Emperor's ordered thousands of porcelain pieces from Jingdezhen
every year for use at the court in Beijing in state rituals
→Beginning in 1402, China's Emperor's ordered thousands of porcelain pieces from Jingdezhen
every year for use at the court in Beijing in state rituals as official gifts for dining and for
decoration of the palace.
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Artifact B: Three video clips of lessons for adult English language learners in the ESL
program of Belmont Church
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Artifact C: The worksheets of my lesson “ Thanksgiving”

Thanksgiving
1. Compare our guests.

Jennifer is shorter than Nancy but higher than Emily.
Petty is the youngest female guest.
Nancy is the highest female guest.
Both Emily and Lisa have short hair.
Lisa is a little bit higher than Emily.
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Jack
Tommy

Michael
Bob

Robert

63

CAPSTONE EFL PORTFOLIO

2. Where is Robert?
He is between Bob and Jennifer.
Where is Lisa?
She is between Pretty and Bob. Or: She is on the left of Petty.
Or: She is on the right of Bob. Or: She is opposite to Emily

3. Thanksgiving dinner.
Ask: What would you like to eat?

Answer: I’d like to have

.

A little mushroom soup A slice of pizza
A few French fries
A glass of lemon juice
little cheese A little tomato sauce
A few meatballs A piece of apple pie

A

A piece of cheese cake A few cookies
A piece of pecan pie
A piece of sweet potato pie A
glass of milk
A dish of ice cream
A little vegetable salad A muffin
A little butter
A few
strawberries
A few apple chips
A little spaghetti
A little fried rice A donut A few slices of
turkey A little broiled fish
A little yogurt
A cup of hot chocolate
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Apple chips

Cheese

Hot chocolate

Cookies

Meatballs

Lemon juice

Cheese cake

Muffin

Apple pie

Broiled fish

Milk

Sweet potato pie

Ice cream

French fries

Donuts

Butter

Mushroom soup

Strawberries

Tomato sauce

Pizza

Yogurt

Pecan pie

Turkey

Fruit salad

Fried rice
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Artifact D: An Analysis of assessments on Monstserrat Almillo.
Part 1 Student’s cultural and linguistic background
My participant, Monstserrat, is a 28-year-old lady who came to the United States from Mexico
City at the age of thirteen. She is now a student in Level 3 classroom at the ESL of Belmont Church
in Nashville. Although she has been in America for nearly fifteen years, she still needs assistance
to develop her English language proficiency. After the placement test of ESL at Belmont, she was
suggested to begin at level 4 or level 5 classes, but Monstserrat finally decided to start her learning
at ESL from level 3. It’s often the history of prior experiences, prior schooling, and prior learning
that unlocks classroom adaptations and instructional accommodations necessary for ensuring
student success.(Herrera, 2013) So it’s necessary to build a comprehensive understanding on her
cultural and linguistic background to better support her English language acquisition and learning.
To obtain comprehensive information about Monstserrat’s cultural and linguistic background, I
used casual interview combined with home language use survey(Appendix1). The home language
survey that I used is adapted from the one that metro Nashville public schools used for their ELL
students. Since my participant is an adult, I changed some parts to fit her situation. I tried to make
the interview as casual as possible to make her feel relaxed and willing to share her prior
experience freely.
1. Cultural & Linguistic Background
Monstserrat and her younger sister were sent to the United States when she was thirteen years old
and her sister was ten years old because their parents had been working in the United States for
several years at that time. They came here to get together with their parents. Since then, she has
been living in Nashville for nearly fifteen years. And her youngest sister was born in America. But
it was not until last year did Monstserrat herself get the citizenship of the United States.
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Before moving to America, Monstserrat had entered elementary and middle school in Mexico and
her Spanish Language proficiency level was relatively high. She can use Spanish effectively in
various kinds of communication. She also regarded herself as a native speaker of Spanish.
Although Monstserrat’s parents have been working in the United States for nearly twenty years
and they both still speak mainly Spanish. So they only speak Spanish with Monstserrat at home.
Her sister arrived in America at about the same age with Monstserrat, so they are both bilingual.
Her youngest sister and her nephews were born in America, they speak both English and Spanish
with Monstserrat at home.
As for English language acquisition and learning experience, Monstserrat took some English
classes when she was in Mexico. After arriving in America, she also took English language classes
specially provided for English language learners by the public school she entered. Her youngest
sister and nephews often talk with her in English. And she lives in a community the majority
residents of which are native speakers of English. Monstserrat frequently participated in the
activities in her community, so she has made friends with many native speakers of English.
Actually, she feels it easy to use daily oral English to communicate with others. She is also a fan
of many TV programs and she enjoys watching English programs on TV.
2. Biopsychosocial history
Most models of acculturation recognize that students often go through a variety of phases
characterized by euphoria, culture shock, anomie, and adaptation (Herrera, 2013). Monstserrat also
went through the similar process after arriving in America. Before coming to Nashville, she felt
very excited to get together with her parents and started a new life in a developed country. But
when she arrived, she felt great culture shock. Although she arrived in America at the age of
thirteen, she didn’t enter the public school until when she was fifteen because she felt nervous and
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stressed with the new environment. In the interview, she recalled åher depressing early years in
the public school in America. At that time, she felt a lot of pressure to take classes in a different
language. She felt it hard to follow the teachers’ instructions and finish the homework. Although,
she got some kind help from the teacher in the English classes for ELLs in her school, she didn’t
like the classmates who were also from other countries in the ELL classes. She felt that they didn’t
take the classes seriously. Although her memory about her early years in America is not pleasant,
Monstserra now is an outgoing and talkative young lady. She has gradually adapted to the new
culture and new community. In the classroom of ESL at Belmont, she is one of the most active
students. And she also told me that she is eager to join various kinds of activities with her friends
in her community. She suffered a negative psycho situation after arriving in America, she finally
successfully adapted to the new environment.
3. Education background
As mentioned in last part, Monstserra spent her first two years in America at home although she
had entered elementary and middle schools in Mexico. There was a two-year gap between her
education in Mexico and her education in America. English classes were provided once a week in
her school in Mexico. But Monstserra doesn’t think the classes actually helped her in English
learning. After entering the public school in America, she still went through some hard days. The
education system in the United States was totally new to her. In addition, she was also under high
pressure of learning a new language. For example, she recalled that every time she did her
homework, she needed to translate it to Spanish, finish it in Spanish, and then translate it English.
She also took English language classes especially for ELLs provided by her school at that time. At
that time, she received more help in aspects of oral English learning. Her teacher helped her a lot
to make her pronunciation closer to that of the native speakers. But she still had big problems in
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grammar and academic English language use. Although her parents had worked in America before
Monstserrat arrived, they both speak little English. So Monstserrat couldn’t turn to her parents to
for help in English language learning either. The school life was not easy for Monstserrat and she
didn’t move to higher level education after graduating from high school since she didn’t get the
citizenship of the United States at that time.
Last year, after getting the citizenship, Monstserrat began to make clear plan for her future life.
She decided to take the ESL classes at Belmont to develop her English language ability, especially
in aspects such as grammar and formal written English. Now, Monstserrat is in the grade three
classroom of Belmont ESL. After taking the entrance exam, she was suggested to start from grade
four or five. But she finally chose to start from grade three for the sake of more practice in grammar
learning. In grade three classroom, her good oral English ability makes her stand out, but she still
takes notes on basic grammar rules and sentences structures carefully.

She hopes that she can do

some translation work between English language and Spanish language in the future.
4. Analysis of ESL at Belmont
1) Physical setting
The ESL program for adults at Belmont United Methodist Church has been established for nearly
forty years to meet the language need of the city’s growing immigrant community. Belmont United
Methodist Church generously providing space for classes and the program has been supporting
hundreds of English language learners.
Prior to 2013, Belmont’s ESL program was funded by a federal government agency. When funding
ended, the members of Belmont UMC chose to continue the ESL classes as an outreach of the
church.
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Every Tuesday and Thursday morning during the school year, over 100 students from over 35
countries eagerly meet to study English and learn American culture.
2) Interpersonal interactions& instructions & materials and evaluation
Founders of Belmont ESL believe that Learning English changes people’s lives. Over the years,
many students have gone on to get their GEDs, pursue higher education, get better jobs and receive
their US citizenship. More importantly, students become friends with people from other lands and
other faiths, and, in the process, discover that we are all much more alike than we are different.
In Level 3 classroom that Monstserrat is in, there are students from Mexico, China, Vietnam, South
Korea, and several other different countries. They sit in a big circle every class and do a lot of pair
work and group work in class. The physical setting of the classroom enables students to have a lot
of interactions with their peers in English.
The teacher, Cleatus, had been working at ESL of Belmont for more than ten years since she
retired from a public school in Nashville. She values students’ diverse cultural and language
background and is willing to welcome elements from their homeland culture. But her attitude
toward language use in classroom is influenced by students’ English language learning situation.
She knows that most of the students in grade three classroom rarely use oral English outside the
classroom. They spend most of their time in their own community where they can use their first
languages in communications. Some students even spend less than three hours in English language
learning outside the ESL classroom. So, Cleatus require all the students to use only English in the
classroom, motivating students to produce as much English language output as possible. She even
intentionally arranges students from different countries to sit next to each other to avoid students’
dependence on their first languages in classroom communications. Although Cleatus’s principle
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of language use in the classroom seems unwelcoming for first language use, it’s reasonable
because of students’ language use and learning situations.
The materials mainly used in Level 3 class are a textbook called Side by Side and a work book of
it. Every unit in the book focused on a different grammar point and motivate students to learn and
practice these grammar points in daily settings. Texts in the book are supported by photos which
can scaffold students in their learning process.
Part 2 English Language Proficiency Level
To assess Monstserrat’s English language proficiency level, I used both the Woodcock-Munoz
Language Survey (WMLS) and Student Oral Language Observation Matrix (SOLOM) in my
analysis.
1. Woodcock-Munoz Language Survey (WMLS)
1) Reliability& Validity
According to the data and materials in manual, the test reliabilities were calculated by the splithalf procedure, using odd and even raw scores, and were corrected for length by the Spearman
Brown formula. The cluster reliabilities were calculated by Mosier’s procedure. The median
reliabilities range from 0.80 to 0.90 for the texts and from 0.88 to 0.96 for the clusters. Obviously,
WMLS has a high reliability.
As Brown mentioned in Chapter 2, a valid test measures exactly what it proposes to measure, does
not measure irrelevant or “contaminating” variables, relies much on empirical evidence, involves
performance that samples the test’s criterion, offers useful, meaningful information about a test
taker’s ability and is supported by a theoretical argument. (Brown, 2010) Items include in the four
different tests of WMLS were selected using item validity studies as well as expert opinion. The
items were designed to adequately sample the ability measured by each text. But during the
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assessing process, I found that some of the items were too rarely used to make sense, especially
for student like Monstserrat who learns English just for daily communication rather than academic
learning or researching.
2) English language proficiency level
In the picture vocabulary section, Monstserrat got 25 correct answers. According to the scoring
table, the age equation of her English language proficiency is six years and four months old.
(Appendix 2) And the grade equation is around grade one. This result shows that her English
language proficiency is very low for an adult student who has been in America for more than ten
years. And when comparing it with the result of the assessment which I did later on Monstserrat’s
oral English proficiency according to he SOLOM standards, there comes a serious contradiction.
According to the SOLOM standards, Monstserrat is at a higher level of English language
proficiency. The big difference between the two results motivated me to think more about the items
in the picture vocabulary part. Although the items in WMLS are chosen carefully on the basis of
some research and experts’ opinions. Some of them are too difficult and rarely used. For example,
the Monstserrat’s six ceiling words are “panning gold”, “stagecoach”, “hinges”, “press”, and
“stethoscope”. For adult English language learners who have been away from academic settings
for long time like Monstserrat, they may never meet with these words in their daily use of English
language. So I think maybe the content validity here doesn’t work for ELLs like Monstserrat. And
her actual English language proficiency level could be higher than that the scoring table suggests.
At the verbal analogies part, Monstserrat got fifteen correct answers. According to the scoring
table, the age equation is nine years and eight months old and grade equation is around grade five
(Appendix 3). The result of this part is better to some extent than the result of the picture
vocabulary part. Since Monstserrat has been out of school settings for long time, she sometimes
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could not react to verbal analogies activities skillfully as students in schools. So it’s reasonable to
conclude from the result that Monstserrat may face some language problems in academic settings
higher than grade five. She may need more time and scaffolds to figure out the relationship
between words. But as for her daily English language use, I think it could be at a higher level.
The results of the letter-word identification part and dictation part are quite similar with the verbal
analogies part. Monstserrat got 43 correct answers in the letter-word identification part. The age
equation is ten years and nine months old and the grade equation is a little bit higher than grade
five. (Appendix 4) She got 30 correct answers in the dictation part. The age equation is nine years
and three months old and the grade equation is a little bit lower than grade five. In the letter-word
identification part, Monstserrat’s ceiling is at the end of the whole list. (Appendix 5) It suggested
that she has a great phonological sense. In the dictation part, several of Monstserrat ‘s wrong
answers were spelling mistakes. Actually, Monstserrat was quite confident when she wrote down
the answers. Sometimes she made the order of two or three letters wrong and sometimes she missed
one or two letters. Comparing the result of the letter-word identification part and the result of
dictation part, it’s reasonable to conclude that Monstserrat’s oral English proficiency level is
higher than her written English proficiency level.
2. Student Oral Language Observation Matrix (SOLOM)
I also used the Student Oral Language Observation Matrix (SOLOM) to assess Monstserrat’s oral
English language proficiency on basis of my observation on her English language use in the
classroom of ESL at Belmont and a recording conversation between us. I have taken notes on
Monstserrat’s performance in classes. In addition, I had an eight-minute conversation with her
about her hometown—Mexico City. In the conversation, I acted as a tourist who planned to go to
Mexico City soon and invited Monstserrat to introduce me buildings, costumes, transportation
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system, and other aspects of Mexico City. Monstserrat felt comfortable and confident with the
topic, we started the conversation very smoothly. SOLOM assesses students’ oral English
language proficiency in five different aspects: comprehension, fluency, vocabulary, pronunciation,
and grammar. I assessed Monstserrat’s five aspects on basis of the combination of her performance
in classes and in the conversation about Mexico City.
1) Comprehension: Level 5
Monstserrat is at level five of comprehension. She can understand everyday conversation and
normal classroom discussions without difficulty. Cleatus, Monstserrat’s teacher at ESL of Belmont,
provided students a lot of opportunities to do oral English practice with the teacher and their
classmates. Monstserrat is one of the most active students in the classroom. She often responded
to the teacher’s instructions more quickly. For example, Cleatus organized a small activity “what’s
in the bag” at the beginning of every class, which motivated students to guess what has been put
into the bag. Since the classroom if for novice level students, nearly all the students just used
simple specific questions such as “Is it an eraser?” and “Is it a book?”. But Cleatus tried to
encourage students to make more general questions and said “Could you make more general
questions?” At that time, most students didn’t get her meaning and continued asking simple
specific questions. Monstserrat was the first student in the classroom to make general question by
saying “ Is it something to eat?” Cleatus praised Monstserrat’s question and other students in the
classroom gradually began to follow her example. This is a good example for her comprehension
ability.
In our conversation about Mexico City, Monstserrat answered most of my questions quickly
without hesitation. She only asked for one repetition in the eight-minute conversation. And her
resposne after my repetition indicated that she could understand my answer easily.
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2) Fluency: Level 4
Monstserrat’s speeches in everyday conversation and classroom discussions are generally fluent.
In the classroom, Cleatus often asked students to do conversation practice on basis of learned
vocabulary and sentence structures. I observed that Monstserrat often finished her conversations
with her partners before the ending of the arranged time of the practices. During the break time in
classroom, she often talked with her classmates in English and their conversations went on
smoothly.
In the conversation, she introduced food, places, and transportation system in Mexico City fluently.
There are some occasionally lapses while she searched for the correct manner of expression.
Sometimes, she hesitated a while to search proper words to describe some places. But her
hesitation didn’t take much time or influence the quality of the conversation. For example, when
she introduced the zoo in Mexico City, she wanted to introduced two special kind of dogs in the
zoo which live only in Mexico. At first, she tried to translate the names of the dogs in to English
but failed. They she told me that “…two kinds of dogs. They are only in Mexico”. She finally
expressed her meaning clearly. This kind of hesitation caused by cultural and language difference
is reasonable when talking about something from another culture.
3) Vocabulary: Level 4
When introducing herself in the first class, Monstserrat said the she needed to get more help in
aspects of vocabulary and grammar. According to the rubrics in SOLOM, she could reach level
four in vocabulary. But comparing with her comprehension and fluency, her vocabulary is a little
weaker. She occasionally used inappropriate terms and sometimes needed to rephrase ideas
because of lexical inadequacies. And although she could express herself clearly in class
discussions. Some of her actions and performances in class suggested that she had some limitations
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with some frequently used daily words. For example, when the teacher modeling the conversation
practice and said: “I’m going to mow the grass today”, Monstserrat couldn’t figure out the meaning
of “mow”. So the teacher provided additional explanation for her.
During the whole conversation, Monstserrat understand all the words I used. Combining her
performance in the conversation and her performance in all the classes I observed in her classroom,
I think that Monstserrat is at level 4 in vocabulary.
4) Pronunciation: Level 5
Monstserrat’s pronunciation and intonation is close to that of speakers. Although she had problems
in pronouncing some specific words, she could make correct and proper stress and intonations in
sentences and make discourses with a natural rhythm and tone, which makes her sounds like a
native speaker.
In the classroom, Cleatus often asked students to do oral conversation practices in pairs.
Sometimes, students played different roles in a setting intentionally selected by the teacher for
students to practice the use of specific words and sentence structures. Comparing with her
classmates, Monstserrat adapted her tones and stresses naturally to her roles and expressions in
conversations. She did good in changing tones in questions and exclamatory sentences.
In the conversation, her pronunciation is natural at most of the time. The only mistake I found in
the conversation was the word “museum”. When she introducing me places to go sightseeing in
Mexico City, she intended to tell me that there are a lot of great museums in Mexico City. However,
her pronunciation of “museum” was not correct, which made me confused with her expression for
a while. As she expressed more details, I figured out that the word she intended to say was
“museum”. She repeated the incorrect pronunciation of this word for several times in the whole
conversation. It indicates that she didn’t learn the correct pronunciation of this word. In the
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classroom, she sometimes also mis-pronounced some words. But I think these mistakes were
caused by her limitation of knowledge about the specific words. They revealed her limitation in
vocabulary rather than pronunciation. So I still think she is at level 5 in pronunciation.
5) Grammar: Level 4
Monstserrat herself frequently talked about her problems in grammar learning. She told me that in
her English language learning experience in public schools. Teachers who supported her English
language learning spend more time on helping her improve her pronunciation performance, paying
less attention to her mistakes in grammars. And since she didn’t go to college or go to work after
graduating from high school, she didn’t use formal written English very often. In her daily
conversations, she just needs to make her meaning conveyed successfully. So her past English
learning and use experience didn’t push her to make progress in grammar.
And during my observation, I also noticed that it took Monstserrat a lot of time to keep her sentence
structures correct in the classroom practices. For example, in on class, Cleatus asked students to
practice simple present tense, simple past tense, and future tense. When practicing simple past
tense, it’s not easy for Monstserrat to distinguish regular verbs and irregular verb. She felt it hard
to keep the correct past tense form of some irregular verbs in mind. Sometimes when practicing
the future tense, she made incomplete sentences such as “I’m going to go school.” This kind of
mistakes revealed that she still needs more practice to improve her grammar knowledge. But her
mistakes in grammar didn’t obscure meaning.
In the conversation, there were several typical grammar mistakes. For, example, Monstserrat often
made sentences such as “It’s many people in Mexico City.” and “ It’s a big zoo open in that city.”
These sentences have mistakes in the aspect of grammar. But as the listener I can still easily got
her meaning.

CAPSTONE EFL PORTFOLIO

77

Part 3 State and federal assessment requirements
Since ESL at Belmont is not a formal academic organization that aims to teach students content
area knowledge and English language to support academic learning and researching. Students there
are all adult students who just want to learn English for daily communication rather than academic
activities. It may be improper to use solely the standards for adult ELL assessment in Nashville
State Community College (NSCC) to evaluate it. So I used the combination of general state and
federal requirements and part of requirements for colleges like NSCC to evaluate ESL at Belmont.
Key case laws such as EEOA and Lau.v. Nichols prohibite discrimination against faculty, staff,
and students, require schools to overcome barriers to students’ equal participation. Lau.v. Nichols
requires schools to identify ELLs and their language proficiency and specify pedagogical strategies.
They guarantee students’ equal access to enrichment and special education services and require
that all the students must be educated equitably as compared to other students. As far as I’m
concerned, ESL at Belmont did good at providing English language education service for different
students with diverse language proficiency level. There are many students from different cultural
and linguistic backgrounds in ESL at Belmont. Before classes, they all take an assessment on their
English language proficiency and then they are arranged into different level classrooms which
could best meet their language learning needs. In addition to their performance in language tests,
students’ personal perspectives and appealing are also taken into consideration. For example,
Monstserrat was supposed to go to level 4 or level 5 classrooms according to her performance in
the test. However, she was more willing to go to level 3, a lower level, because she hoped to focus
more on basic vocabulary and grammar which she was relatively weak at. Finally, Monstserrat
was put into level 3 classroom because of her personal needs. This example illustrated that ESL at
Belmont meets the requirements of the key case laws well.
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At Nashville State Community College, students need to go through a special process to be
admitted. The community college helps students to learn the English they need to succeed in
college level classes. Whether students’ English is at a lower level or you have more advanced
English skills, the courses are designed to teach students the academic vocabulary and language
skills required in college classes. After submitting the application and all required documents, all
new students who do not have English as their first/home language must take the Michigan Test
before registering for classes unless they score 19 or higher on the Reading and English portions
of the ACT, or have transfer credit for ENGL 1010 from a U.S. college. The test is free to
students. It is designed to evaluate the English proficiency of non-native English speakers. The
2.5-hour long test includes five sections: speaking, listening, grammar, reading& vocabulary, and
writing. According to the students’ results in the test, they may be placed into one of the four
levels of English language proficiency: lower intermediate, upper intermediate, advanced, and
college level. There are different listening& speaking, reading, writing, and grammar ESOL
classes for each level. Students who finish all ESOL classes may go to college-level classes with
ESL accommodations. Students who choose not to take the recommended ESOL classes need to
sign a waiver and will not be able to get ESL accommodations.
Since ESL at Belmont is not a formal academic organization that aims to teach students content
area knowledge and English language to support academic learning and researching. It’s unfair
to say that ESL does not meet the requirements for adult according to the NSCC standards. But
we can get some inspiration NSCC to improve the quality of assessments of ESL at Belmont. At
the placement assessment, it’s better to have more comprehensive tests for different aspects as
English language. And it’s also helpful to leverage additional assessments as students stay in the
classroom to evaluate their progress and provide immediate assistance if needed.
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Part 4 Student’s content area English language ability
The major objective of the ESL classes that Monstserrat takes is to improve students’ oral
English language ability for daily life. And the teacher also spent part of class time letting
students do some dictation or write something simple about the themes of different classes.
Monstserrat herself graduated from high school about ten years ago and has not been in any
school program or other academic settings since then. She lacks the language ability for
professional content areas and the knowledge of academic content areas. So in this part, I focus
on assessing Monstserrat’s performance in aspects that her ESL classes at Belmont aimed at.
Since the teacher has taken much time to help students improve their oral language proficiency
and some general writing skills for daily life.
I had a 8-minute interview with my participant about her English learning experience in this
semester and used Student Oral Language Observation Matrix (SOLOM) which I used to assess
my participant at the beginning of this semester to analyze her performance again. By comparing
the findings with those I got from the beginning of this semester, I found some progress
Monstserrat has made during this semester as well as some problems that still exist. In addition, I
used the 6-trait scoring rubric to assess one piece of her writing work to analyze her proficiency
and problems in writing.
1.

Student Oral Language Observation Matrix (SOLOM)

At the beginning of this semester, I used SOLOM to analyze Monstserrat’s oral language
proficiency. Although she is in a novice level class, her overall oral proficiency level was higher
than most students at this level. When comparing her performance in this new interview with the
one we had at the beginning of this semester, I observed great progress in some aspects such has
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grammar and pronunciation although there may not be clear change of the proficiency level. At
the same time, some problems still existed.
1) Comprehension: Level 5 ( less reacting time in the interview)
At the beginning of this semester, Monstserrat ha already showed high proficiency in the aspect
of comprehension. She could understand everyday conversations and normal classroom
discussions without difficulty. In classroom activities, she was sometimes the first student to get
the meaning when the teacher told something unfamiliar to students. At that time, she could
answer most of my questions without hesitation. But for some questions, she requested for more
explanation. And for several questions, it took her some time to understand.
But in this new interview, her frequency of asking for explanation was lower. Actually, in the
whole interview, only one hesitation was caused my comprehension problem. The hesitation
happened when I asked her about her expectations for classes in the coming spring semester. She
had some difficulty understanding the word “expectations”. But when I used some easier words
to ask, she quickly got the meaning and answered actively. In the whole conversation, she was
quick in understanding my questions and requests.
2) Fluency: move from Level 4 to Level 5
At the beginning of this semester, Monstserrat was at level 4 in aspect of fluency. Her speeches
in everyday conversation and classroom discussions are generally fluent. In the first interview,
we talked about her homeland—Mexico, which was a relatively easy topic for her. At that time,
she sometimes hesitated to search for proper words or sentence to describe some places and her
ideas.
It’s reasonable for ELLs to be not as fluent as native speakers all the time. After this semester,
although it still took her some time to search for proper expressions. She naturally used some
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effective strategies and commonly used expressions decrease the influence of her hesitation on
the whole conversation. For example, when I asked her to describe the personalities of different
new friends she had made in the classroom of ESL at Belmont, it took her sometime to search for
adjectives to describe them. She had learned a unit about describing people and places several
weeks ago, so she was not proficient enough in using these words. But to make her hesitation
sound natural, she said: “They are quite different. They are from different countries. We can
learn from each other…” This expression made her discourse sound smoother regardless of the
hesitation.
3) Vocabulary: move form Level 4 to Level 5
Monstserrat made remarkable progress in the aspect of vocabulary. At the beginning of this
semester, she was near level 4. Comparing with her comprehension and fluency, her vocabulary
is a little weaker. She occasionally used inappropriate terms and sometimes needed to rephrase
ideas because of lexical inadequacies. And although she could express herself clearly in class
discussions. Some of her actions and performances in class suggested that she had some
limitations with some frequently used daily words. In the new interview, she was easier to search
words to show present her ideas. And she also got larger accumulation of some categories of
words.
For example, in the interview, she showed her increasing accumulation of adjectives for
describing people. She used “patient” to describe the teacher Cleatus, used “more talkative”,
“energetic”, “ friendly ”and “ funny ” to describe different new friends she had made in the
semester. She used different adjectives and even comparative adjectives, which she was not
likely to use at the beginning of this semester. Such situations suggested that her proficiency
level of vocabulary had been increasing in this semester.
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4) Pronunciation: Level 5
At the beginning of this semester, Monstserrat had already shown a relatively high proficiency
level of pronunciation. Her pronunciation and intonation is close to that of speakers. Although
she had problems in pronouncing some specific words, she could make correct and proper stress
and intonations in sentences and make discourses with a natural rhythm and tone, which makes
her sounds like a native speaker. At that time, she had pronunciation problems with some
specific words such as “museum”. In the new interview, her general pronunciation was still
good. And there were still problem with specific words. For example, when saying “personality”,
she stressed the first syllabus. It seemed she simply pronounced this word on basis of the
pronunciation of the word “person”. This kind of pronunciation mistakes still existed in our
interview. Such mistakes suggested that she still need to get more input and make more output.
5) Grammar: move from Level 4 to Level 5
At the beginning of this semester, Monstserrat was weaker in aspects of vocabulary and grammar
and she herself also searched for more help in these aspects. During my observation, I noticed
that it took Monstserrat a lot of time to keep her sentence structures correct in the classroom
practices. And there were different grammatical mistakes in the first interview.
In the new interview, Monstserrat showed progress in grammar. For example, her sense of
sentence structure was improved. In the first interview, she could easily make her meanings
conveyed. But sometimes she just gave out separate notional words. In the new interview, she
used various prepositions more frequently. She used “with”, “to”, “of” and “on” to connect
people, items, and places. She used fewer incomplete sentences in our whole conversation.
Although grammatical mistakes still existed and she still needed large amount of exercise on
grammar, her progress was also remarkable.
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6-trait scoring rubric

To assess Monstserrat’s writing ability in general daily use, I provided several daily topics for
her to choose. To make her feel comfortable with the writing task, I provide her enough freedom
to choose her topic and free space and time to do her writing. She finally chose the topic—
“write a short passage to introduce your best friend”. And it took her around 20 minutes to finish
the short passage (Appendix 6). Then, I use the 6-trait scoring rubric to analyze her work and her
writing proficiency (Appendix 7).
1) Voice: 4
In this passage, Monstserrat talked about her cousin. She described how they grew up together
and accompanied each other since very young age. As a reader, I could feel the intimate
relationship between she and her cousin. But the emotion in this passage was not compelling
enough to get readers engaged. When describing the important role that her cousin plays in her
life, she simply said: “ Since I remember she has been there for me and I for her in the good and
bad times” without more details or examples to support the general description. The words and
sentence structures she used to show her emotions with her cousin was also relatively repetitive.
Monstserrat seems aware of the audience but didn’t show proficient skills or strategies of getting
the audience involved.
2) Word choice: 3
In this whole passage, the language is interpretable but without any energy. As a passage to
describe a person, there were little diversity in use of adjectives to describe personalities or
emotions. Few attempts had been made to be colorful or figurative. The over simplified use of
words made the passage lack of energy. And readers can get meanings from the words in the
most general way. In addition, readers sometimes need to do some interpretation to understand
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some parts. For example, when she described the close ages of hers and her cousin’s, she wrote:
“ I’m bigger than her, The difference in age are three years.” Because she used the word “bigger”
rather than “older”, the meaning of first sentence “I’m bigger than her” was not clear enough.
Only by reading the following sentence, readers can clearly understand that what she meant was
the difference between their ages. Some improper uses of words indeed hinder the meanings.
3) Sentence fluency: 3
In the aspect of sentence fluency, sentences are generally correct although a few may be lacking
some key ingredients. When going through the passage, it’s easy to read editing problems and
see where the sentences logically begin and end. Although the use of linking devices was quite
limited, Monstserrat introduced her cousin in a fluent way. She introduced her age, the intimate
relationship between them, and the important role her cousin plays in her life. In the whole
passage, the only connective words used are “since” and “well”. So Monstserrat still needs to
learn more skills to connect sentences and different parts of her writing passage.
4) Ideas:3
Readers can understand the ideas and opinions showed by the writer in the passage, but the ideas
are broad and simplistic. For this topic—“introduce one of your best friends”, it’s usually not
difficult for students to come up with large amount of details and life experience to support the
ideas. But in this passage, Monstserrat just simply provided some basic information of her best
friend. She had the intention of writing the important role her friend plays in her life. But the
result was over general. For example, After writing “some awesome things that she has done to
make for me is to trust me and never disappoint me”, she didn’t provide some convincing
examples to support this idea. Maybe she still needs more support in elaborating on ideas and
strengthen opinions in writing.
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5) Organization:3
Since the length of the passage is short, Monstserrat’s organization skills in writing has not been
showed effectively. When reading this passage, it’s easy to follow the logical line. But when
focusing on the organization skills, it’s hard to find some clear strategies of arranging the
sequence of different ideas and getting the audience engaged. To better assess Monstserrat’s
skills of organization, it maybe necessary to ask her to write a longer passage consisted of more
paragraphs. Then the conclusion on her organization skills can be more convincing.
6) Conventions:4
In this passage, Monstserrat showed reasonable control over standard writing conventions such
as correct capitalization and spelling . But there were also some errors. The most remarkable
problem was the mistakes in using periods and commas. For example, at the beginning of the
passage, she wrote: “ One of my best friend is my cousin, We became friends since she grew up,
I’m bigger than her, the difference in age are three years.” In this part, she used commas instead
of periods to connect four separate sentences. So it’s necessary to help her review the rules of
end punctuations.
Conclusion
In the speaking part, Monstserrat’s progress in this could be observed easily, especially in her
weaker aspects such as vocabulary and grammar. In the writing part, although Monstserrat could
make her general meanings conveyed, it’s necessary for her to learn more basic skills and
strategies of writing, which could not only benefit her general English leaning process but also
build a found basis for her future career plans.

Part 5 Instructional recommendations & Assessment plan for the student
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1. Instructional recommendations
1) Design more authentic and meaningful tasks for higher-order thinking in current ESL
classes
When comparing Monstserrat’s oral English language proficiency at the end of the semester with
her proficiency at the beginning of the semester, we can see great progress. So the instructions in
the ESL classroom indeed helped her efficiently in her English language learning process. In the
current English language classroom that Monstserrat is in, the teacher—Cleatus always
leveraged different methods to motivate student to use the new language knowledge they’ve
learned in meaningful communications with their peers. In every 3-hour class period, she spends
nearly two hour organizing different oral language practice tasks for students. The effectiveness
of these tasks could be reflected from Monstserrat’s great progress in oral English, especially in
aspects of vocabulary and grammar, which she was quite weak at the beginning of the semester.
In addition, as Monstserrat is moving toward higher level of English language proficiency in
different aspects, it’s necessary to provide her more meaningful and challenging tasks to
motivate higher-order thinking in the process of English language use. In the last semester, since
most students in Monstserrat’s classroom are at a lower level of English language proficiency,
Cleatus intentionally controle the difficulty and complexity level of the tasks so that most
students could handle them. In my classroom observation, Monstserrat always finished most
tasks earlier than other students. So maybe in next semester, we can provide her some
individualized task which can help her do more challenging practice and strengthen her current
English language proficiency. And when choosing tasks, we can focus more on aspects such as
vocabulary and grammar, which she is still weak at.
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2) Provide students more individualized support and materials in writing skill
development
From the analysis of her writing work we can see that although Monstserrat has made great
progress in oral English, both listening and speaking, she still had a lot of problems in writing,
even when writing for simple daily topics. In the classes of ESL at Belmont, Monstserrat did
both oral and writing practice. But the amount of oral practice was much higher than the amount
of writing practice in general. Sometimes, students’ practice of writing English served as a
support for their oral English practice. But writing is important no matter for her daily
communication and her personal plan for future. Writing practice could support her acquisition
of vocabulary and grammar in general English language learning process as well.
To support Monstserrat ‘s writing ability development, it’s important to provide her both reading
materials as input and more writing exercises as output opportunities. In our interview about her
English learning experience in this semester, Monstserrat also said that she hoped to get more
reading materials to support her English language learning in next semester. When providing
reading materials, we can increase the difficulty and complexity level gradually and included
passages from different fields for different topics. This kind of reading materials can be benefit
for her improvement in aspects of vocabulary and grammar. Large amount of high-quality input
could naturally improve her quality of output. In addition to reading materials, more writing
exercise is also necessary. We can provide five topics for her every week to choose from. She
can focus on writing two passages about two different topics. Before writing, we can teach her
the basic skills and strategies for planning, organizing, and reflection. And we can lead her to do
reflections on her own writing works to find out progress and problems so that she can do
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writing task more efficiently. Periodic writing task reflection and self-evaluation is also a good
idea.
3) Build tighter connections between classroom instructions and students’ out of class
life
Most students in the Level 3 classroom of ESL at Belmont did little English language practice in
their daily life. The 6-hour class time at ESL was the only time for them to have total English
interactions. Although the teacher tried to provide them a lot of opportunities to practice using
language knowledge in interactions with peers in classes, the low amount of English language
use in their daily life still limited their learning efficiency. As for Monstserrat herself, she told
me in the background interview that she had a lot of English speaking friends and her little sister
and nephews who were born in America. And she also lives in a community the majority of
which are native speakers. Her family and community are both valuable resources for her
English learning. Currently, her family members still use Spanish at most of the time in their
home communications. It can be helpful is we choose some tasks for Monstserrat which she
could use to do together with her family members and friends. It’s necessary to extend her
classroom English learnings into her daily life in her family and community. And the
characteristics of her family and community also meet the need of her language learning.
4) Help the student to build a bridge between her current English language learning and
her future career plan
In the interview about her cultural and educational background, Monstserrat mentioned that she
hoped to work as a translator between English and Spanish someday. This personal career
objective can provide her a lot of motivation if we help her make the objective more accessible
in practice. First of all, to achieve the plan of working as a translator, we can help her set the
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long-term English leaning objectives. Currently, the ling-term objective may seem very hard and
too demanding. So, it’s necessary to break the final objectives into shorter-period objectives,
then monthly objectives, objectives, and weekly unit objectives. By setting these objectives,
we’ll enable Monstserrat to see the work she is supposed to do to accomplish her personal career
goal. This strategy can endow the student great motivation. And for adult learners, setting clear,
challenging, and accessible goals can lead them to improve learning efficiency and choose more
effective learning strategies and methods for themselves. Student-centered learning styles are
always the most efficient learning styles.
2. Assessment plan
To better assess Monstserrat’s English language learning effects in her future learning process,
it’s necessary to combine the main objectives of the ESL classes she takes with her personal
objectives of working as a translator between English language and Spanish language. In the
instructional recommendation part, I suggested to add more reading materials and writing tasks
in her English language learning process. So in the aspect of assessment, it’s also important to
assess her abilities in different domains of English language. And since she has the intention to
work as a translator, it’s necessary to consider the standards of tests such as TOEFL and IELTS
which she may need to take in the future as some kind of final objective of the assessment plan.
As for the specific tools and forms of the assessments, I think it’s helpful to combine dynamic
informative assessments among everyday classroom activities and independent assessments for
specific units and learning periods. Furthermore, the assessment should interact with classroom
instructions and provide efficient information to help improve classroom instructions. In the
classes that Monstserrat takes, a standardized text book is used and usually the teacher takes one
week to finish one unit of the book. It’s helpful to use tasks related to the topics of the units to
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assess the student’s language learning. And the students go to the ESL at Belmont only on
Tuesday and Friday, part of the assessments need to be down online. So I make an assessment
plan for the following semester (5 months) week by week.
First of all, I make the anecdotal records of the student’s output and actions in classroom and the
dialogue journal as a everyday tradition of the whole assessment project. Then, in the first two
months , the assessments focus mainly on oral English and writing English related to the units
students learn in the classroom. The last week of each moth serves as a review and synthesis of
the assessments of the previous weeks. The third month is a transitional month. In this month, I
plan to gradually transfer from general informative assessments to IELTS style assessments.
Then, in the fourth and fifth months, more elements from IELTS will be added. The complexity
and difficulty level of the fifth month is also a little higher than the fourth month.
Week 1
1st
month

Week 2

Week 3

Week 4

Everyday assessment
activities: anecdotal
records of Monstserrat’s
output and actions in
classroom;

Everyday assessment
activities: anecdotal
records of Monstserrat’s
output and actions in
classroom;

Everyday assessment
activities: anecdotal
records of Monstserrat’s
output and actions in
classroom;

Everyday
assessment activities:
anecdotal records of
Monstserrat’s output
and actions in classroom;

Keep the dialogue
journal everyday (free
topics)

Keep the dialogue
journal everyday (free
topics)

Keep the dialogue
journal everyday (free
topics)

Keep the dialogue
journal everyday (free
topics)

Tuesday interview:
an around-6 minute simple
interview about the topic of
the unit.

Tuesday interview:
an around-6 minute simple
interview about the topic of
the unit.

Tuesday interview:
an around-6 minute simple
interview about the topic of
the unit.

Thursday interview:
an around 8- minute
interview about the topic of
the unit (based on the
reading materials and
discussions in class)

Thursday interview:
an around 8- minute
interview about the topic of
the unit (based on the
reading materials and
discussions in class)

Thursday interview:
an around 8- minute
interview about the topic of
the unit (based on the
reading materials and
discussions in class)

Tuesday writing
test:
a 30- minute writing
test about a new topic
close to the topics in the
units in this month.
Thursday peer
assessment: peer
assessment on the
Tuesday writing work;

91

CAPSTONE EFL PORTFOLIO

2nd
month

Friday online
reflection& selfassessment: the teacher
and Monstserrat reviewed
the anecdotal notes,
journals, and records of the
interviews together and
choose pieces to put in
Monstserrat’s English
learning portfolio.

Friday online
reflection& selfassessment: the teacher and
Monstserrat reviewed the
anecdotal notes, journals,
and records of the
interviews together and
choose pieces to put in
Monstserrat’s English
learning portfolio.

Friday online
reflection& selfassessment: the teacher
and Monstserrat reviewed
the anecdotal notes,
journals, and records of the
interviews together and
choose pieces to put in
Monstserrat’s English
learning portfolio.

Friday monthly
self- assessment online:
the teacher and
Monstserrat go through
the learning portfolio
together, finding out the
progress and problems
and difficulties in
learning.

Everyday assessment
activities: anecdotal
records of Monstserrat’s
output and actions in
classroom;

Everyday assessment
activities: anecdotal
records of Monstserrat’s
output and actions in
classroom;

Everyday assessment
activities: anecdotal
records of Monstserrat’s
output and actions in
classroom;

Everyday
assessment activities:
anecdotal records of
Monstserrat’s output
and actions in classroom;

Keep the dialogue
journal everyday (free
topics)

Keep the dialogue
journal everyday (free
topics)

Keep the dialogue
journal everyday (free
topics)

Keep the dialogue
journal everyday (free
topics)

Tuesday interview:
an around-6 minute simple
interview about the topic of
the unit.

Tuesday interview:
an around-6 minute simple
interview about the topic of
the unit.

Tuesday interview:
an around-6 minute simple
interview about the topic of
the unit.

Thursday interview:
an around 8- minute
interview about the topic of
the unit (based on the
reading materials and
discussions in class)

Thursday interview:
an around 8- minute
interview about the topic of
the unit (based on the
reading materials and
discussions in class)

Thursday interview:
an around 8- minute
interview about the topic of
the unit (based on the
reading materials and
discussions in class)

Friday online
reflection& selfassessment: the teacher
and Monstserrat reviewed
the anecdotal notes,
journals, and records of the
interviews together and
choose pieces to put in
Monstserrat’s English
learning portfolio.

Friday online
reflection& selfassessment: the teacher
and Monstserrat reviewed
the anecdotal notes,
journals, and records of the
interviews together and
choose pieces to put in
Monstserrat’s English
learning portfolio.

Friday online
reflection& selfassessment: the teacher
and Monstserrat reviewed
the anecdotal notes,
journals, and records of the
interviews together and
choose pieces to put in
Monstserrat’s English
learning portfolio.

Friday monthly
self- assessment online:
the teacher and
Monstserrat go through
the learning portfolio
together, finding out the
progress and problems
and difficulties in
learning.

Everyday assessment
activities: anecdotal

Everyday assessment
activities: anecdotal

Everyday assessment
activities: anecdotal

Everyday
assessment activities:

Tuesday writing
test:
a 30- minute writing
test about a new topic
close to the topics in the
units in this month.
Thursday peer
assessment: peer
assessment on the
Tuesday writing work;
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3rd
month

records of Monstserrat’s
output and actions in
classroom;

records of Monstserrat’s
output and actions in
classroom;

records of Monstserrat’s
output and actions in
classroom;

anecdotal records of
Monstserrat’s output
and actions in classroom;

Keep the dialogue
journal everyday (free
topics)

Keep the dialogue
journal everyday (free
topics)

Keep the dialogue
journal everyday (free
topics)

Keep the dialogue
journal everyday (free
topics)

Tuesday reading
assessment: finish reading
passage related the topic of
the unit of this week and
tasks on the passage ( main
idea conclusion; guess
meaning of words from the
text, etc).

Tuesday reading
assessment: finish reading
passage related the topic of
the unit of this week and
tasks on the passage ( main
idea conclusion; guess
meaning of words from the
text, etc).

Tuesday reading
assessment: finish reading
passage related the topic of
the unit of this week and
tasks on the passage ( main
idea conclusion; guess
meaning of words from the
text, etc).

Tuesday writing
conference:

Thursday writing
assessment: finish a
writing passage in 30minutes ( topic is related to
the reading material on
Tuesday).

Thursday writing
assessment: finish a
writing passage in 30minutes ( topic is related to
the reading material on
Tuesday).

Thursday writing
assessment: finish a
writing passage in 30minutes ( topic is related to
the reading material on
Tuesday).

The teacher and
Monstserrat Review the
three writing passages of
this month together and
provide both teacherassessment and selfassessment.
Thursday writing
conference:
The teacher and
Monstserrat review the
writing pieces in her
portfolio together.
And introduce the
task 2 writing of IELTS
(independent argument
writing) to Monstserrat.

4th
month

Everyday assessment
activities: anecdotal
records of Monstserrat’s
output and actions in
classroom;

Everyday assessment
activities: anecdotal
records of Monstserrat’s
output and actions in
classroom;

Everyday assessment
activities: anecdotal
records of Monstserrat’s
output and actions in
classroom;

Everyday
assessment activities:
anecdotal records of
Monstserrat’s output
and actions in classroom;

Keep the dialogue
journal everyday (free
topics)

Keep the dialogue
journal everyday (free
topics)

Keep the dialogue
journal everyday (free
topics)

Keep the dialogue
journal everyday (free
topics)

Tuesday speaking
assessment: speaking tasks
from IELTS part 1 (general
daily themes)

Tuesday speaking
assessment: speaking tasks
from IELTS part 1 (general
daily themes)

Tuesday speaking
assessment: speaking tasks
from IELTS part 1 (general
daily themes)

Monthly writing
conference:
The teacher and
Monstserrat reviewed her
writing works of this
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5th
month

Thursday writing
assessment: finish a
writing ask from task 3
writings of IELTS (no time
limit).

Thursday writing
assessment: finish a
writing ask from task 3
writings of IELTS (no time
limit).

Thursday writing
assessment: finish a
writing ask from task 3
writings of IELTS (no time
limit).

month together according
to the writing rubric of
IELTS.

Everyday assessment
activities: anecdotal
records of Monstserrat’s
output and actions in
classroom;

Everyday assessment
activities: anecdotal
records of Monstserrat’s
output and actions in
classroom;

Everyday assessment
activities: anecdotal
records of Monstserrat’s
output and actions in
classroom;

Everyday
assessment activities:
anecdotal records of
Monstserrat’s output
and actions in classroom;

Keep the dialogue
journal everyday (free
topics)

Keep the dialogue
journal everyday (free
topics)

Keep the dialogue
journal everyday (free
topics)

Keep the dialogue
journal everyday (free
topics)

Tuesday reading
assessment: reading tasks
from the IELTS (lower
difficulty level ones)

Tuesday reading
assessment: reading tasks
from the IELTS (lower
difficulty level ones)

Tuesday reading
assessment: reading tasks
from the IELTS (lower
difficulty level ones)

Thursday writing
assessment: finish a
writing ask from task 3
writings of IELTS (30minute time limit).

Thursday writing
assessment: finish a
writing ask from task 3
writings of IELTS (30minute time limit).

Thursday writing
assessment: finish a
writing ask from task 3
writings of IELTS (30minute time limit).

Friday conference
online: The teacher and the
student have a conference
online about the reading
passage on Tuesday and the
Writing passage on
Thursday.

Friday conference
online: The teacher and the
student have a conference
online about the reading
passage on Tuesday and the
Writing passage on
Thursday.

Friday conference
online: The teacher and the
student have a conference
online about the reading
passage on Tuesday and the
Writing passage on
Thursday.

Mini IELTS try:
Choose speaking,
reading, listening, and
writing tasks ( the kinds
used in this semester)
from the IELT tasks, put
them together and have a
mini- IELT test in setting
time.
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Appendix 1 Home language survey
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Artifact E: Local literacy project report, laws and policy paper, and school investigation
report
Community Literacy Project
Nashville Chinese Baptist Church is a religious organization consisted of Chinese immigrants
in Nashville city who believe in the Christian. I myself knew the church from the activity of
“Meeting New Friends in Nashville 2016” in September. The Chinese immigrants in the church
bought furniture and other household stuffs to deliver to Chinese students who have just arrived
in Nashville. In the activity, before picking the furniture, the members of the church and we new
students had little talks with each other, learned about the history of the church and ate diner
together.
In the activity I knew that the weekly fellowship of the church is held at every Friday night
from 6:30 pm to 9:00 pm in Nashville Belmont United Methodist Church. To learn more about
the Chinese immigrant community in Nashville from the church, I participated in the fellowship
on July 16th with my friends and had an interview with three members of the church ——
Andrew Siao ( Chinese name Zheng Siao), Siao’s wife Yiwen Jia and Michael Xu.
The activities and literacies in the church
At 6:00 pm on Friday, participants of the weekly fellowship gradually gathered together in a
Bible study room of the Belmont church. Among the participants, there are some Chinese
immigrants who work in Nashville, some retired couples and young students from the nearby
universities such as Vanderbilt and Belmont. Before the beginning of the activities, people talked
casually with each other about things happened in the past weekdays. Most of them have joined
in the activities of the Chinese Baptist Church for a long period of time, so they are quite familiar
with each other. I had a small talk with a young lady named Shasha. She is from Taiwan and has
been in American for about a one year. Shasha told me that she moved to America because her
husband was in a PhD program here. She has already got a driver license and has adapted to the
American life well. However, she still feels stressful with the English language. She said that
what troubled her most was the vocabularies. She still needs to look up words sometimes when
going shopping in town. Since most of the people in her social circle are Chinese immigrants, the
lack of English language proficiency doesn’t influence her daily life seriously. But is eager to
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develop her oral English ability which can make her bring a lot of convenience to her daily life.
So she took English speaking classes on Wednesdays and Fridays at the English Language
Center of Vanderbilt University. Besides, she also used apps such “百词斩”( cut the words)
which was designed by a company from China to help Chinese English learners’ acquisition of
English vocabularies. Shasha also believed that her ability of oral English would gradually
developed as she lived here longer and kept immersed in the English language dominant
environment.
Then, at 6:30 pm, all the participants of the weekly fellowship shared their homemade food
together. They cooked delicious Chinese foods at home previously and took them to the church.
Since it was the day after Mid-autumn, a traditional Chinese festival, someone took delicious and
beautiful moon cakes to the church. After the dinner, all the people sat together in a circle. They
sang songs for the God with the accompany of guitar music, introduced the new members and
shared their own experience about blessings from the God. Since all the participants’ mother
language was Mandarin, they all talked in Mandarin all the time in the church.
After that, all the participants were divided into two groups and studied the chapters in the
Bible. I participated in one group of the newer members and observed the activities in the group.
The group read the second chapter of the Gospel of Luke together. Mr Siao, the leader of the
group, used a map of Israel to lead all the member learning about he cities mentioned in the
chapter. After that, all the members even acted out the plot of the chapter and videoed it.
I also got some bilingual brochures and sheets in the activities of the church.Here are two
examples( on next page). The left one is a brochure that the church give to people who are new
here. The brochure is totally in Chinese and it invited new Chinese immigrant to join and feel
like home here. It invited people to learn the Bible together. The one on the right is a chart that
all the people used in an activity and the items were bilingual but all the participants were free to
fill it in any language as they like. Most people used Chinese.
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Interview the people in the church
After the ending of the weekly fellowship activities, my friends and I started the interview
with Andrew Siao ( Chinese name Zheng Siao), Siao’s wife Yiwen Jia and Michael Xu. In the
interview, not only did we learn the history of the church but we also learned a lot about the
English language acquisition and American culture adaptation of Siao’s son and Michael.
History Of the Church
The church was developed from a Bible class in Belmont Height Baptist Church. The Bible
class was started in 1982 and developed quickly as an increasing number of Chinese immigrant
joined in. In April 1994, the Chinese Baptist Church became independent, got financial support
from the Chinese immigrants and bought its own church building in 2006 at 107 Lyle Lane. Mr
Siao told me that there are about 100 to 110 Christians in the church, most of whom are from the
Mandarin dominant regions. There are also several members from countries near China such as
Laos and Vietnam. The majority of the members are at age above 40 and come to the church
with their family members.Most of them have been well educated, having obtained their
bachelor, master or PhD Degrees in American Universities. Some students in the Universities
such as Vanderbilt and Belmont also join the church.
Chilren’s English Language Adaptation Processes In the Community
When we asked about the language habits of the children in the church. Xiao told me that
most children speaks English at most time of there daily life. They only use some simple
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sentence structures of Mandarin when communicating with their family members. Some times,
they mixed English vocabularies in their oral English expressions. For example, Siao’s sons
usually say sentence like :“我们去 supermarket 吧？”(Let’s

go to the supermarket.”) The kids

learned some simple daily oral expressions of Mandarin from their parents and use them
naturally in their daily life. But their vocabulary accumulation of Mandarin was limited so that
they often use Mandarin expressions with English vocabularies in them. Some of the children
immigrated to America at the age above 5, when they have already been fluent in Mandarin. But
as they grew up and used a decreasing amount of Mandarin in their daily life, their Mandarin
language proficiency gradually weakened.Some children went to Chinese classes on weekends,
but the effects were limited since they usually didn’t have enough time to allot to Chinese study
during the weekdays. Siao said that he remembered maybe only two or three children were quite
good at Mandarin since their parents valued the mother language and devoted their kids’ mother
language learning. This pattern was the same as what I’ve learned in class “In the journey toward
bilingualism, one language will dominate another.”(EDUC 6530 Class PPT September 2en)

A

AB

AB

BA

B

Besides, when we asked about the adaptation process to American culture and English
language of the children in his community, Mr Siao’s response was quite delighted and
interesting, showing some similarities as well as some contradictions with the patterns and
theories that I’ve learned in reading materials and in classes.
Mr Siao’s elder son’s experience was typical among the children in the Nashville Chinese
immigrant community.

Siao’s son arrived in America and entered a public school at the age of

8 with his family. Before coming to America, he had already took some English classes in his
primary school. When we asked about the boy’s feelings about school., Mr Siao’s response was
quite different from what we had imagined.” I asked him how he felt about the school at the
ending of the first day. He replied me with great pleasure:” The new school is great! Much better
than my school in Taiwan!” To our surprise, the boy didn’t struggled in the new environment at
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all! Though he felt nervous at the beginning of the first day in school an even vomited, he
enjoyed the rest part of the whole day and got along well with his new classmates. The first
school day experience of Yiwen’s daughter who arrived in America the the age of 6 and entered
a private school was also filled with pleasure. In fact, Siao told me that he remembered nearly all
the children in his community adapted to the English language smoothly and quickly. This
pattern was quite different from the pattern that Krashen’s Input Hypothesis ( Krashen 1981)
suggests. It suggested that most second language learners go through a silent period before
getting used to a new language environment. However, from the interview I knew that most
children in the Chinese immigrant community adapted to the new language environment rapidly
without any silent period. This contradiction motivated me to talk with Siao more about the
reasons for the children’s efficient adaptation process and try to relate them to the design of class
for more immigrant children, And I found that the children’s experience was a great evidence to
support the principles of Norton’s Sociocultural Perspectives about second language acquisition
( Norton ,2001).
Inspiration for teaching immigrant children
First of all, the family environment of the Chinese immigrant children are quite beneficial
for adapting the new environment. Siao told me that most parents of the kid were well educated.
Some of them got their higher education degrees in America and brought their children hare just
like Siao did while some others gave birth to the children in America. Besides,there is a tradition
of emphasizing the education for kid in Chinese families. So the parents always spend a lot of
time choosing a good school for the kids. Chinese immigrant parents usually choose the magnet
schools which are equipped with the best staff at the inner city of Nashville for their kids,
including Hume-fogg and MLK. The families’ devotion to education absolutely contributed to
the kids’ language acquisition. It reminds me that when we try to help students develop their
language ability and academic performance, it’s of great importance to educate the parents as
well. We should provide enough accesses for immigrant parents to the information of schools in
town so that they can choose one that meets the need of their kids mostly.
Besides, the school environment also plays an important role in the adaptation process of
the kids. Siao told us that most students in his son’s school were native English speakers so that
the boy was totally immersed in an English speaking environment throughout his schooldays. He
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talked with his teaches and friends in English every day. As Norton suggested, language is a
cultural tool and Language learning is a social process that is impacted by our interactions with
others.(Norton ,2001)To help the immigrant children adapt to the English language environment,
maybe it is better to scatter the kids in classes full of native speakers than to put them in classes
full of students in the similar language situation as they do. And I also leaned a good activity
from the church to provide opportunities for the new immigrant students to interact with the
native speakers.

This is a chart that the church gave to all the new participants in an activity this September.
The items in the chart are bilingual. All the participants need to exchange their charts with other
people in the church so that they could have different people fill the their chart. To finish the
task, all the participants needed to talk with different kinds of people in the church. In class, we
could change the beginning of the lines to different items such as the areas that the students
current live at. Then, we could encourage all the students to start the similar process. During this
process, the children will interact with each other and practice oral English a lot.
Siao also talked about he activities of his son’s school. He was frequently invited to the
teacher-parent conferences.Through those conferences, the teachers communicated with Siao
about his son’s performance in class and at home. Not only did such conferences helped the
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teachers learn more about the cultural background and hobbies of students from their parents, but
it also enable the parents to get efficient advice from teachers so that they could help their kid
more scientifically. “ The school also organized career days which provide kid with accesses to
their parents’ work places. A student’s father was a fire fighter, so Siao’s son class once visited
the fire department together. These kind of activities were great opportunities for kids to learn
language in various kinds of social context. Such practices are also supported by Norton’s
sociocultural perspectives of second language acquisition which emphasizes the necessity
“develop the language skills that allow full participation in the community of
speakers”.(Norton ,2001)
Conclusion
In this investigation, I observed the literacies through the activities of the Chinese
immigrant church and learned a lot of information about the Chinese immigrant kids’ adaptation
to the English language environment. The literacies such as the chart used in the church activity
could also be used in class efficiently. Besides, from the story of Siao’s son, we learn that
teachers can have a deeper insight into the students’ performance and language acquisition
situation and create activities for students to practice language by cooperating with parents. The
English language acquisition process of the Chinese immigrant children is great support for
Norton’s perspectives which advocates that”teachers should aim foster multiple opportunities for
students to work collaboratively, allowing for language to be used as a tool for generating
understanding. “ (Norton, 2001) Furthermore, “Familiarity with the documents and other literate
forms within the students’ communities allows teachers to learn more about their social,
political ,economical and cultural realities”.(and the It’s of great importance to learn more about
the students’ communities and families.”(Jiménez.R&Smith.P&Teague.P,2009) From the
community literacy investigation, I learned a lot of special phenomenons in the Chinese
immigrant kids’ English language acquisition which are quite different from those of the other
immigrant children that I learned from the readings. For teachers who want to teach this kind of
immigrant children, it’s of great importance to learn from their community literacy so that they
can find out these special phenomenons and leverage more scientific methods
these kids.

in classes for
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Identify historical, political, and legal implications for ELL Education
Major Historical Trends of Federal and State Laws and Policies
When looking back on the historical laws and policies of English Language Education in the U.S,
it’s easy to notice that the laws and policies are always related tightly with the political background,
economic situation, immigrant population structure and other kind of elements. Therefore laws
and policies continue changing overtime( Appendix A & Appendix B).
Around the time of U.S nation building, the country was full of speakers of different
languages and the use of different languages was also necessary for individuals and national
services. Naturally, multilingualism was the mainstream and there was no formal language policy.
Language use was just depended on individual choice. Then from the late 19th century,
industrialization and urbanization led to the increasing amount and structure changes of
immigrants. World War 1 also drew the public concerns upon the nation identity and as a result
policies focused more on assimilation. There were several laws that restricted the number of
immigrants . In this period, other languages were totally prohibited in schools and segregated
schools were established. During this period, the pluralist views also existed, but the influence was
quite limited. After the Wold War 2, there was a return to bilingualism since people realized the
importance of knowing other languages during World War 2. Laws and policies in this period
worked a lot to create an equal status for the non-native English speakers and managed to provide
special support for them. The Brown v. Board of Education(1954) ensured the equal education
opportunities for minority groups. The Bilingual Education Act and its re-authorization began to
fund bilingual programs which helped the immigrant students’ acquisition of English language. In
addition, Native American Language Act(1990) protected minority groups’ right to use their own
languages. Other laws including Lau v. Nichols(1974) and Plyer v. Doe focused on providing
access to education for immigrant children and offering more support to make up their language
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disadvantages. In my opinion, policies of this period were the most scientific and efficient.
However, in recent years, the trend of monolingualism gradually grows. Policies and programs
such as NCLB pushed students to learn English to meet the standard of AYP and the AMAQs.
Consequently, the linguistic and cultural diversity of the students are paid little attention in school.
(Ester J. de Jong, 2009)
Impact on ELL Education
Among all these laws and policies, I think the ones in the 1986~2000 period were most scientific
and therefore improved the quality of immigrant students’ English Language acquisition and
American culture adaptation most efficiently.
On one hand, laws such as Plyer v. Doe( 1982) protected the immigrant students’ basic right
to be equally educated, no matter whether they were legal or illegal immigrants. Plyer v. Doe( 1982)
struck down a state( Texas) statue denying funding for education to unauthorized immigrant
children as well as some schools’ attempt to charge $1000 annual tuition on the illegal immigrant
kids. That’s really important for the ELL students, a large part of whom were from low-income
families and illegal immigrant families. In the earlier period, the poverty was an important cause
of schools’ failure in immigrant education( Ester J. de Jong, 2009). With plenty financial resources,
schools can do better in hiring staff, improving equipment and designing efficient pedagogical
ways in order to improve the ELL student education quality. The impact of these laws is profound
and lasting. For example, it helped to halt the public schools’ requiring for citizenship certifications
in student registration in New Jersey in 2014. (news)
On the other hand, laws and policies including Lau v. Nichols( 1974) and

Castaneda v.

Pickard (1981) played an important role in motivating schools to provide additional supports and
programs for ELLs to compensate their language disadvantages and improve their English
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language abilities. Lau v. Nichols( 1974) and the Law Remedies required schools to provide
special support for minority language students, take assessment on students’ language proficiency
and respect their first languages. In addition, it also plays emphasis on the effectiveness of
programs designed for ELL students. Influence of Lau could be observed from specific details and
principles in state policies for ESL programs. In the Tennessee State Board of Education, schools
were required to prohibit discrimination to minority languages and speakers, respect and leverage
students’ first language, and take several steps to assess the students’ English language proficiency.
It advocated to provide different kind of programs and models such as pull-in and pull-out models
to meet the need of students at different English proficiency levels. In addition, it set several
principles about the quality and quantity of staff in ELL education to ensure the outcomes.
Consequently, ESL programs keep getting better in schools. A recent news about public schools
in Nashville is a good example. These schools organized various kinds of activities with elements
from immigrant kids’ homeland culture and hired teachers who could speak the students’ first
languages. Such actions helped a lot in building up the students’ identity awareness and getting
them involved in the English language classrooms( Tennessee news).
Evaluation , Expectation and Suggestions
Though laws in the 1986~2000 period contributed a lot to the ELL education, the English-only
trend reemerged in the 2000s. Supporters of monolingualism stressed the efficiency of a shared
language in government and communication and the importance of motivating the growing
number of immigrants to learn English (Ester J. de Jong, 2009). Policies and programs such as
NCLB which emphasized the AYP and AMAQs for ELLs also required the minority language
speakers to focus on English language only, limiting the use of their first languages. These
situations could easily remind us the policies from late 19th to early 20th, which also focused on
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assimilation and advocated English-only education.
However, I insist that bilingual education is more efficient and can better meet needs of ELLs.
Some kinds of bilingual programs can benefit minority language speakers and native English
speakers at the same time. First of all, bilingual classrooms put students’ homeland culture and
language at an equal status, which can definitely make students feel respected and clearly aware
of their cultural identity. The use of students’ first languages can also assist the students’ English
language acquisition process since the their first languages and their fond of other kinds of
knowledge can help them understand the structure and the concepts in a new language. Besides,
some bilingual programs which create an environment for minority language speakers to interact
with native speakers can help both these two groups simultaneously. In such activities, the English
speakers also lean about different cultures and languages which can help to broaden their
understanding of the world while ELLs practice using more English with the native speakers.
In addition, as the previous laws and policies are tightly related to the specific historical
periods, the political, economic and cultural situation in recent and the following years also calls
for bilingual education. The communication between different countries and regions became more
and more frequent and intensive. This trend requires a multiple ability of language use. In such a
period, knowing more than one language means getting connected with people from more regions
and being able to explore and compete in more diverse fields and affairs. Minority language
students should keep their first languages as an advantage while learning English language at the
same time. Pushing students to get rid of their first language will not only influence the efficiency
of their English learning, but will also eliminate their advantage of knowing different
languages.Some states gradually noticed the weakness in current bilingual education and begun to
focus more on it. Currently, 16 states identifies bilingual education as a teacher shortage area for
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2015-2016( Office of Postsecondary Education, 2015). Several states has taken steps to build the
supply of qualified teachers( Diane August ppt) . Following years may observe more state support
and government devotion for bilingual programs.
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Appendix A: Historical trend-changes of Language Policies

Early Years of the U.S.
Building

Before Independence
Multilingualism: no
formal and explicit
language policy

Multilingualism: bilingual
practices continues and
English gradually became

th

th

Late 19 ~early 20

Focus on assimilation while
pluralist view also existed
( English ability as a
requirement for naturalization)

1968~2000
Bilingual Education

2000~
Modern English-only
Movement

(From Ester J. de Jong, 2009)
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Appendix B: Time line of Laws and Policies

Period

Historical background

Laws and Policies

Before Independence

Large number of speakers of different
languages;

No formal or
language policy

Main content
explicit

Powerful ethnic groups;
Founding Fathers’ confidence on
assimilation into a country without a
standard language;
Important pragmatic and political roles
of languages other than English.

Early Years of the
U.S. Building

Multilingualism-being
valued
individual and national service;

for

Shift in power structure.
Late 19th ~early 20th

Industrialization and Urbanization;

Using different languages
to conduct government
business
Meyer v. Nebraska(1923)

Constrained English-only
laws to specific areas.

Implementation of legal restrictions
during World War 2;

Brown v. Board
Education( 1954)

Declared
separate
education as unequal.

Increasing awareness of the need for
knowing foreign languages during
world War 2;

Bilingual Education Act &

Civil Rights Action

Re-authorization in 1964

Growing number of immigrants;
World War 1;
The Americanization Movement;

After World War 2

Pluralistic experiment
education;

in

of

Shaped the schooling of
minority students;
Formally defined bilingual
education;

bilingual
Native American Language
Act(1990)

Granted the right of
indigenous
language
groups to maintain their
own languages;
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Meyer v. Nebraska(1954)

Stuck down a prohibition
against teaching languages
other than English

Lau v. Nichols(1974)

Required
districts
to
remedy the disadvantaged
situation
of
minoritylanguage speakers

Plyer v. Doe( 1982)

Struck down a Texas law
denying public school fund
for
illegal
immigrant
children

Castaneda
(1981)

2000~

Increasing number immigrants;

v.

Pickard

Defined
criteria
to
determine that districts had
taken actions to help LEP
students
23 states had declared
English as the official
language by 2003& 4 states
have
English-plus
resolutions;

Concerns about communication and
government efficiency.

NCLB

Funds for native language
maintenance;
Standard test.
AYP & AMAQs

(From Ester J. de Jong, 2009)
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Artifact F: The report of a case study: Exploring the Components of Language Acquisition
of Zihan Wang through a Theoretical and Analytical Framework
Introduction to the Learner
1. Basic Information
The participant of this case study, Zihan Wang, is a 14-year-old girl from China. She is at grade
three in a public middle school in Wuhan, a city in the middle of China. Her first language is
Mandarin and she uses it nearly all the time in her daily life, both in and out of school. She has
been learning English since she entered primary school. So the length of her English learning
experience is about eight years. As a grade three student in middle school, she is under high
pressure of the high school entrance exams currently. Along with other subjects including Chinese,
math, chemistry, biology and physics, English plays and important role in her exams. So she has
spent large amounts of time on it to achieve a better performance.
2. Linguistic background
Zihan’s first language is Mandarin. As a middle school student, she shows high proficiency in both
oral and written Mandarin. In fact, she does fairly well in Chinese literature class and some of her
cognitive abilities in Mandarin language keep helping her make sense in English language
acquisition process. Although she has been learning English for nearly eight years, she rarely uses
it in her daily life but just uses it in classes and some activities in school. She values the function
of English as a communication tool, but currently her motivation for English learning mainly
comes from the pressure of exams.Because she loves Japanese cartoons very much, she also spends
some of her spare time learning Japanese with the online tools and books independently.
Her English learning process has been heavily influenced by the English education patterns
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in Chinese public schools. Since the 1980s, the Chinese government has placed English as one of
the most important subjects in the nine-year compulsory education system. However, as a result
of the limitation of staff resources and stereotypes of language teaching, English classes in most
primary schools and middle schools focus more on vocabulary and grammar, providing students
more opportunities to practice reading and writing skills and fewer opportunities to practice oral
English. So Zihan also has spent less time in oral practice during her English learning process. The
only chances for her to so oral practice are reading passages and taking situational conversations
with her classmates in class. Although there are some out of class activities to practice more on
oral English, Zihan rarely has time to participate.
Besides the instructions and materials from her teacher in school, the English language input
Zihan has received mostly comes from the English popular songs and movies. As a result of the
high pressure in school, the time Zihan could spend on English movies and songs is quite limited,
so the amount of English language input she received in daily life is limited as well.
3. Family & Social Life
Zihan communicates with all her family members in Mandarin and the dialect of Mandarin in
Wuhan. Although her mother works in an international company and sometimes uses English to
communicate with her colleagues, she always used Mandarin in family life. Zihan’s father and
mother both values Zihan’s education a lot and they often payed for the out of school classes for
English and other subjects to help Zihan improve her academic performance. They are both busy
with their own works, but still try their best to engage as more as possible in Zihan’s learning.
Zihan’s mother heavily supported this case study, regarding it as a good chance for Zihan to do
more oral English practice.
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English language ability has been valued as one of the most important abilities in Chinese
society for many years. English plays an important role in schools and job markets. Like other
students in China, Zihan learns English not only for good grades in tests, but also for great
competence in the future job market.
4. Personality and Cognitive Characteristics
Zihan is a quite outgoing girl and eager to share her life experience with others. But since she is
not used to speaking English in her daily life, it takes me some time to help her get relaxed and
motivate her to talk more at the beginning of this case study.
As for the cognitive characteristics in learning, Zihan presents some advantages and defects at the
same time. On one hand, she is always curious about new knowledge and willing to try something
new. So she is enthusiastic with English learning at most of time. She even tries to learn Japanese
independently. As a middle school student, she values the skill of speaking different languages
and regards it as an efficient tool which can help her gain more competence in the future. On the
other hand, Zihan is often not careful and patient enough. Her mother told me that many of the
mistakes she made in the exams and homework are caused by carelessness. When I talked with
her about the grammar mistakes in the writing samples she provided, she could easily figure out
the mistakes on her own. But when she was writing, she was too careless to avoid those mistakes.
She told me that she always finished the writing passage part in English exams quickly with full
confidence but could always got only scores comparatively lower than her classmates’.
In addition, she always tend to explore new knowledge but is often unwilling to spend enough
time in reviewing the knowledge she learned previously. When I asked her has she ever allocate
some time to reviewing the mistakes in her English exercises, her answer was: “ I’m too busy to
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spend on it.” This answer revealed that Zihan doesn’t attach enough importance to the reviewing
and consolidating processes.
Another typical characteristic is that Zihan always tends to build up conceptions and ides in
mind in Mandarin and then translate them into English during conversations. In our conversations,
sentence like: “Let me think for a while. I don’t know how to describe it in English.” occurs
frequently. The process of transfer between Mandarin and English takes plays constantly in
Zihan’s use of oral English language. It suggests that in her English learning process, she depends
a lot on her first language, treating it as some kind of scaffold.
Descriptions of the Learner’s Oral and Written Language Abilities
This part focuses on Zihan’s specific English language abilities in aspect of phonology, semantics,
grammar, and pragmatics. First of all, Zihan’s phonological strengths, weaknesses and possible
causes of her phonological problems will be analyzed. Then , the analysis of Zihan’s semantic
ability will be divided in to two parts,conversation analysis and writing sample analysis, exploring
Zihan’s vocabulary and word choices. After that, this analysis will have an insight into Zihan’s
grammar ability, focusing on her use of morphemes and different functions of words at the
morphological level and her use of different sentence structures and linking devices at the syntactic
level. After all these three aspects, this analysis will present Zihan’s pragmatic abilities by
analyzing the context types and Zihan’s ability of adhering to Grice’s Maxims of relevance, quality,
quantity and manner.
1. Phonology
Strengths
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Focusing on the pronunciations of words and sentences, Zihan’s strength is that she pronounced
most syllables clearly although she was quite nervous during the beginning parts of the
conversations. As a result of limited oral English practice, it’s typical of middle school students in
China to show phonological obscurities and omitting syllables when speaking English without
assistance of texts. But Zihan was always confident in speaking English and produced clear
pronunciations. She has obtained the correct phonological format with the correct meaning of her
majority vocabulary accumulation. Besides, she could always make herself understood regardless
of some Chinese accent in her utterances.
Areas of Improvement
However, there are also some typical problems in her pronunciation. First of all , she made some
typical mistakes in the pronunciation of some vowels in syllables (table 1). For example, when
saying “study”([stʌdi]), “Chinese” ([ʧaɪˈniz]), and “hard” ([hɑrd ]), she changed the vowels “ʌ”,
“ aɪ” and “ɑ” to” “æ”and “e”. And when she said “game” ([geɪm]), “fail”([feɪl]) and “save”([seɪv]),
the vowel “eɪ” was also changed into “æ”. Apparently, she was inclined to change vowels
including “ʌ”, “æ”, “aɪ”, “ɑ” and “eɪ” into “æ” in her pronunciation. It suggests that maybe she
has the categorical perception problem (Byrnes& Wasik), which made her unable to distinguish
the vowels in close ranges. The high frequency of this problem also reveals that it has become her
habit. Maybe there is some kind of fossilization (power point in class)

in her phonology

acquisition process.
As for consonants (table 2), on one hand, she frequently added a vowel behind a consonant
when it was at the end of a word or followed by another consonant. For example, she added an “ɒ”
between “[k]” and “[s]” when pronouncing “physics”([ˈfɪzɪks]), and added an “ə” after “[k]” when
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pronouncing “think”([θɪŋk ]). On the other hand, she sometimes omitted a consonant when it was
at the end of a word or followed by another consonant. Her pronunciation of “handbag”
([ˈhændˌbæg] ) was “[ˈhæn bæg]”, omitting “[d]”. And her pronunciation of “ girl”( was “[gɜ ]),
omitting “[rl]”. The cause may be the transfer from the fist language,as Selinker has stated that
learners are inclined to maintain their first language syllable structure when learning a second
language. (Selinker, 2001).

Since most syllables in Mandarin end with vowels, Zihan naturally

tends to end the syllables with vowels when she speaks English.
In addition to the problem of specific vowels and consonants, her utterances also revealed
some weaknesses

in placing the stress of sentences and of words including 3 or more syllables

(table 3). For instance, she put the stress of “performance”([pərˈfɔrməns] )on the fist syllabus and
put the stress of “influence”([ˈɪnfluəns]) on the second syllabus. At the sentence level,

she often

put stress on words improperly, changing her original meanings and tones. Here we have a
sentence to illustrate this problem. She said: “He is fifty years old and he is nice” with a rising tone
at the last word, changing the original state tone into a question tone. The problems of stress may
be caused by the differences between the tonal variation systems of Mandarin and English. There
are four different intonations in Mandarin , which are quite different from English. So Zihan often
felt it hard to control her tones in oral English and stressed the wrong parts of words and sentences.
2. Semantics
Conversation Analysis
Strengths
In conversations, Zihan showed adequate capacity of using Tier One words. The oral samples
consist of one conversation about her school life, one conversation about her favorite TV programs,
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and a picture story telling. In all these three samples, Zihan used daily words, including simple
verbs, adjectives, nouns and conjunctions to describe school activities, her favorite characters in a
cartoon, and some wonderful scenes in a popular cartoon. She could use Tier 1 vocabulary to make
her feelings and ideas conveyed. Sometimes, she even discussed with me whether one words was
proper to be used in the sentence during our conversations. It showed that she was sensible with
nuances between words with close meanings.
Areas of Improvement
In the whole transcript of Zihan’s utterances, there are 51 “um”s and many of them are
accompanied by a pause, which shows that it takes some time for Zihan to map the English
vocabularies that she had already acquired when she tried to convey her meanings to others.
Sometimes there were even some errors in her mapping process. For example, when we talked
about her performance in English tests, she said : “Last year, I had a very important exam and I
fall it.” And I ask her : “you mean you failed it?”, she immediately realized her mistake and
stressed: “Yes, I failed it.” Apparently, she could recognize the meaning of the word easily, but
was not able to quickly think of it when communicating with others. It suggested that her
“receptive vocabulary” is much better than her “expressive vocabulary”( Byrnes & Wasik,2009,
p103).
In addition, we can see from table 4 that among the total word count-779, there are only 182
unique words. The 23% unique lexical density reflects her repetitive uses of the same words during
the conversation. The limitation of her vocabulary use can also be observed from the frequency of
some specific prepositions and conjunctions in table 5 and 6 . For example, she used “and” as
many as 53 times in the conversation. It can easily be replaced by “also”, “as well as”, “in addition”
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and many other words to serve for the same meaning and function.
Writing sample analysis:
Strengths:
In writing samples, Zihan showed her good ability of using Tier 1 words too. The writing
samples also showed that she had mastered the correct spelling of the words. In addition,
although there were still some mistakes, Zihan has more intention of trying to use more complex
words in writing than in speaking.
Areas of improvement:
The writing sample consists of three short writing paragraphs from Zihan’s English homework.
She also used the same words such as “and” and “by”several times in her writing. Both the oral
and writing samples present her limited acquisition of synonyms. She also made mistakes in
some nouns. For example, she mistook “airground” for “airport”. Maybe she had the conception
of airplane in mind and just combined “air” and “ground” together to convey her meaning. When
I reminded her the word “airport”, she could recognize it quickly. She didn’t use some verbs
properly as well. In the writing about the Spring Festival, she wrote “we clean the bad luck”.
But“ get rid of” or “dispel” are much better here to describe her meaning. Maybe the dependence
on simple Mandarin translation of word meanings and lack of exposure to English language
environment made her unconscious of the nuances between words with close meanings.
Influence factors:
First of all, the lack of fluency in Zihan’s oral English may be caused by her low frequency of
oral English practice in school and her few chances to speak English in her daily life. Most junior
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high schools in China focus more on students’ ability to memorize vocabulary and master
grammar. As for the structure and content of English classes, teachers spend most of the time
leading students to analyze reading passages in textbooks, finding out the main grammar points
in the passages and doing exercises about the grammar points after class. As a result, Zihan
spends little time in school to practice oral English. At home, she watches Mandarin TV
programs, listens to Mandarin songs, and uses Mandarin to communicate with her family
members and friends. Consequently, she rarely does enough practice to consolidate her
knowledge of vocabulary.
Perhaps the mistakes in spelling and the lack of knowledge about nuances between close word
meanings are due to the fact that she didn’t do enough review and synthesize work after every
period of English learning.
3.Grammar
Morphological Ability Analysis
Strengths:
At the morphological level, Zihan is good at using nouns. In both the oral and writing samples,
she used nouns correctly, combining original form of nouns with the plurality morpheme, “s”, to
show her meanings correctly. She also used adjectives

in correct orders in sentences, and

matched them correctly with nouns.
Areas of improvement:
Zihan shows weakness in using past and third singular tenses of verbs. On one hand, she often
used the original form of verbs when talking about something happened in the past (example:

CAPSTONE EFL PORTFOLIO

128

sentence 1 and 2 in Appendix 3 ). On the other hand, she sometimes used the past tense form of
verbs in a wrong way. The example( sentence 7 in Appendix 3) showed that she did some overgeneralization (Selinker, 1975) on past tense form of verbs. She just turned “begin” into past tense
by adding an “ed” at the end. In addition. Problems of third singular tense are common as well.
Original form of verbs such as “teach”, “like” is often used after third singular subjects including
“he” and “she”. Combining these two problems together, it’s easy to conclude that Zihan has a
lack of awareness of form changing of verbs. The cause could be the transfer factors (Selinker,
2001) from Mandarin. The absence of tense system in Mandarin made it hard for Zihan to acquire
the tense system in English.
She is more careful with forms of verbs in writing but shows overuse of form changing of
verbs in her short passages. In sentences such as “We can watching movies...” and “ We will
wearing the new clothes” where the original form should be used, she used the “ V+ing” form.
This kind of overuse also showed her failure in understanding the functions of different forms of
verbs and the functions of suffixes such as “ing”.
Syntactic Ability Analysis
Strengths:
In conversations, Zihan could use sentences with simple structures (S+V+O,etc) and positive
voices correctly. She also used different words in correct orders in sentences. And in the writing
samples, she intentionally tried to use longer sentences with more complex structures.
Areas of improvement:
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Zihan is unable to use complex sentences with clauses and passive sentences in oral English.
These situations may also be the result of Mandarin influences, as a result of emphasizing the
meaning. Short sentences and active sentences are common in Mandarin (Orna Taub,2015).
Naturally, Zihan also shows an inclination of using short and active sentences when speaking
English.
There are also some incomplete sentences, omitting necessary elements for an integrated
sentence in the oral sample. For example, in the sentence “she will very angry with his daddy”,
she omitted the verb. Maybe this syntactic problem is caused by her failure in understanding the
functions of different categories of words in a sentence. Her use of logical linking devices is limited
as well. She only used “and” and “but” for many times, but no other logical linking devices in the
conversations.It revealed that she limited knowledge of logical linking devices which can made
her output more coherent.
On the contrary, in the writing sample, we can see that she tried to use longer and more
complex sentences and passive sentences. However, she didn’t do well in it. For example, in
sentence 3 and 4 (
3 ), she didn’t make the paralleling verbs in the same form. In sentence 5, she made mistakes
in the word order of the clause. In sentence 6, when trying to use a passive voice, she didn’t change
the verb into a past perfect tense. We can conclude that she still has difficulties in making
complicated sentences even she has the intention to use them in writing.
At the morphological level, Zihan’s failure in changing verb forms influences both her oral
conversation quality and writing quality. At the syntactic level, according to the Coh-Metrix
Analysis(Appendix 3), her writing output is better in both aspects of referential and cohesion than
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her oral output. She is also better at changing sentence structures in writing than speaking. I picked
two about 200-word long paragraphs from the conversation transcript and writing samples to
calculate the MLU. I counted the number of morphemes in each paragraph, and then divided it by
the number of words in each paragraph(Appendix 3). Finally, the MLU of the writing sample was
1.12 ans the MLU of the oral sample was 1.11, both these two numbers show that Zihan’s
syntactical ability is still limited.
4. Pragmatics
In a linguistic context, since Zihan rarely speaks English in her daily life, I tried to bring about
many daily topics related to her school life that she may be interested in. I also used Mandarin to
help her for several times when Zihan found it hard to describe something in English. During the
whole conversation, I acted as a facilitator, motivating Zihan to talk more in English. In a
situational context, though we had the conversation online, we came from the same city and had
known each other for many years, so Zihan frequently mentioned some places or people we both
knew. For example, when she was talking online with me in her bedroom, her dog Dandan came
in, so Zihan naturally talked with me about her dog when I asked her about her life after school.
But since it’s and online conversation, the effects of our body language was limited. So our
communication depended solely on vocal languages.Within a social context, I am seven years
older than Zihan and have been friend with her since she was a little infant. So she talked with me
in casual way, treating me as one of her classmates.
Strengths:
During the whole conversation, Zihan’s utterances well adhered to Grice’s Maxims (Mihalicek
& Wilson, 2011) of quality and manner. First of all, as the topics were all related to her school life,
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she talked about her recent experiences and her own feelings freely, without any hide. For example,
when talking about her performance in school, she honestly told me that she didn’t do well,
supporting it with description of difficulties she had met with in math and physics. In the aspect
of manner, her use of words and phrases was clear. Though her utterances were limited to simple
words and short sentences, she could always made herself understood without any ambiguity.
Areas of improvement
In aspects of Grice’s Maxims of relevance and quantity,

Zihan’s performance was quite limited

(Example 1 & 2 in appendix 4). Sometimes, she provided answers unrelated to my questions. For
example, When I asked: “Did he help you with these subjects and how?”, she just answered :
“ Oh,yes! He is very nice but he sometimes like play...like take tricks on my classmates ”, turning
to other things about her friend without a description about how he helped her. It’s typical of Zihan
to turn to other topics when talking about something about her friends. Sometimes she didn’t
provide enough information in her utterances either. When she was asked to talk about something
interesting happened recently in her school. She just answered: “ We had a school sports day
recently.” It took me several more questions to lead her providing more details about the sports
day. The problem of answering only part of the question was quite frequent during the whole
conversation, suggesting that she was not good enough in keeping adhere to the maxim of quantity.
Influencing Factors
Zihan’s good performance in the maxim of quality and manner may be the result of influence
from her first language (Selinker, 2001) and exercise of target writing and speaking. As a middle
school student, she is very good in both oral and writing Mandarin, obtaining the basic abilities to
make herself understood and believable in communications. Such abilities transferred to her
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English communication process naturally. In addition, in English classes in China, teachers often
provides writing or speaking exercise about specific topics to students and stress the importance
of keeping focus on the topic when speaking or writing. These exercises help Zihan a lot.
Zihan’s limited performance in maxims of relevance and quantity may be caused by her lack
of vocabulary accumulation and oral English practice. Sometimes,though she had much
information to provide when talking about her friends and something interesting, she couldn’t
choose a word to use immediately. As a result, her descriptions were often too short to convey
adequate information. Furthermore, when she felt difficult in talking about something, she tended
to turn to other topics and failed to keep to the maxim of relevance.
Assessment of the Learner’s Current Stage of Second Language Acquisition
1. Overall assessment
According to the Second Language Acquisition Chart, Zihan’s English ability is at level 3. She
can use simple whole sentences to make herself understood, though her use of vocabulary is limited
and there are many grammar mistakes in her utterances .
The lower frequency of pauses and grammar mistakes in conversations on a topic about school
life than that one about scenes in a cartoon suggested that she depends a lot on the context. The
low lexical density showed that there were a large amount of repetitions of the same words in her
utterances, revealing that her use of vocabulary is still limited. Besides, although she could use
whole simple comprehensible sentences in communications, there are still a lot of problems at both
the morphological level and syntactic level. (Appendix 3). And the low MLU of both the oral
sample (1.12) and the written sample ( 1.11) suggests that she depends too much on simple
sentences, unable to use more complex longer sentences. At the social level, she is good at keeping
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to Grices’s Maxims of quality and manner and shows some weaknesses in maxims of relevance
and quantity.
Regardless of some problems in semantic, phonological, grammar, and pragmatic abilities,
Zihan can use her English ability to finish the three different conversations, which includes
describing her school life, discussing about her favorite cartoons, and retelling a story in popular
comic book. She is able to do tasks including telling, describing, restating, comparing and so on.
2. Oral Language Observation
Evaluated by the standards in SOLOM chart, Zihan can get three points in boith comprehension
and fluency. She could understand the majority of my utterances during our communication easily.
But sometimes she couldn’t catch my meanings when I spoke at he relatively higher speed and
would ask me to repeat. In all the three conversations about daily topics, there were a lot of pauses,
suggesting that Zihan needed some time to search for proper words and sentence structures to
convey her meanings. In vocabulary, she may get three points too since both her mistakes in word
use and low lexical density of the oral samples showed that her vocabulary is still limited. In both
the aspects of pronunciation and grammar, she could get four points. Although there were a typical
Chinese accent and inappropriate intonations, her utterances were always intelligible. As for
grammar, she made mistakes at both morphological and syntactic levels( Appendix 3), but such
mistakes didn’t obscure her meanings.
Taking all these five aspects together, Zihan could get 17 points in total,which is still lower
than the proficient standard ( higher than 19 points). So there was still large space for Zihan to
make improvements in her oral abilities. Her limitations in oral English proficiency are mainly
caused by her lack of oral English practice and unconsolidated vocabulary and grammar
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knowledge.
3. SLA Theoretical Framework
First of all, in the analysis of Zihan’s semantic phonological abilities, I leveraged the theories of
Models of Receptive Skills (Byrnes& Wasik). On one hand, Zihan has already obtained the
capacity of matching incoming sounds to stored representations . She could always understood
what I said in our conversations and provide content responses. However, categorical problems
(Jusczyk, 1997) still exist in her phonological ability. for example, her pronunciations of vowels
“ʌ”, “aɪ”, “ɑ”, and “eɪ” in different syllables are all like “æ” and “e”, revealing that she had
difficulties in distinguishing the pronunciations of these vowels in a close range. When inferring
the cause of Zihan’s habit of adding an extra vowel when words are ended with consonants and
her stressing problems, I used the theories of markedness differential hypothesis which suggest the
the more common a phoneme or syllable structure us to many languages, the easier it is to acquire
for most L2 learners. Words ending with consonants are quite common in English but they are rare
in Mandarin. It’s relatively difficult for Zihan to get used to this difference and she naturally tends
to add an extra vowel when pronouncing words ending with consonants. Selinker has also stated
that learners are inclined to maintain their first language syllable structure when learning a second
language. (Selinker, 2001). The different intonation system of Mandarin also makes t it hard to put
stress correctly in oral English. The high frequency of Zihan’s phonological problems shows that
her interlanguage ceases to develop at a point for some time, presenting the characteristics of
fossilization in interlanguage theories.
When analyzing Zihan’s semantic abilities, I used the theory of “ 3 Tier Vocabulary Word” which
states that different words are at different importance level in Language teaching. This theory
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divides words into three tiers according to their different complexities and frequencies of use, Tier
1 — Basic Vocabulary, Tier 2 — Interdisciplinary Vocabulary, and Tier 3 — Subject
Related.( Hutton, 2008). Most words that Zihan used in conversations and writing passages fell
into Tier 1—Basic Vocabulary. As a middle school student, she should worked more on Tier 2—
Interdisciplinary Vocabulary and Tier 3—Subject Related which are necessary to improve the
quality of both her oral and written English output and facilitate her learning about more content
area knowledge which requires the acquisition of more academic English language in the future.
When analyzing Zihan’s grammar ability, I utilized another SLA theory, contrastive analysis
hypothesis, which suggested that learners’ second language learning can get both positive and
negative transfer from their first languages. Since short sentences and active voice are more
common in Mandarin and longer sentences with clauses ans passive voices are rarely used in
Mandarin, Zihan made a lot of mistakes when using passive voice and complex sentence structures.
It shows the negative influence from her first languages. At the morphological level, I also used
the overgeneralization pattern in SLA theories to figure out the cause of Zihan’s wrong use of past
tense of verbs. She tended to add an “ed” at the end all the time when changing verbs into past
tense, paying little attention to some irregular changed of verb forms.
As for the analysis of Zihan’s pragmatic ability, I used the theories of context types
(Mihalicek & Wilson, 2011) to analyze the characteristics of the conversation samples from the
aspects of linguistic, situational, and social contexts, connecting Zihan’s utterances with the
precedent utterances in our conversations, the background environment of our conversations, and
the relationship between Zihan and me. Then, I described Zihan’s pragmatic performance
according to the extent of adhering to Grice’s Maxims. The contrastive analysis hypothesis
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(Eckman ,1977) in SLA theories has also been used in the description . Her good performance in
the maxims of quality and manner shows the positive transfer from her Mandarin language abilities
while her limited performance in keeping adhere to the maxim of quantity and relevance presents
some negative transfer from Mandarin.
Specific Instructional Plan for Zihan
1. Phonology
Zihan could solve the variance problem through both the receptive and productive methods. She
could look up words with close vowels (table 1) in the electronic dictionary, listen to the correct
pronunciations, and pay attention to the difference between syllables with close vowels. On the
other hand, she can read a passage or have an English conversation with her English teacher several
times a week, ask the teacher to figure out her mistakes, and try to avoid them the next time. The
problem of omitting consonants and adding extra vowels behind consonants can be solved the
same way. As for the problem of stressing, she is supposed to get more high quality input. She can
listen to books on tape as she reads the text—this will help her to master phonology that is
particularly challenging as well as to broaden her knowledge of syntax and semantics.
In addition, It’s better to record her own utterances during the practice. She can easily find
out their own mistakes by listening to their own utterances later. Learning form one’s own
mistakes is an efficient way to improve language ability.
2. Semantics
I think it’s of great importance for Zihan to do more English speaking practice so that she will be
able to use her vocabularies more efficiently when talking with others. She could invite her
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classmates to be her English study company. Then they can practice new vocabulary learned in
class by talking with each other in English frequently.
To improve her lexical diversity in both oral and writing English, she could use methods such
as word cards and word wheels (Peregoy, S.F.& Boyle. O.F, 2013, p240-245 ). For example, when
she encounters a new vocabulary in reading, she could make a word wheel, put the word at the
center and write down the synonyms that she has learned around the new word. If she has a habit
of using word card when learning new words, she could review all her word cards at the end of
every month and put card of words with the same meaning or function together. The next time
when she can’t recall the synonyms of a word, she could turn to her word cards. In this process,
she can also consolidate her acquisition of synonyms.
As for the problem of mistakes in nouns spelling and close word meanings, she could keep
vocabulary diaries to avoid the mistakes next time. Every time when she finds her mistakes of
spelling, she should write down the correct spelling in her diary, which can efficiently remind her
of the mistakes in the future. She can also keep some specific matching of verb and nouns and
example sentences in her diary. Then ,the diary will serve as her personal dictionary in her learning
process.
3. Grammar
To solve her intensive problems in the use of different forms of verbs, Zihan should value the
importance of grammatical categories(Byrnes& Wasik, 2009) and focus more on comparing the
functions of different forms of verbs. She can keep a diary to collect the mistakes that she has
made in her English exercises, divide them into different kinds. Especially in problems of past
tense and third singular tense of verbs, which she can easily find out on her own with more
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reviews. And since she is more intended to make these mistakes in oral English than writing, she
should also focus more on the oral practices. Recording her own conversations, listening to them,
and figuring her own mistakes is a helpful procedure.
As for the syntactical problems, she can work with sentences to combine them. For example,
after finishing a passage, she could review it, pick out the parts consist of short simple sentences,
and try to combine some sentences into one longer, more complex sentence.
4. Pragmatics
To develop Zihan’s ability in keeping to the maxims of relevance and quantity, it’s necessary to
improve her vocabulary accumulation in different categories. She could keep working on
adjectives to describe a person in several weeks, try to use these adjectives as frequently as possible
in her exercises, and finally master these words naturally. Then, she can turn to other categories
such as frequent verbs in daily life and adjectives to describe feelings and emotions. Such
vocabulary improvements with specific targets can efficiently enable her to provide enough
information when talking about something. It’s also helpful in solving the problem of lack of
relevance.
In addition, Zihan could review her writing and speaking exercise more frequently to improve
her adherence to the maxim of relevance. As a middle school student, she could easily figure out
her problem of deviation from the original topic by reviewing independently. Finding out these
problems on her own can help her to solve them better and motivate her to keep to the maxim of
relevance in the future.
Critical Reflection
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1. What I’ve learned from this case study
First of all, I’ve learned to put scattered mistakes into systematic categories to figure out typical
problems. When I reviewed the first draft of my second mini analysis-- phonology, I found that
many pieces of mistakes that I mentioned in the paper were similar with each other, so the
analyzing part of these mistakes also seemed indifferent. Then, I started putting all these mistakes
into different categories which really helped me get a more systematic knowledge about all the
materials that I had got from the samples. I finally divided the problems into pronunciations of
vowels, pronunciations of consonants, and stress problems. After that, I provided better insight
into the problems and gave more detailed and specific instructional recommendations. So I also
leaned to provide instructional recommendations on the basis of systematic specific problems.
In addition, I gradually learned to use theoretical knowledge to analyze causes of problems.
At first, I simply depended on my own English learning experience to guess

the causes of my

participants’ problems. After talking with my professor and discussing with my classmates, I
learned to relate the problems that I observed to the SLA theories that we’ve learned in reading
materials and class discussions. I utilized SLA theories such as interlanguage Models of Receptive
Skills. These theories successfully lead me to find out the possible causes.
To improve the case study, I think I can do some deeper and more specific tests with my
participant. For example, when analyzing the categorical problem, since there was no test about
her receptive about the close vowels that she failed to distinguish in her output, I couldn’t figure
out if the categorical problem fell into her receptive or productive process. I think I could do some
listening test to find out if she could distinguished those close vowels when listening to them. Such
deeper tests can provide me more comprehensible knowledge about the problems of my participant
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and the causes.
2. Implications for future teaching:
First of all, I observed that although some of Zihan’s specific English language problems were
similar with other Mandarin speakers, she still showed many personal errors which were related
to her personal learning habits and cognitive characteristics. As teachers, we should analyze
specific problems and characteristics of individual students so that we could provide them efficient
assistance in their English learning.
In addition, Zihan’s ability patterns showed that since middles schools in China focus less on
students oral English ability, students’ listening and speaking abilities are quite limited when
comparing with their reading and writing abilities. This situation heavily harms students’ ability
to use English as a communication tool. As teachers, we should help students build up wellrounded abilities.
Furthermore, when thinking about the instructional plans, I realized it important to motivate
students to learn from their own mistakes independently. Especially for middle school students
like Zihan, who has been learning English for more than five years, they could easily find out their
own mistakes with more reviews. Learning from their own mistakes can leave students deeper
impressions of the mistakes.
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Appendix 1

Table1：Vowel mistakes

Table2: Consonant mistakes

Word

Correct

Zihan’s

Word

Correct

study

Pronunciation
[ˈstʌdi ]

Pronunciation
[ˈstædi]

chemistry

Pronunciation
[ ˈkɛmɪstri ]

Zihan’s
Pronunciati
[ˈtʃɛmɪstri
]
on

hard

[hɑrd ]

[hærd ]

physics

[ˈfɪzɪks]

[ˈfɪzɪkɒs]

joke

[ʤoʊk]

[ʤɒk]

think

[θɪŋk ]

[θɪŋkə]

Chinese

[ʧaɪˈniz]

[ʧæˈniz]

weather

[ˈwɛðər ]

[ˈwɛðə ]

fail

[feɪl ]

[fel ]

hair

[hɛr]

[hɛ]

game

[geɪm]

[gæm]

history

[ˈhɪstəri]
]

[hɪsˈtəri]
]

hard

[hɑrd ]

[herd ]

holiday

[ˈhɑləˌdeɪ]

[ˈhɑləˌdeɪ]

upset

[ˈʌpˌsɛt ]

[ˈʌpˌsaɪt ]

bag

[bæg]

[bæ]

worried

[ˈwɜrid ]

[ˈwɔ:rid ]

help

[hɛlp ]

[hɛp ]

lost

[lɔst]

[lʊst]

cartoon

[ kɑrˈtun ]

[ kɑrˈtu ]

smoke

[smoʊk]

[smɔ:k]

just

[ʤʌst ]

[ʤʌs]

can’t

[kænt]

[kaʊnt]

tired

[ˈtaɪərd ]

[ˈtaɪər ]

camera

[ˈkæmərə ]

[ˈkæmeɪrə ]

exam

[ɪgˈzæm ]

[ɪgˈzæmʊ ]

save

[ seɪv ]

[ sæv ]

discovery

[ˌdɪˈskʌvri ]

[ˌdɪˈskʌvri ]

wolf

[wʊlf ]

[wɒlf ]

handbag

[ˈhændˌbæg]

[ˈhænˌbæg]

challenge

[ˈʧælənʤ ]

[ˈʧælɪəʳʤ ]

girl

[gɜrl ]

[gɜr]

knowledge

[ˈnɑləʤ]

[ˈnoʊləʤ]

school

[ skul ]

[ sku ]

Table3: Stress Problems
Word

Correct

Pronunciation
performanc [pərˈfɔrməns ]
e
influence
[ˈɪnfluəns]

Variant
Pronunciation
[ˈpərfɔrməns ]
[ɪnfˈluəns]

143

CAPSTONE EFL PORTFOLIO

interesting

[ˈɪntrəstɪŋ]

[ɪntrəsˈtɪŋ]

Appendix 2

Table 4
Total words

Table 6
779

Unique words

182

Total verbal elements

45

Total noun elements

68

Average sentence
length

11.29 words

Lexical density

23%

Table 5
Table 7
Conjunctions

Frequency

and

53

but

4

or

3

Total words

190

Unique words

103

Total verbal elements

24

Total noun elements

32

Average sentence
length

17.27 words

Lexical density

54%

Conjunctions

Frequency

and

5

if

1

or

1

Table 8
Prepositions

Frequency

because

1

before

2
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Table 6

by

3

Prepositions

Frequency

from

3

about

1

in

3

after

5

of

5

at

2

on

1

because

3

whether

1

for

6

in

2

on

2

so

2

with

5

Appendix 3
Grammar Mistake examples:
1.His dad buy something.
2.And then he go along this street and talk with someone in street
3.We can watching movies, listening to songs and practice spoken English on it.
4.And before Spring Festival, we will have a family dinner, wearing the new cloths, visit each
other, get lucky money from parents.
5.The first, could you tell me how far is this hotel from the airport, that I can have convenient and
please tell me how can I get to this hotel.
6.We are provide a lot of free information and courses by English websites.
7.When we begin, begined the sports...
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MLU of Oral and Writing Samples:
Utterance count

Morpheme count

MLU

195

219

1.12

Utterances including more
than one morpheme

really, physicals, likes, tricks, classmates (4 times),
interesting(2 times), teacher, beautiful, takes,
conversation, writing, knowledge, friends, plays,
review

Utterance count

Morpheme count

MLU

185

206

1.11

Utterances including more

using (3 times), watching, movies, listening, songs, it’s,

than one morpheme

earlier, works, information（twice), courses, websites,
cleaning, wearing, cloths, parents, airport, longer,
discount

Coh-metrix Analysis of Oral Sample:
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Narrativity

98%

Syntactic Simplicity
Word Concreteness

46%
5%

Referential Cohesion

50%

Deep Cohesion

46%

Percentile
Flesch Kincaid Grade
Level

4.7

This text is high in narrativity which indicates that it is more story-like
and may have more familiar words. More story-like texts are typically
easier to understand. It has low word concreteness, which means there
are many abstract words that are hard to visualize. Abstract texts may
be more difficult to understand.
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Coh-metrix Analysis of Writing Sample:

Narrativity

79%

Syntactic Simplicity

54%

Word Concreteness

55%

Referential Cohesion

72%

Deep Cohesion

73%

Percentile
Flesch Kincaid Grade
Level

6.9

This text is high in narrativity which indicates that it is more
story-like and may have more familiar words. More story-like texts
are typically easier to understand. It is high in both referential
and deep cohesion, which may scaffold the reader, particularly if
the content is challenging.
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Appendix 4
Examples:
1.Interviewer：OK, hope you can teach me how to play ping-pong some day. Then, is there
anything interesting in your school recently?
Zihan: Oh, yeah,um, recently I have a school sport day? Or game?
Interviewer：A sports day, I know it. It must be very interesting.
Zihan: Yeah, it’s very interesting. And when we begin, begined the sports, we have a... We have
a big group songs?
2.Interviewer：Oh, that’s amazing. Um, and you told me that he is good at math and other subjects.
Did he help you with these subjects?
Zihan: Oh,yes! He is very nice but he sometimes like play...like take tricks on my classmates
(laugh)and then my classmates um...maybe think he is a bad boy.

